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| ntroduction

The Cultura Competency and Gender Specific Resource Guide is a collaborative project
between the Oregon Commission on Children and Families, Oregon Y outh Authority,

and Oregon Crimina Justice Commission, Juvenile Crime Prevention. This project was
supported by grant #199- JE-FX-0041, awarded by the U.S. Department of Justice, Office
of Juvenile Justice and Delinquency Prevention (OJIDP) to the State of Oregon Crimina
Justice Commission. The State€' s use of the grant funds for this purpose was approved by
the Governor’ s Juvenile Justice Advisory Committee (JJAC) and the Juvenile Crime
Prevention Advisory Committee (JCPAC).

The purpose of the Culturd Competency and Gender Specific Services Resource Guide is
to assg in identifying nationd, state, and local organizations that have promising

programs or practice modds for working with diverse populations and providing gender
specific services. The guideis acompendium of programs, strategies, research articles,
and tools from across the nation, and within the state of Oregon that highlight efforts
across a broad spectrum of services. 1t o identifies some organizations and quaified
professionas who can assst communities in developing services that are reponsive to
meeting the needs of racid, ethnic/cultural communities, and girls and young women.

As Oregon and the United States are rapidly becoming more racidly and culturaly
diverse, communities need more information and skill- building tools to address the needs
of diverse populations and promote the healthy development of children, youth and
families of al cultures. The ability of people from different professond, racid, culturd,
religious, economic, and ingtitutiona backgrounds to St around the table to work together
has higtoricaly been, and continues to be, aformidable chadlenge (Kim, Kibd, Williams,
and Hepler 1996). In any community, the difference between crestive tension over
diversty and socid conflicts comes down to how communities manage the complex
relationships that too often divide rather than unite a community’ s varied stakeholders
(Potapchuck, Crocker 1999). When issues of culture and gender are ignored, barriersto
effective services may emerge (Mason, 1995).

The programsincluded in this guide were sdlected via a process of information gethering,
nationally and in Oregon. We researched a number of agencies that were recommended
to us as having culturally competent or gender specific programs. The programs that
submitted information about their services were included based on having components of
the Culturadly Competent and Gender Specific program guidelines. These guiddines are
built into the beginning of Sections1V and V.

Note: These samples of programs that have components of culturaly competent and
gender specific guiding principles can be used as examples of ways agencies are doing
businessin a culturaly competent and gender specific way. They are meant as aresource.
It is not an expectation that these programs be implemented across the date, or isit
necessary to provide these specific programs to be cuturaly competent and gender
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specific service providers. There are other programs that can be culturally competent and
gender specific.

Further, we are not endorsing any of these practices. Thisguideis meant to beused asa
tool, providing ideas for, and examples of, programs that exist, and assist in the
development of loca programs that would work best for your local community regarding
working with diverse populations, girls and young women.

Culturd competency and gender specific programming, like other disciplines, isa
developmental process. Thus, this resource guide should be considered asawork in
progress that will reflect the changing concepts of both efforts. We recognize that this
guideisonly apartid ligt, and not comprehensve. Aswe have been developing this
guide, there has been, and will continue to be, new programs and resources that can be
added. Further, there are populations we have not yet reviewed (i.e. Russan, gay, leshian
and bisexud, among others). In the future, it is our desire to not only to expand upon the
existing sectionsincluded in the Guide, but to broaden our categoriesto integrate
populations not currently built-in. Therefore, if you know of any programs or technica
ass stance resources that you would like to see included in the Resource Guide, please
contact me:

Stacy Werber

Culturd Competency and Gender Specific Coordinator

Oregon Commission on Children and Families & Oregon Y outh Authority
530 Center St. NE

Salem, OR 97301

Phone: (503) 373 — 7384 or 373 — 1283

Fax:: (503) 378 — 8395

E-mal: stacy. werber@oyastate.or.us or stacy werber@class.oregonvos.net
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Section |: Structure of the Guide

The remainder of the Resource Guide conssts of four sections: How Do Y ou Get
Started?, Rationde for Incorporating a Culturaly Competent and Gender Specific
Approach, Culturally Competent Services, and Gender Specific Services.  This section
should answer questions regarding how to use the guide and how the sections are
organized. Section Il — Rationae for Incorporating a Culturdly Competent and Gender
Specific Approach will present why it isimportant for agencies and servicesto be
culturaly competent and gender specific in the way they provide services, and what it
means to be culturally competent and gender specific. Section 11l — How Do You Get
Started? gives some idess of the steps organizations can take to begin the journey toward
becoming more culturaly competent and gender specific in the way business gets done.
Section 1V — Culturdly Competent Services will begin with a presentation of guiding
principles for incorporating cultura competency and gender specific principlesinto
program efforts, followed by an introduction to culturally competent services and some
examples of programsthat are generdly culturdly competent. These examples are not
targeted toward any specific ethnicity or race. Books, websites, individuas, and
organizations that can be utilized as resources regarding cultural competency are dso
included. Additiona sub-sections are devoted to African American, Asan/Pecific
Idander, Hispanic/Latino and Native American programs and resources.  Section V' is
focusaed on Gender Specific Services, beginning with program guiddines, followed by an
introduction regarding what it means to be gender pecific in service provison and
specificdly the provison of servicesto girls and young women, some gender specific
program examples, and resources such as books, websites, and individuas and
organizations. Within each of these sections, programs will be separated by nationa
programs and programs that are located in Oregon.

References for particular programs can be found in the bibliography a the end of the
guide. Further, theindex located at the back of the book will assst you in finding
particular programs more quickly. Theindex isin dphabetica order, by program name,
including the page number where you will find the program, age and gender served,
setting of the program (either community, family, schoal, individual/peer), the focus of
the program (i.e. positive youth development, delinquency prevention, educationa
improvement, etc.), racid/ethnic population served, and whether or not an evauation of
the program has been included.

Findly, there is a Resource Guide evauation form on the last page. It would be helpful
in improving the guide to make is as useful as possible, and greetly appreciated, if you
could fill it out and send it back, ether to the address or fax number indicated on the
page.



Cultural Competency and Gender Specific Resour ce Guide

Section |1: Rationalefor a Culturally
Competent and Gender Specific
Approach

In Oregon, where counties continue to be the community focal point for making decisons
concerning the alocation of resources, it isimportant to be mindful of the diversity and
unique needs of youth, both mae and femae, and of various races and ethnicities. Many
counties have been engaged in this process for years and have strategies and programsin
place that address culturd competency dong with the unique needs of boys and girls.
Other counties are in the process of developing culturaly competent and gender specific
drategies, while il others grapple with why it isimportant and how they should begin

to desgn and implement culturally competent and gender specific programming.

Why isit important for agencies and programs to be culturaly competent and gender

gpecific in the way they provide services?

There are many reasons why cultural competency and gender specificity are important.

Included are the legd, mord, and socia ones, which must be followed if we are to

improve the opportunities for various cultura groups as employees and clients.

- Theintegration of cultura competence hasimplicationsfor fisca surviva. Certain
federd and state laws prohibit discrimination on the basis of race, sex, nationd origin,
age and religion. The pendties for non-compliance can be expensive, embarrassing,
and can have adetrimenta impact on the future of publicly funded programs.
Demographics are changing throughout the country and the state. Ethnic groups are
growing in Sze, and organizations need to reflect both diversity and awillingnessto
adapt to emergng socid and demographic patterns.

Asthe composition of our stat€’ s population becomes more diverse, so will the
needs of children and families served throughout our systems. Service providers
must be prepared to meet the increasing demands for appropriate and applicable
services and supports. If our god isto truly help each child, family and
community reach their full potentia, we must be prepared to embrace culture,
gender and difference. When culture and gender are ignored, barriers to effective
services will emerge and it will be difficult to achieve the short and long-term
outcomes and results wanted for communities.
Racid/ethnic populations are diverse, representing Hispanic/Latino, African
American, Asan/Pacific Idander, Native American and other cultures. Although
these cultures have numerous differences, they have one thing in common: they are
disproportionately represented in the child welfare system, the juvenile justice
systemn, and in those who use and abuse alcohol and drugs. Also, the percentage of
girls and young women represented in the juvenile judtice system is growing.
Culturdly competent and gender specific agencies and organizations recognize thet
we must understand clients' needs. Understanding, respecting, and responding to
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individuad culturd and gender specific needsis an investment in our shared future and

dlowsfor the provison of more effective services because:

- They are customer-driven and therefore, understand and respond to the needs of
populations served.

- They reflect the population served in their Saffing aswell asther physica
environment.

- They vaue their employees and seek to make them more active in decisons.

- They design programs, policies and procedures that are sengitive and effectivein
mesting the needs of the population served in a manner that is most beneficia and
acceptable to that population.

- They bdance the needs of the organization, employees, and population served to
achieve optimal results.

- They dtract alarge gpplicant poal to fill vacancies because the organization
exhibits an appreciation of diversty and is perceived as a safe place for those
seeking a supportive work environment.

- They are more desirable candidates for funders, who are increasingly including
cultural competence and gender specific components in grant guiddines.

- They are morelikely to receive referrds from other organizations that need to
Secure assistance and support for the increasingly diverse populations seeking
services.

What doesit mean to have culturally competent and gender specific programs?
Culturd competency and gender specific programming has been cited in severd Steates
and across multiple disciplines as an areain need of improved service ddivery.
Understanding what cultural competency and gender specific programming is can be
confusing because of the many different disciplines one may approach them from.

The following are some commonly cited definitions of culturd competency:

King, Sms and Osher define culture as:
the integrated patterns of human behavior that includes thoughts,
communications, actions, customs, beliefs, vaues and ingtitutions of racid,
ethnic, religious or socid groups.

They use the word competence because:
it implies having the capacity to function in aparticular way: the capacity to
function within the context of culturaly integrated patterns of human behavior
defined by agroup. Being competent in cross-culturd functioning means learning
new patterns of behavior and effectively gpplying them in appropriate settings.

Cross, Bazron, Dennis, and Isaacs defined cultura competency as.
aset of congruent behaviors, atitudes, and policies that come together in a
system, agency or professona and enable that system, agency or professiond to
work effectively in cross-cultura Stuations. (1989)

Inthefied of hedth care, related to mental hedlth and addiction related services, Bazron
and Scallet have defined culturaly competent services as those that are “responsive to the
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unique cultura needs of bicultura/bilingual and culturdly distinct populations.” They
further note that services may “facilitate access and increase compliance with care by
overcoming many of the historical barriers that have prevented under served and minority
populations from seeking or remaining in behaviord hedth programs.”

The Child Wdfare League defines cultura competency as.
The ability of individuas and systems to respond respectfully and effectively to
people of dl cultures, classes, races, ethnic backgrounds, and religionsin a
manner that recognizes, affirms, and vaues the worth of individuas, families, and
communities and protects and preserves the dignity of each. (1997)

Culturd Competency includes attaining the knowledge, skills, and attitudes to enable
adminigtrators and practitioners within systems of care to provide effective care for
diverse populations.

Further are some common definitions pertaining to gender specific services:

In the Guidelines developed by Petton/Morgan gender has been defined as:
Socidly ascribed roles based on the person’s sex. Socid roles and expectations
are learned, shared and used to transmit values, beliefs, and norms. It is not the
same for every made and female, athough research suggests there are often
common themes and patterns, and experiences vary within race/ethnicity groups.

Gender-Respongve sarvicesfor girlsis defined as
Intentiondly alow gender to affect and guide services so that the services match
each girlsneeds. The services should create a context (through program
environment and staffing) and provide content (through program gpproach and
meaterias) that reflect an understanding of the rediities of girls' lives.

Greene, Peters, & Associates (1997) refer to gender specific programming for girls and
boys as.
Unique program models and services that comprehensively address the needs of a
targeted gender group. An essentid ingredient is the fostering of positive gender
identity development, particularly during the formative years of the gender group.

Gender Specific Services for girls and young women has been defined in thisway:
To provide sarvices that are designed to meet the unique needs of femaes, that
vaue the female pergpective, that celebrate and honor the female experience, that
respect and take into account female development and that empower young
women to reach their full potentid (OJIDP, 1996)
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Being culturally competent and gender specific in the way we do businessis a process. It
requires a commitment of resources— people, time and funding — to be successful.
Organizations gtriving for cultura competence and gender specificity need to plan, be
persstent, and remain flexible throughout the process. Change usualy tekestime. As
organizations move through the process toward cultural competencey and gender
gpecificity no doubt they will encounter other externd forces chalenging their gbility to
deliver appropriate and relevant services. Some of the obstaclesto cultura competency
and gender specificity include:

It's hard work. Cuturdly-oriented behavior, including behaviord patterns that form

barriers to access and participation, are deeply imbedded in our learned activities.

Removing them may require specific attention to changing behavior and persstent

rewards for positive actions.

Thereisno “blue print” for achieving cultural competency or gender specificity

They require the commitment of severa resources (people who are dedicated to, and

skilled at, the promotion of these issues, time and funding).

There is aways room for work; it's evolutionary

They require revisons to programs, policies, and procedures, and a shift in

organizationd culture.

They require sHf-reflection. We often think about cultural competence and gender

specificity as something outside of oursalves, but it redly begins from within.

Making cultural competency and gender specific services an organizationd priority,
however, isapart of overal organizationd competence. The integration of cultura
competence and gender specificity in the strategic planning processisintegra. Culturd
competence and gender specificity is an inclusive concept and isfor everyone.

-10-
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Section I11: How do you get started?

Convene a cultural competence and gender specific committee or task force within your
program or organization. This committee should have representation from policy
making, administration, practice/service delivery and consumer levels. The committee
can serve as the primary governing body for planning, implementing and evaluating
organizational cultural competence and gender specific initiatives

Ensure that your organization or program has a mission statement that commits to
cultural competence and gender specificity as an integral component of all its activities.
The cultural competency and gender specific committee should be involved in
developing this statement.

Network and dialogue with similar organizations and programs that have begun the
journey toward developing and implementing culturally competent and gender specific
service ddivery systems. Adapt processes and information that are consistent with your
program’s needs and interests.

Aggressively pursue and utilize resources that are available from federally funded
technical assistance centers that have a mandate to catalog information on cultural
competence and gender specificity.

Conduct a comprehensive cultural competence and gender specific agency sdlf-
assessment. Determine which instrument(s) best matches the needs and interests of your
organization or program. Use the self-assessment results to develop along-term plan,
with measurable goals and objectives, to incorporate culturally competent and gender
specific principles, policies, structures, and practices into al aspects of your organization
or program. This may include, but is not limited to, changes in the following: misson
statement, policies, procedures, administration, staffing patterns, service delivery
practices and approaches, outreach, telecommunications and information dissemination
systems, and professional development activities, etc.

Determine the culturaly, linguigticaly, racidly and ethnically diverse groups, and girls
and young women within the geographic locale served by your organization or program.
Assess the degree to which these groups are accessing services and the level of
satisfaction with services received.

Conduct an assessment of what organization and program personnel perceive as their
daff development needs related to the provision of servicesto culturaly, linguisticaly,
racially and ethnicdly diverse groups, and girls and young women.

Convene informa brown bag lunches to engage organization or program personnel in
discussions and activities that offer an opportunity to explore attitudes, beliefs and values
related to cultural and gender diversity.

Identify and include budgetary expenditures each fiscd year to facilitate personnel
development through their participation in conferences, workshops, and seminars on
cultural competence and gender specific services.

Gather and organize resource materials related to cultural competency and gender
specificity for use by organization and program personndl.

Build and utilize a network of natura helpers, community informants and other

“experts’ who have knowledge of the culturaly, linguistically, racidly and ethnicaly
diverse groups, and girls and young women served by your organization or program.

King, M.A., Sms, A. & Osher, D.

-11-
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Section I'V: Culturally Competent
Services

| ntr oduction:

Many agencies continue to grapple with how to make cultura competence more concrete
and measurable. As acompanion piece to Presdent Clinton'slist of things every
American should do to promote racid reconciliation, Child Wdfare League of America
(CWLA) (1997) proposesthe following list for child welfare/lhuman service professonds
and organizations.

1. Make acommitment to expanding knowledge about culture, culturd diversty,
cultural competence, and the various dimensons of culture in your organization.

2. Make acommitment to be aware of the various cultura groups that ook to your
agency for assstance.

3. If issuesof culture are not usudly given attention in the strategic planning process,
policy development, program design, or service ddivery plans, make an effort to
increase the organizationdl and individua understanding of how the various
dimensions of culture impact the population(s) the agency serves and the staff that
assgs them.

4. Become an organization that is dedicated to promoting cultura competence.
Respecting sexud preference choices, different age cohorts, and people who are
disabled should also be viewed as a critical aspect of cultura competence.
Demondrate your commitment through your hiring, retention, promotion,
performance evauations, and disciplinary policies. Put emphesis on developing a
culturally competent organization that provides supports and servicesto adiverse
population in ways that are gppropriate and applicable to the culture(s) of those
populations.

5. Make a conscious effort to create a safe, secure, and supportive environment where
gaff can explore culturd differences. Create forma partnerships with
community organizations and encourage saff to actively engage the community and
population served in the development of policy, program design, and service
delivery models.

6. Beactivein the community in which your agency is physcaly located and, if
different, the one where the population(s) served lives. Engage the community by
recruiting locd citizens for the board of directors, in voting positions, and on
advisory teams and task forces. Likewise, encourage staff to become involved in
community boards and activities.
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7.

10.

Be an example to the community and the population(s) that turn to your agency for
services by making hiring decisons thet are reflective of the diversity of those
populations. More importantly, make sure that staff have a genuine understanding of
the richness, strength, and additional capacity diversity brings to the workplace.

Advocate for cultura competence in other groups to which your agency belongs.
Include criteriain requests for proposals, and other contracts that place emphasis on
the ability of the contractor/consultant to demondirate capability in achieving pogtive
results that are dso culturally appropriate and gpplicable for the population(s) served.

As an organization become more proactive about recognizing and resolving the
conflict that can occur when differing cultures collide. Encourage staff to speak out
when they recognize intolerance whether or not they are the targets.

If your agency provides educationa and/or recreationa opportunities for the
population(s) served make sure that they include experiences that are reflective of al
culturd groups. For instance, many communities have museums or culturd centers
that host avariety of events throughout the year and on holidays. Also, during the
summer many communities have various festivals that celebrate the culture,
traditions, artwork, and dance of racia and ethnic groups. Encourage children and
youth to share their knowledge about the culturd groups to which they belong.

-13-
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Programming Guidelines:

For services to be effective, they must be grounded in the vaue system, traditions, and
language of the client, family, and community. Differences predicate the notion that in
order to be effective, programs need to take into consderation the specific characteristics
of the group being targeted. Culturaly appropriate programs are defined by Phileo, 1995,
therefore, as meeting each of the following characterigtics: 1) The intervention is based

on the cultura values of the group, 2) the dtrategies that make up the intervention reflect
the subjective culture (attitudes, expectations, norms) of the group, and 3) the
components that make up the strategies reflect the behavior preferences and expectations
of the group’s members.

Fallure to provide culture specific services throughout the entire continuum will in dl

likelihood result in poor utilization of services. The literature on culturaly competent

sarvices hasidentified Sx important principles that must form the basis of any successtul

program:

1. commitment to providing culture specific services

2. awareness and acceptance of the concept of diversity

3. daf sdf-awareness and sdlf-gppreciation

4. underganding the dynamics of culturd differences and how they influence the

development of relaionships and interventions

knowledge of client and community culturd backgrounds and vaues

. flexibility in the adaptation of methods and skills to match client and community
needs and background

o o1

Marion County Commission on Children and Families developed alist of program
guidelinesto asss in the process, program design, and evauation of culturaly competent
programs. All the guiddines listed below are important, and if incorporated, maximize
program effectiveness. These guiddines are gpplicable to al services dong the
continuum: from community based prevention programs, to intensve resdentia
programs, detention, and state indtitutions. Even if your program serves asmdl diverse
population, dl programs can meet the guideines creating an effective continuum of care.

-14-



Cultural Competency and Gender Specific Resour ce Guide

A.L

A.2

A3

A4

A5

B.1.

B.2.

B.3.

C.L

C.2

A. Environment:
The community the program operatesin.

The program has identified resource people from various culturd populations of
the community.

The program has devel oped and maintains ongoing direct person-to-person
contact with these resource persons.

Resource persons are asked to participate in program evauation(s).

The program has accurate demographic deata about various cultural communities
it proposes to serve.

The program uses demographic data to ensure dl cultura populations receive
equal access and/or equal services as required to meet their needs.
B. Management Control:
The governing and adminigration system for the program.

The board will be comprised of people from various ethnic and cultura
backgrounds.

The program has written policies or plans, which cal for the program to become
culturaly competent.

The written policies or plans must be approved by the board of directors.

C. Resources:
The money, technology, human resources, etc., coming into the program.

The program employs ethnic, bilingud, and culturdly diverse saff and/or
volunteersin postions that have direct contact with clients.

The program has the capacity to serve clients from dl ethnic and culturd
demographicsin the community.

-15-
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D.1.

D.2.

D.3.

D.4.

E.lL

E.2.

E.3.

F.1.

F.2.

F.3.

D. Change Technology:
Activities and interactions which occur to creste positive change or add vaue.

The program has incorporated the concepts of culturally competent, gender
specific and language-appropriate services into their ongoing training programs.

All gaff members and volunteersreceives at least four hours of culturd
competency traning annualy.

The program has a resource library containing up-to-date articles, books, tapes,
efc., related to cultura issues.

The program provides opportunities, which help clients understand and
gppreciate cultura differences.
E. Facility and Grounds:
Actua site(s) where program activities and services occur.

Reasonable accommodation to ensure access to services is made by removing
architectural and structurd barriers.

Posted information is written in avariety of gopropriate languages.

The atmosphere in the program acknowledges and wel comes people from diverse
cultura backgrounds through artwork, posters, books, etc.

F. Services Delivered:

Actud service, or product which is ddivered, hopefully, with positive change or value

added. Include any resources leaving the program (i.e. staff turnover, etc.)

Clientsfrom al cultura and language backgrounds successfully complete the
program in Smilar ratios.

All clients receive equitable services, appropriate and relevant to the clients
culturd and language backgrounds.

Personnel records reflect non-discriminatory practices in the hiring, promotion
and retention of saff.

-16-
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G. Feedback/Evaluation:
Information relating to program goals and objectives.

G.I.  Theprogram assessesits "cultura competency” policy and planswith input from
daff, volunteers, resource people and clients.

G.2.  All programs, organizations, projects, etc., will submit an outline of thar
"cultura competency” plan detailing the goal's, objectives/activities, and
post- assessment for each of the criteria

MARION COUNTY

-17 -
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General Cultural Competency Resour ces

Programs:
National
Setting: School/ Family
Focus: Pogtive Y outh Development
Age Served: 6" grade
Gender: Mae and Femde

Program Description

Addresses dleven positive youth development condructs, including socia, emotiond,
cognitive, behavioral and moral competencies, bonding, positive identity, self-efficacy,
opportunities for prosocid involvement, belief in the future and sdf-determination, and
pro-socid norms.

The purpose of the intervention was to demondrate the intergenerationa mentoring
approach to drug prevention for high-risk sixth graders. Program included mentoring two
hours twice aweek during the school year by adults 55 years of age and older, one hour
of community service every two weeks, twenty-9x sessons using socid problem solving
modd as used by Weissberg and Caplan in the Postive Y outh Development Curriculum.
Saturday workshops designed to increase parentd involvement and strengthen parent-
child bonds by coaching parents in more effective parenting styles. Mentors were
carefully recruited and workshops were offered for teachers on the Social Problem
Solving Modd. Teachers rated students on their involvement in the curriculum and
volunteer activities. Three sixth grade classes received varying levels of interventions.
52% were African American, 16 % Caucasian, and 9% Latino. In each school prior to
the intervention attendance was low and attendance poor. Many children were living
with relatives or grandparents.

Findings

Significant outcomes were shown for the combined mentoring and problem solving

group in regard to their attitudes toward older people, with the group showing an increase
in knowledge about older people. The participants demonsirated improved reactions to
gtuations involving drug use, higher levels of community service, and fewer days absent
from school. The andysis dso showed that the level of involvement on the mentor’ s part
was related to the number of days the children were absent. Students perceived by staff
as being involved highly with the mentors were less abosent than peers who were rated
margind.

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.
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Program: Big Brotherg/Big Sisters

Setting: Community

Focus: Postive Y outh Devel opment/Mentoring
Age Served: All Ages

Gender: Made and Femde

Program Description

Focused on targeted systematic changesin a child’'s socid domains as aresult of bonding
with a hedlthy adult as opposed to a specific skills training component. The god wasto
use the program structure and resources to establish a mentoring relaionship with
prosocid adults and to inhibit their association with antisocia peers and adults. The
minimum time commitment required of mentors was savera hours two to four timesa
month for at least ayear. More than 70% of the matches met at least three times a month
for more than three hours each time, and nearly haf met once aweek and had an average
of eleven months of exposure.

Evaluation Design

The program has nationd standards for screening, training, and maiching and mesting
requirements of supervison. The sample conssted of 959 youth in arandom

experimentd study. Y outh were ages ten to fourteen years old from eight Big
Brotherg/Big Sigters Stesin Phoenix, Wichita, Minnegpolis, Rochester, Columbus,
Philadd phia, Houston, and San Antonio during the study period of 1992-1993. All ethnic
groups were represented with 60% minorities, and 40% received public ass stance and
food samps. The study covered eighteen months, athough the intervention covered
severd years.

Findings

Theintervention had sgnificant results in antisocia activities, academic performance,
relationships with family, relationships with friends, sdlf-concept, and socia and cultura
enrichment. Drug use decreased 45%, hitting 32%, the number of times youth skipped
class 37%, or aday of school 52%. Increases were found in the perceived ability to
complete schoolwork and improved parentd relationships. The program showed the
greatest impact in the reduction of substance abuse for minority boys by 67%. Minority
males reported higher levels of emotiond support. Minority girls and Caucasian boys
showed perceived increasesin their scholastic competence.

Contact Information: http://mww.bigbrobigss.org/

Reference: Tierney, J.P., Grossman, JB., JB. with Resch, N.L. (1995).
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Program: The Child Development Project

Setting: Family/School

Focus: Postive Y outh Development
Age Served: Agell & 12

Gender: Made and Femde

Program Description

The Child Development Project addresses socia, emotional, cognitive, behaviora, and
mora competencies, bonding, resilience, sdlf-efficacy, recognition for postive behavior,
positive identity, opportunities for prosocid involvement, and self determination. The
focus of the program isto “help schools become caring communities of learners’. The
intervention congsts of integrating school curriculg, training and new classroom practices
to replace “old practices’. Parents are encouraged to build stronger bonds between home
and school by being involved in community building projects with their children and
teachers, and “homeside’ activities for competence and bonding development. The core
program used a comprehensive approach to ingtruction, such as cooperdtive learning,

va ues based reading and language arts programs, and developmentad discipline
techniques; lastly, whole school, classroom and community building projects were
employed.

Evaluation Design

Six school digtricts with twenty-four schools participated throughout the West Coast,
South, Southeast and Northeast. Schools represented large urban, small urban, suburban
and rurd digtrict. Schools ranged from 2% to 95% free and reduced lunch and adiverse
ethnic and cultura background. Y outh were matched and grouped based on standardized
test with 48% male and 52% femde of eeven and twelve year olds. Assessment of drug
use and ddinquent behavior was measured on sdf-report questionnaires.

Findings

Results showed a cohol use declined 4% the first year and stayed the same for the second
year, while dcohol use increased significantly in the control group over the same period.
Significant changes were noted for six observationa measures of teacher warmth and
supportiveness, emphasis on prosocia vaues, encouragement of cooperation, dicitation
of student thinking and expression of ideas, use of extringc control, and student

autonomy and influence,

Reference: Battidtich et. d (1996)
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Program: Dare to Be Y ou (CSAP Demongration Grant # 1397)

(Excerpt from Under standing Substance Abuse Prevention -- Toward the 21st Century:
A Primer on Effective Programs, Center for Substance Abuse Prevention, unpublished.)

Setting: Family/School

Focus: Pogtive Y outh Development
Age Served: Age2-5

Gender: Maeand Femae

Program Description

The Dare To Be Y ou program (Grant #1397) was a five-year grant initiated in 1989 that
targeted preschool youth ages two through five, and their families. The project was
implemented in four ethnically diverse sites across Colorado, including the Ute Mountain
community (95% Native American and rurd), San Luis Vdley (64% Hispanic and rurd),
Colorado Springs (53% European American and urban), and Montezuma County (84%
European American and suburban).

The demondtration project was designed to work directly with parents to increase their
knowledge of child development; persond sense of worth; ability to effectively manage
their children through increased communication and problem solving skills, and
knowledge and use of appropriate child rearing practices, thereby enhancing the home
environment and imbuing youth with the ability to later resst the lure of substance use. In
tandem with the parent training program, trained staff aso worked directly with youth
attempting to bolgter their sense of sdf-worth, aswdl asimprove their communication
and reasoning kills. By bolstering these key resiliency factors, the program hoped to
prevent later substance use.

Parents participated in a thirty hour educationd curriculum administered by trained
facilitators. The course was administered in sessions lasting about 2.25 hours once a
week over three to four months. In the firgt year, dl individuas enrolled completed at
least twenty hours. In subsequent years, virtualy everyone logged the minimum number
of hour’s (twenty) required to complete the course.

The curriculum covered increasing self-respongbility, persona efficacy, sdf-esteem,
communication and socid skills, and problem solving and decison skills. Parents
received boogtersin the form of annua programs (about once aweek for four weeks,
two-hour sessions). Thisworkshop series was designed to reinforce the skills learned in
the first program year. A minimum of two booster series was held each year.

Finally, after completing booster sessons, parents were digible for AFTER-DARE
parent support groups held monthly at two sites and somewhat less frequently at two
other stes. AFTER-DARE support programs featured family functions, activities, and
discussions.

Children participated in a core twenty hour educationa curriculum with 2.25-hour
sessons held weekly over three to four months. Like parents, children had to complete a
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minimum of twenty hours of training to be digible for other activities. The youth

program mirrored the lessons in the parent program only with developmentaly
appropriate activities for two to three, and four to five year olds. Y outh aso participated
in specid activities designed to support the curriculum's lessons in the areas of
communication, sdf-respongbility, salf-esteemn, and decision making.

In addition to parent and youth program components, preschool teachers and day care
providers received a minimum of fifteen hours of training to support the concepts
delivered in the family portion of the program. High-risk families were identified by
sociad and community agencies and/or were self-referred because they felt they needed
the help the program offered.

Evaluation Design

Families were screened and recruited by the program gaff. Families wishing to
participate were then randomly assigned to either a treetment or a control group.
Although ste profiles differed on anumber of risk characteristics, differences between
trestment and control groups within each site and within each cohort were negligible.

Findings

The findings from this research document the success of the intervention in improving

anumber of parent and child resiliency factors, which theoreticdly relaeto later

substance use. Results of the evauation found that participants:

- Experienced sgnificant and enduring increases in parenta sdf-esteem in terms of
increased sense of competence, satisfaction with role, and positive attitude about
being a parent.

Decreased their level of sdf-blame over time in terms of lacking ability or not
exerting sufficient effort, aswell as blaming thar child for parent-child or family
problems.

Demondtrated consistent and significant increases in using appropriate control
techniques (maturationd oriented, child-centered, overdl control), and in decreasing
their use of harsh punishments.

Showed significant and prolonged increases in the leve of satisfaction expressed with
the size, fdlt closeness, amount of contact, and type of support provided by their
socid network.

Contact Information: DARE To Be You, Colorado State Universty,
E-mal: darecort@coop.ext.colostate.edu, 215 N. Linden, Suite E, Cortez, Colorado
81321, Phone: (970) 565-3606, Fax: (970) 565-4641

Reference: Western CAPT , Best Practices and Promising Approaches (2nCI ED.),
November, 1999.
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Program: Families and Schools Together (FAST) (McDonald)

(Excerpt from Strengthening America's Families: Promising Parenting Strategies for
Ddinquency Prevention, Office of Juvenile Justice and Delinquency Prevention, 1993, p.
49-50.)

Setting: Family/ School

Focus: Pogtive Y outh Development/ Substance Abuse Prevention/ School
Success

Age Served: School Age

Gender: Mae and Femde

Program Description

Families and Schools Together (FAST) uses a collaborative, whole family gpproach to
achieve itsgods. An eight-week curriculum of multiple-family group activities, followed
by ongoing monthly meetings, incorporates the following activities a med hosted by a
family, afamily sng-aong, structured family communication exercises, family fedings
identification exercises, parent support meetings while children play, one-to-one qudlity
time, winning-as-a-family-unit exercises, acloang ritud, a substance abuse education
component, graduation, and development of a school-based parent advisory council of
FAST program graduates.

FAST identifies participants through a strong and active recruitment process in which
school personnd identify at-risk children. Other recruitment activities include home vists
and training in recruitment, plus a positive nongtigmatizing programmiatic gpproach

which focuses on strengths and empowerment incentives, and the remova of obstaclesto
participation through the provision of trangportation and childcare. Of familiesinitidly
telephoned by schools, 63 percent agreed to attend at least one meeting. Eighty-two
percent of families that attend at least one meeting graduate from the FAST program.
Recruitment and retention rates reflect firgt-time implementation at new dtes, rates at
ongoing Stes are typicaly substantidly higher.

FAST isa collaborative effort between a school, amentd hedth agency, an acohol and
other drug abuse prevention specidist, and the parents. Multifamily group meetings are
daffed by a school staff member such as a socia worker, counselor, psychologist or
principa; a parent, liaison worker, or FAST facilitator; an acohol and other drug abuse
prevention specidist; and amentd hedth professond. Volunteers are recruited and
trained to help a mesetings.

FAST targets whole families, reeches "unreachabl€’ families, and uses atruly
collaborative gpproach. FAST breaks down barriers to trust and stereotypes, and
promotes the development of active parent groups and advocacy councils. FAST utilizes
a stress/socia-support modd that builds on family strengths. FAST is explicit about
program vaues. The FAST program mode and activities are strongly grounded in an
empirica research base.
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Findings

FAST has been successfully replicated at more than seventy schoolsin Wisconan and Six
other Statesin rurd, medium-szed, and urban communities. FAST groups have been
made up of culturaly diverse families, aswell as soldy Spanish speaking people, Native
Americans, African Americans, Asan Americans, or European Americans. FAST has
deveoped athorough and highly effective training mode that includes links between
communities and ongite training of collaborative teams. Necessary resourcesinclude a
large room and materias to execute family activities. The FAST Program Workbook
describes al the resources needed.

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.

Program: Family Advocacy Network (FAN) (CSAP Demo Grant #1383)

(Excerpt from Under standing Substance Abuse Prevention -- Toward the 21st Century: A
Primer on Effective Programs, Center for Substance Abuse Prevention, unpublished
document.)

Setting: Family

Focus: Strengthening Families/Postive Y outh Development
Age Served: Agell-15

Gender: Mae and Femde

Program Description

In conjunction with SMART Moves, athree year youth drug prevention program [see
description on page 33], a parent involvement program called the Family Advocacy
Network (FAN Club) was implemented for parents of prevention program youth at the
four Boys & Girls Clubs serving as demondtration sites. The god of the FAN Club wasto
grengthen families in the program. This god was to be achieved by creating abond
between youth and their parents, reducing maternd isolation, providing opportunities for
families to participate in pleasurable activities together, hel ping parents influence their
children to lead drug-free lives, and providing socid and instrumenta support for
families. The FAN Club was designed to focus on families strengths rather than deficits,
to ingpire parenta confidence and competence, to respond to family culturd preferences
and values, to recognize the developmenta needs of parents, to be flexible and
responsive to parenta needs, to encourage voluntary participation by parents, and to
include parents as partners in the planning and implementation of the program.

The three-year youth drug prevention program [mentioned above] conssted of the Start
SMART and Stay SMART programs, components of the Boys & Girls Clubs of
Americas Nationd Prevention Program (SMART Moves); and SMART Leaders,
developed by the investigators. These sequentia programs were found effectivein a
previous CSAP grant. Start SMART (10 sessions; 1-1/2 hours), Stay SMART (12
sessions; 1-1/2 hours), and SMART Leaders (5 sessions; 1-1/2 hours) are curriculum-
based programs that use role playing, group activities, and discussion to promote socid
skills, induding peer resistance skills, problem solving/decision-making kills,

-24-



Cultural Competency and Gender Specific Resour ce Guide

conservative group norms regarding substance use, and knowledge of the hedlth
consequences and prevalence of acohol, tobacco, and other drug use by youth and adullts.
To continue in the three year sequentia program, youth were required to participate in
75% of the sessonsin each program. Each year, when structured prevention program
sessions were not taking place, program youth participated in monthly activities desgned
to stress non-adrug use norms and to keep the youth involved in the prevention program.

Findings

Reaults from the youth sdlf-report questionnaire indicated positive program effects for
youth in Boys & Girls Clubs that offered the three-year youth prevention program with
monthly youth activities and the FAN Club parent program (FAN Club group). Over the
three years, the FAN Club group reported increasing ability to refuse alcohol, marijuana,
and cigarettes, and increasing negative attitudes toward marijuana use.

Reference: Western CAPT , Best Practices and Promising Approaches (2”CI ED.),
November, 1999.

Program: Gateway to Higher Education

Setting: School

Focus: School Success
Age Served: High School Age
Gender: Mde and Femde

Program Description

The program prepares students for careersin science, medicine and technology.
Nationdly, the proportion of African American, Higpanics, and Native Americans
represented in the undergraduate sciences, engineering, and graduating from medica
schoolsis disproportionate to the generd population. The program focuses on increasing
the protective factor of clear standards and hedlthy bdliefs by having high expectations

for success, a demanding curriculum, and providing a strong support system for students.
The key features of the Gateway schools were an extended school day with extra periods
of math and science, with after-schoal tutoria, and an extended school year including a
summer program for 9" graders.

The Gateway to Higher Education program is a secondary program that operated in five
New York High Schools. Over 605 of the participants were African American or
Hispanic. Each Gateway school had a coordinator and a team of teachers who stayed with
the students throughout their entire four years.

Findings
The sudy of the Gateway program looked at the course-taking, test-taking, standardized

test scores and grades, and graduation and retention into post secondary schoals.
Gateway students were more likely than the control group to take advanced science,
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math, and chemigtry. African Americans were more likely to take chemistry, exceeded
the nationa average on the SAT in both math and verbal scores, and have higher Biology
and Chemistry scores. Cost of the program was $1,600 per student.

Reference: Campbell, Patricia B., Wahl, Ellen, Sater, Morton and ller, Elizabeth
(1998).

(Excerpt from Preventing Crime: What Works, What Doesn't, What's Promising,
Univerdty of Maryland, Department of Criminology and Crimina Justice and the
U.S. Department of Judtice, Office of Justice Programs, 1997, pages 4-10 through 4-15.)

Setting: Family

Focus: Pogtive Y outh Development
Age Served: Age(0-4

Gender: Maeand Femae

Program Description

Home vigtation varies enormoudy in dosage levels, content, skill, and context. Y et there
are common effects reported across dl these variations. The common core of home
vigtation is avisitor who cares about child raising Sts down in a home with a parent and
achild. Vidtors can be nurses, socid workers, preschool teachers, psychologists, or
pargprofessonds. They can provide cognitive information, emotiona support, or both.
They can actively teach parents, with hands on the children, or they can passvey waich
and listen, merdly giving parents a good listening to. They can betrained in hedth
(nurses), human development (psychologists and socid workers), cognitive and socid
skillsingruction (preschool teachers), or some mixture of these subjects (like
pargprofessonals). No matter who they are or what they do, they provide a bridge
between the parent, usudly a mother, and the outside world.

Findings

While the two long-term experiments included preschool programs (also caled "day
care' in some sudies), postive effects were found in 11 of the experiments from home
vigtation without preschool. Some of the home visitations included doctor's office visits
or some other context for instruction and observation outside the home, however, most
did not. None of the five experiments showing that home vigtation reduced child abuse
included involvement in preschool.

The conagtent finding of beneficid effects of home vists without preschool isimportant
for severa reasons. One reason istheoreticd: it shows that the visits are not Smply a
spurious correlate of the effects of preschool programs on both the children and their
mothers, who in some studies are heavily involved in the preschool programs and who
show beneficid effects themselvesin reduced wefare support and longer time between
pregnancies. The fact that onetrid (Wask et d., 1990) found stronger effects from home
vigts with cognitively-oriented day care than from home visits to comparison families (of
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which more than haf were in some other kind of day care) does not contradict the
independert effects of home vidits. Y oshikawa (1994) and others have concluded that
home vigts are likely to be more effective in combination with early education, but the
empirica evidence may Hill be too preliminary to reach a conclusion either way.

Contact Information: You can order afree copy of Preventing Crime: What Works,
What Doesn't, What's Promising, Universty of Maryland/Department of Criminology
and Criminal Justice and the U.S. Department of Justice/Office of Justice Programs,
1997, from the Nationa Crimina Justice Reference Service, (800) 851-3420.

For acopy of asummary of the "Blueprint” (step-by-step ingructions that will hep
communities plan and implement youth crime and violence prevention drategies) for this
program (Cost: $10 per copy) contact: Center for the Study and Prevention of Violence,
Website: http://mww.colorado.edu/cspv/blueprints Indtitute of Behavioral Science,
University of Colorado at Boulder, Campus Box 442, Boulder, CO 80309-0442, Phone:
(303) 492-8465

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.

Program: Know Your Body

Setting: School

Focus: Positive Y outh Devel opment/Hed th Education/Tobacco Prevention
Age Served: 4" Grade

Gender: Mae and Femae

Program Description

The intervention targeted 4th grade children in 15 New Y ork City eementary schools.
911 students were in the study serving Asian, Hispanic/Latino, Caucasian, African
American. It was a hedth based intervention that addressed socid, emotiond, cognitive
and behavioral competencies, salf-efficacy, recognition of postive behavior, podtive
identity, and pro — socid norms. The focus of the program was to teach and train youth
hedthy and persond sdf—management skills. 'Y outh were educated on making
connections between smoking related decisons and sdf-image, vaues, anxiety, and
dress. Y outh were taught skills in stress management decision-making, communication
and assertiveness and increased awareness of socid influencesin the initiation of
smoking.

Findings

At 9x-year posttest, the program was effective in two risk areas; smoking and diet. Ninth
grade students in the intervention schools had 73.3% lower rates of smoking initigtion
than students in nor+intervention schools,

Reference: Walter, Vaughan, and Wyndar (1989)
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Program: Life Skills Training Program
(Excerpt from Preventing Drug Use Among Children and Adolescents. A Research-
Based Guide, Nationd Ingtitute on Drug Abuse, 1997, pages 21-22.)

Setting: School

Focus: Postive Y outh Development/Drug Use Prevention/Socid Skills
Age Served: Middle School Age

Gender: Mae and Femae

Program Description

The Life Skills Training universd dlassroom program is designed to address a wide range
of risk and protective factors by teaching genera persond and socid skillsin
combination with drug resistance skills and normative education. The program consists of
athree year prevention curriculum intended for middle school or junior high students. It
contains 15 periods during the first year, 10 booster sessions during the second, and 5
sessions during the third. Three mgjor content areas are covered by the Life Skills
Training program: drug resistance skills and information, self-management skills, and
generd socid ills.

Drug resstance skills and information provide materids that ded directly with the socid
factors promoting drug use. This content areaincludes material designed to increase
awareness of socid influences toward drug use, correct the misperception that everyone
isusing drugs and promote anti-drug norms, teach preventionreated information about
drug abuse, and teach drug resistance skills.

The sdf-management skills content area provides students with skills for increesing
independence, persona control, and a sense of self-magtery. This areaincludes teaching
generd problems0lving and decison making skills, criticd thinking skillsfor ressting
peer and mediainfluences, skillsfor increasing sdf-control and self-esteem (such as sdf-
gppraisal, goa- stting, salf-monitoring, sdf-reinforcement), and adaptive coping
drategies for rdieving stress and anxiety.

Generd socid skills enhance students socia competence with avariety of genera socid
kills, induding skills for communicating effectively, overcoming shyness, learning to

meet new people, and developing healthy friendships. These skills are taught through a
combination of ingtruction, demonstration, feedback, reinforcement, behaviora rehearsd,
and extended practice through homework assignments.

Findings

The Life Skills Training program has been extensvely studied over the past 16 years.
Reaults indicate that this prevention approach can produce 59% to 75% lower levels
(rdlative to controls) of tobacco, acohol, and marijuana use. Booster sessions can help
maintain program effects. Long-term follow-up data from arandomized field trid
involving nearly 6,000 students from 56 schools found significantly lower smoking,
acohol, and marijuana use 6 years after the initid basdine assessment. The prevalence of
cigarette smoking, alcohol use, and marijuana use for the students who received the Life
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Skills Training program was 44 percent lower than for control students, and the regular
(weekly) use of multiple drugs was 66 percent lower.

Although the early research of the Life Skills Training program was conducted with
white populations, severd recent studies show that it is o effective with inner-city
minority youth. It so has been found effective when implemented under different
scheduling formats and with different levels of project Saff involvement. Findly,
evauation sudiesindicate that this prevention program works whether the program
providers are adults or peer leaders.

Contact Information: Inditute for Prevention Research, Corndl University Medicd
Center, 115 Wall St., Room KB 201, New York, NY 10021, (212) 746-1270, E-mall:
ipr@mail.ned.cornell.edu, Website: http:/mww.lifeskillstraining.com.,

For training, technica assstance, or more information, contact: Princeton Health Press,
Inc., 411 East 69th Street, Princeton, NJ 08540, Phone: (800) 636 — 3415, Fax:: (609)
942 — 3593, e-mall: PHPinfo@aol.com

For acopy of asummary of the "Blueprint” (step-by-gep ingructions that will help
communities plan and implement youth crime and violence prevention Srategies) for this
program (Cost: $10 per copy) contact: Center for the Study and Prevention of Violence,
Indtitute of Behaviord Science, University of Colorado a Boulder, Campus Box 442,
Boulder, CO 80309-0442, Phone: (303) 492-8465 ,

http://www.col orado.edu/cspv/blueprints

Reference: Western CAPT , Best Practices and Promising Approaches (2”CI ED.),
November, 1999.

Program: Metropolitan Area Child Study

Setting: Family/School

Focus: Pogtive Y outh Development/Delinquency Prevention
Age Served: Elementary School Age

Gender: Made and Femde

Program Description

This multi-year delinquency prevention field tria addresses ten positive youth
development condructs, including socid, emotiond, cognitive, behaviora, and mord
competencies, bonding, resiliency, saf-efficacy, opportunity for pro-socid involvement,
and pro-socid norms. Combined universal and sdected prevention efforts designed to
influence norms that affect aggression in a generd population and to lower aggressive
behaviorsin ahigh-risk sample. Theintervention goa was to modify the cognitive
system of the child while influencing the dassroom, the school and the family.
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Program Design

In multiple conditions three integrated interactive components included a teacher
education program, collaborative support strategies from project Saff, and a socia
cognitive curriculum called “Yes| Can.” The educator strategies included the
development of pro-socid behavior in students, cultural sengtivity, and proactive
behavior management. The curriculum Strategies conssted of 40 one-hour lessons taught
by teachers over two years, and included teacher manuas and student workbooks.
Program themes induded sdlf-undergtanding, relationship to self and others, and moral
beliefs. The second condition festured generd classroom enhancement, plus an intensive
small group component where children recelved more intense socid cognitive and peer
relationship training in a group among six other gudents. These strategies targeted
children’s cognitive attributions, beliefs, scripts, and gave modeling, role play and
leadership opportunities to practice new scriptsin anon-threstening setting. Three socid
skills of stop and think, communicate, and cooperate.

Small groups met during the school week once aweek for 28 weeks over two years, 12
the firgt year and 16 the second year. The third intervention included the classroom and
smdl group intervention, plus a family intervention that emphasized parenting
management skills, enhanced communication, and family cohesiveness dtrategies,
induding family problem-solving, monitoring, reframing and coping skills. The
intervention occurred in sSixteen dementary schools in the Chicago and Aurora area.
Schools were divided by ethnicity of Higpanic and African American and mixed between
African American, Hispanic, and Caucasian.

Findings

Late intervention kids who were high on aggression a pretest scored significantly lower
for aggression at posttest. 'Y outh who were moderately pro-socia at pretest were
ggnificantly more pro-socid as areault of the smdl group intervention. Within the early
intervention group (grades 2 and 3) the moderating effects of pro-social behaviors was
sgnificant for aggresson at posttest. Among the control group those youth that were low
in aggression and pro-socia behavior at pretest were significantly higher on aggression at
posttest. Thiswas not true for the intervention group, thus was interpreted as preventing
the development of high levels of aggression.

Reference: Tolan, P.H., Guerra, N.G., Henry, D., Huesmann, L.R., VanAcker, R. &
Eron, L. (1998).



Cultural Competency and Gender Specific Resour ce Guide

Program: Preparing for the Drug Free Years (Hawkins & Catalano)

(Excerpt from Strengthening America's Families. Promising Parenting Strategies for
Delinquency Prevention, Office of Juvenile Jugtice and Delinquency Prevention, 1993,
pages 42-45.)

Setting: Family

Focus: Positive Y outh Development/ Drug Use Prevention
Age Served: Late Elementary Early Middle School Age
Gender: Made and Femde

Program Description

In Preparing for the Drug Free Y ears, parents learn how to increase their children's
opportunities for involvement in the family, how to teach skills needed by children and
adolescents, and how to provide reinforcement for desired behavior and appropriate
consequences for undesired behavior. The program covers the following topics:

(1) undergtanding the risk factors of drug abuse, (2) understanding the nature and extent
of the problem, (3) reducing risks by strengthening family bonds, (4) conducting family
mestings and fogtering family communication, (5) establishing afamily position on

drugs, (6) identifying and establishing positive reinforcements and appropriate negative
consequences, (7) reinforcing a child's use of refusal skills, (8) expressing and controlling
anger, (9) increasing children's participation in the family, and (10) creating a parent
support network.

Preparing for the Drug Free Y ears teaches parents how to reduce critical risk factors that
are epecidly important during the late e ementary and middle school years. It is
designed to effectively reach adult learners regardless of learning style or educationa
levd. The program teaches parents how to use the basic principles of the socid
development srategy to strengthen family bonding. As aresult, families build protection
agang risk.

Findings

Resultsindicate that participants significantly increased their drug abuse prevention skills
and commitment to using prevention practices. Parent participants demonstrated
congderable changes in attitudes and knowledge levels.

Contact Information: Y ou can order afree copy of Strengthening America's
Families. Promising Parenting Strategies for Delinguency Prevention, Office

of Juvenile Justice and Ddlinquency Prevention, 1993 from the National Criminad Justice
Reference Service, (800) 851-3420. Or E-mal: moreinfo@drp.org or
drpmain@drb.org, Developmenta Research and Programs, 130 Nickerson, Suite 107,
Sesttle, WA 98109, Phone: (800) 736-2630, Fax: (206) 286-1462

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.
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Responding in Peaceful and Positive Ways (R.1.P.P)

Setting: Community

Focus: Postive Y outh Development
Age Served: School Age

Gender: Mae and Femde

Program Description

The Responding in Peaceful and Positive Ways Program (R.1.P.P) addressed ten positive
youth development congtructs, including socid, emotiona, cognitive, behavioral and
mora competencies, bonding, prosocid norms, self-efficacy, opportunities for prosocia
involvement, and recognition of positive behavior. The intervention used an expanded
verson of acurriculum originally developed by Prothrow —Stith violence prevention
model, and concepts from “ The Friendly Classsoom for aSmall Planet.” R..P.P.isan
ongoing, multi-year intervention that the program authors described as a
“developmentdly-anchored hedlth promotion.” The initiative of which R.I.P.Pis part
began in 1991 as a broad collaborative effort between the Richmond Public Schools, the
Richmond Behaviord Hedth Authority, and Virginia Commonwedth Universty. This
collaboration was expanded through a cooperative agreement with the Nationa Center
for Injury Prevention and Control within the Centers for Disease Control and Prevention.

The expanded curriculum used standardized manuals and sought to: address gender
differences at the level of curriculum development and personnel training; be more
intensive in order to produce a stronger effect; have clearly stated objectives, have afirm
base in research and theory about adolescent violence; be sufficiently standardized in
order to minimize differencesin interpretation of the program content; emphasize how
students can use the skills they learn in the program’ s content; and emphasize how
students can use the skills they learn in the program outside of school and throughout
ther entirelives.

The components included adult role modeling, peer mediation, team building activities,
relaxation techniques, smdl group work, role plays, and cognitive restructuring methods
repetition and menta rehearsa. The program emphasized a hedth promotion format and,
anchored in developmenta theory and outcomes, provided staff development and parent
training in non violence and conflict resolution methods.

Students were exposed to trained prevention specidists who implemented the R.I.P.P
once aweek, modeled and reinforced appropriate non-violent behavior in schools,
worked to promote a caring community of student and adults and supported prosocia
norms and expectations. The specidist dso implemented a school-wide peer mediation
program available to dl students and adults, and supported prosociad norms and
expectations

Reference: Farrdl, A., Meyer, A. & Dahlberg, L. (1996). And Farrell, A. & Meyer, A.
(1997).

-32-



Cultural Competency and Gender Specific Resour ce Guide

Program: SMART Moves/ Stay SMART / SMART Leaders

(Excerpt from Under standing Substance Abuse Prevention -- Toward the 21st Century:
A Primer on Effective Programs, Center for Substance Abuse Prevention, unpublished.)

Setting: Community

Focus: Postive Y outh Development
AgeSearved: Agel2-15

Gender: Made and Femde

Program Description

Stay SMART (12 sessions, 1-1/2 hours) and SMART Leaders (5 sessions; 1-1/2 hours)
are curriculum-based programs that use role playing, group activities, and discussion.

The god isto promote socid skills, including peer resistance skills, problem-
solving/decision making skills, conservative group norms regarding substance use, and
knowledge of the health consequences and prevaence of acohol, tobacco, and other drug
(ATOD) use by youth and adults.

To progress from Stay SMART to the first and second years of the SMART Leaders
booster program, youth were required to participate in 75% of the sessons of each
program. Thefirg year of SMART Leaders consisted of sessions on topics including,
improving sdf-image, coping with stress, ressting media pressures, and being assartive
in pressure Stuations. The second year of SMART Leadersincluded severa
educationd/discussion modules on ATODs. After each year's small-group sessions,
SMART Leaders youth participated in activities such as recruiting other youth for Stay
SMART, assgting with prevention program sessons offered to younger Boys & Girls
Club members, helping with club activities and events, and/or fundraisng. Boys & Girls
Club staff members facilitated prevention programs.

Findings

Resaults from the sef-report questionnaire showed overal effectiveness of the Stay
SMART prevention program, and more particularly, the effectiveness of the SMART
Leaders booder program, in maintaining and furthering initid gains made in the initia

Stay SMART program. More specificaly: Overdl drug use, marijuana-related behavior,
cigarette-related behavior, acohol-related behavior, and ATOD drug use knowledge was
ggnificantly lessin the SMART + Boogters group and Stay SMART only group
compared to the control group. Furthermore, the Stay SMART + Boosters group versus
the control group perceived sgnificantly fewer socid benefits from smoking marijuana
and drinking alcoholic beverages.

Contact Information: Boys & Girls Clubs of America, Webdte:  http://www.bgca.org,
1230 W Peachtree ST NW, Atlanta Georgia 30309-3447, Phone: (404) 487-5766, Fax:
(404) 487-5789; for materids, contact: Supply Services. (404) 487-5701; for training
and technical assistance, contact CSAP: (toll free) (877) 773-8546.
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Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999

Program: Southwest Key Program
Setting: Community

Focus: Entire Continuum of Care
Age Served: Agel0-17

Gender: Maeand Femae

Program Description

Southwest Key currently operates many different program models that span the entire
continuum of careincluding: the Intensive Supervison Program, Independent Living,
Day Treatment, Residentia Treatment, Unaccompanied Alien Minor Shelter Care,
Juvenile Judtice Alternative Education, Training and Detention Residentia Program for
Girls, Substance Abuse Residentid Program for Boys, and a Direct Child Care Delivery
Services Program.

Because the vast mgority of the youth and families they serve are African American and
Hispanic/Latino, they have established the effort to provide culturaly relevant servicesto
dl dientsasahigh priority for the agency. One very important piece of their

commitment to provide culturdly rdevant servicesis offering dients and dient families
many strong, successful role models of their own ethnic origins. They accomplish thisin
many ways, but most consgtently by recruiting, hiring, and developing people of color to
be program directors, caseworkers, clinicians, etc., and providing them with the skills and
training they need to grow professionaly. Southwest Key employs staff with an ethnic
breskdown that closdly reflects that of the population they serve.

Southwest Key' s trestment services reflect the ethnic and culturd needs of each clientin
severd ways. Culturdly relevant services begin at intake, when the caseworker dicits
information from the client and family regarding their primary language. Every effort is
made to match the family to a caseworker of the same or smilar background, and if the
family is Spanishspeaking, to assign a bilingual caseworker. They take care to
accommodate the culture and traditions of the family and to support them at dl levels.
Casaworkers aso go to great lengths to locate culturaly appropriate community
resources for families and clients, to arrange specid activities on sgnificant religions
and/or cultura holidays and to provide intensive advocacy services designed to ensure
that families are treated fairly and are provided access to al needed services.

Contact Information: Southwest Key Program, Program Director, 1300 Layton Blvd.,
Milwaukee, WI 53216, Phone: (414 ) 672 — 21111, Fax:: (414) 672 — 2824, web-dte
http://mwww.milwaukee.k12.wi.us/scs/409.htm




Cultural Competency and Gender Specific Resour ce Guide

Program: Strengthening Families Program (Kempfer & DeMar sh)

(Excerptsfrom Drug Abuse Prevention: What Works, Nationd Ingtitute on Drug Abuse,
1997, pages 47-50.)

Setting: Family

Focus: Substance Abuse Prevention
AgeServed: Age6-10

Gender: Mde and Femde

Program Description
The Strengthening Families Program (Kumpfer 1987; Kumpfer et d; 1989) is an example
of amulticomponent, family-focused sdective prevention program for six to ten-year-old
children of substance abusers. Thisis a salective prevention program because the parents
of these children have abused substances and the children as a group share this familia
risk factor for future substance abuse. The children involved in the program are not
individually assessed to be at risk for substance abuse. The Strengthening
Families Program (SFP) began in 1983 as an effort to help substance-abusing parents
improve their parenting skills and reduce the risk factors for their children. The SFP
provides prevention services through a group modality strategy that includes the
following three dements

parent training program

children's killstraining program

family skillstraining program

The SFP is presented in 14 consecutive weekly sessons, each lasting from two to three
hours. Each week focuses on a different topic. In the first hour, the parents and children
meet separady in their repective skills training groups. During the second hour, the
parents and children come together for family skills training. Announcements before the
training begins, bresks between groups, and meals can take an additiona hour. The
optima parent group consists of Six to eight sets of parents (or eight to twelve individua
parents), and the optimal children's group conssts of six or seven children. After the
second hour, participants have dinner and listen to a spesker, film, or other entertainment
related to substance abuse prevention. Descriptions of the three elements follow.

1) Parent Training Program: designed to improve parenting skills and diminish the
parent's substance abuse. Parents work with trained program implementers or therapists
to learn appropriate ways to ded with their children's problem behaviors and dternative
ways to increase pogtive interactions with their children. They use a structured parent
handbook that contains worksheets, activity sheets, contracts, and plans for group
activities. They are guided through group exercises by the therapists.

2) Children's Skills Training Program: designed to decrease negetive behaviors and
develop more socidly acceptable behaviors in the children of substance-abusing parents.
The children work with trained program thergpists to learn gppropriate socid and
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behaviora sKills to enhance positive interactions with their parents that will serveto
improve the family environment. The children use a structured children's handbook that
contains workshests, activity sheets and stories, and are guided through group exercises
and activities by the thergpists.

3) Family Skills Training Program: designed to change the family environment by
involving the parents and their children in learning and practicing together as afamily the
new behaviorsthey arelearning in ther skills training programs. Family members are
given exercisesto practice a home to reinforce the behaviors they have learned during
the training. Family sessions are designed to help parents develop a better understanding
of the emationa needs of their children while learning to enjoy them. At the sametime,
the supportive and nonpunitive environment helps the children learn to expressthe
fedings that are often suppressed in their efforts to cope with their stressful family
environments.

The SFP model has been adapted for use with diverse racid/ethnic groups, and training
manuas have been developed for these adaptations. Although the program was
developed for predominantly white, middle-class familiesin and around Sdt Lake City,
the SFP has been made culturally appropriate for use with urban and rura African
American families, Asa/Pacific Idand families, Higpanic/Latino families, and families
from low socioeconomic status regardless of race/ethnicity. The program is being
evauated for use with ten to fourteenyear-olds as well.

Findings

Evduations of the SFP indicate thet it is an effective, family-focused, sdlective
prevention strategy for enhancing family relationships. The SFP was shown to be
effective in reducing family conflict, improving family communication and organization,
and improving the behavior of the children by reducing conduct disorders,
aggressiveness, and emotional problems.

Contact Information: Department of Health Promotion and Education
300 South 1850 East Room 215, Universty of Utah, Sdt Lake City, UT 84112
Phone: (801) 581-7718, Fax: (801) 581-5872

For acopy of Drug Abuse Packet: Drug Abuse Prevention: What Works: Community
Readiness for Drug Abuse Prevention: Issues, Tips & Tools, by Nationd Ingtitute on
Drug Abuse (1997), contact Nationa Technica Information Services at (800) 553-6847
(publication number PB# 97-209605). This packet costs $83 plus $5 handling.

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.
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Strengthening Multi-Ethnic Familiesand Communities

Setting: Parent/Family/Community
Focus: Violence Prevention/Intervention
Age Served: Age3-18

Gender: Mdeand Femde

Program Description

A violence prevention/parent training program, Strengthening Mullti- Ethnic Families and
Communities Program is a unique integration of various prevention/intervention
drategies geared toward reducing violence againgt self, the family and the community.
The program targets ethnic and culturdly diverse parents of children aged 3-18 years
who areinterested in raising children with a commitment to leading a violence-free,

hedlthy lifestyle.

The program god is to reduce drug/dcohol use, teen suicide, juvenile delinquency, gang
involvement, child abuse and domestic violence. Short-term objectives are to increase
parent sense of competence, positive family/parent/child interactions, positive
parent/child relationships, child sdlf-esteem and self-discipling, child socid competency
skills and increased parentd involvement in community activities. Parent training classes
have been held at avariety of locations: churches, schools, community agencies and other
locations. The program consigts of twelve 3-hour sessions taught in consecutive weeks.
The curriculum includes five mgor components. Cultura/Spiritud Focus, Rites of
Passage; Pogitive Disciplineg; Enhancing Relationships, and Community Involvement.
Materids are available in English, Spanish, Vietnamese and Korean. Cambodian and
Russan trandations are being completed.

Evaluation Design

A pre- post test design had been used to evauate over 100 parent classes. Evauation data
from one report of 22 parent groups (N=357) show sgnificant improvements in parent
sense of competence, family/parent/child interactions, and child competence and

behavior. Participation in the program had a direct impact on increasing parent

involvement in the areas of "Community Activities', "Politicd 1ssues’ and " School
Involvement”.

Findings

Reports show that the program helps with child rearing challenges, promotes family
bonding, promotes pride in culturd heritage, promotes community bonding and reduces
life-threatening risks for children.

Contact Information: Program Coordinator, 1220 S. SierraBonita Ave. Los Angeles,
CA 90019-2552; Phone: (323) 936-0343
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Program: Successfor All

Setting: School

Focus: Pogtive Y outh Development
Age Served: GradesK-5

Gender: Maeand Femae

Program Description

Addresses six positive youth development congtructs, including socid, cognitive, and
behaviora competencies, bonding, opportunities for positive involvement, and
recognition for positive behavior change. The program is designed to enhance reading
achievement by using a comprehensive philosophy to promote postive youth
development. The program believes that when children fall to read early, a downward
progression occurs. The program links academic success to cognitive competence and a
child’s overdl success for self-respect and self-efficacy. Y outh cognitive competenceis
addressed in severd ways, through reading performance achievement and through
drategies for salf-assessment and self-correction. Also provided are one-to-one tutoring,
cooperative learning, assessments, vison/hearing screenings, parenting skills workshops,
medica services and eyeglasses, working with parents and socia service agencies to
ensure attendance, and helping with behaviora problems.

Findings:
The intervention showed positive gains dl students for reading, for Asan (Cambodian)
and Spanish speaking, and specia education students.

Reference: Savinet. d (1996)

Program: Teen Outreach

Setting: School/Community

Focus: Teen Pregnancy/School Failure
Age Served: High School Age

Gender: Made and Femde

Program Description

Teen Outreach is directed toward reducing rates of teenage pregnancy, school failure, and
school suspension. The primary focus of Teen Outreach is to engage young peopleina
high levd of structured, volunteer community servicesthat are closdly linked to the
classroom+-based discussions of future career and relationship decisions. Volunteer
sarviceisincreasingly being linked to pogtive outcomes for young people and is

achieving subgtantial nationd attention.

The Teen Outreach program has an explicit developmentd focus, helping teens
understand and evduate their future life options. This focus attempts to further teens
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progressin the developmentd task of establishing their competence and autonomy in a
context that maintains their sense of relatedness with important adults. It provides an
opportunity to be viewed in a pogtive role by program facilitators, adults at volunteer
gtes, and by other youths, while aso reflecting on future roles as a competent,
autonomous adlullt.

In addition to volunteer services, students also participated in ongoing classroom
discussons that occurred at least once weekly throughout an academic year. Classroom
discussons and activities focused either upon maximizing learning from the service
experiences or upon helping teens cope with important developmenta tasks they faced.
Trained facilitators, who were often schoolteachers or guidance personnd, led classroom
discussions.

Evaluation Design
The 1991- 1995 evauation utilized a randomassgnment design at 25 high schools
nationwide, including 342 sudentsin the ninth through twelfth grades.

Specificaly, the evauation considered whether (1) the program had a demonstrable
impact upon teen pregnancy rates of participants; (2) it had an impact upon school falure
and suspension rates; and (3) the impact of the program depending upon student gender,
parental education level, household compasition, or racid/ethnic minority status.

Findings

Consstent with prior research, student sociodemographic factors displayed numerous
links to student problem behaviors at entry and exit. Specificaly, relations were found
between problem behaviors and students' gender, family composition (living with one
versus two parents), racid/ethnic minority status, and grade in school. To minimize the
likelihood that these factors could produce spurious results in anayses, each was entered
asacovariant into al analyses of program outcomes, and the specific effects of each
variable were reported aong with those analyses.

Overdl, Teen Outreach participants experienced sgnificantly lower levels of course
failure, school suspension and teenage pregnancy than students in the control group, even
after accounting for baseline levels of these behaviors and for sociodemographic
characterigtics of students.

Reference: Allen, JP., Philliber, S,, Herrling, S. & Kuperminc, G. (1997) and Allen,
J.P., Kuperminc, G., Philliber, S., & Herre, K. (1994).
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Under standing, Social Justice, and the " Social Contract” in Diverse

Communities of Youth

Setting: Peer Groups'Community
Focus: Diversty and Society
AgeServed: Agel2-18

Gender: Made and Femde

Project Description

This project examines adolescents perceptions of intergroup relations as they intersect
with their norms for citizenship. It examines teens beliefs about justice and opportunity
in America and the correlates of those views. They have framed the project as a study of
adolescents views of the "socid contract” in America, by which they mean the sets of
rights, privileges, and obligations that bind members of society to one another. The
theoretical basis for the sudy was drawn from the contention that Americans are
fundamentally concerned about equdity but it isthe form of equdity and the nature of a
just society that arouse debate.

The project involved focus groups and surveys of 12 to 18 year olds in four communities
(three urban and one rurd) chosen for their different demographic composition. A total
of 1,119 adolescents from African (n = 115), Arab (n = 115), Puerto Rican and
Dominican (n = 140), and European (n = 749) backgrounds participated.

Findings

Although ethnic identification had no influence, persond experiences of prejudice,
whether toward oneself or toward friends or loved ones, were strongly related to
adolescents bdiefsthat Americais an unjust society. But school and community
practices made a difference. Y outh were more likely to believe that Americaisajust
society if they fdt their teachers were fair and would intervenein acts of student
intolerance or bullying. In addition, youth were more likely to believe that Americaisa
just society if they felt the police in their community were fair and that the community
itself was a caring place. Engaging in community service was positively related to young
peopl€e's desire to promote intergroup understanding and with their commitments to
public interest gods. Among the "enemy images' adolescents listed as prominent in the
media today were Arabs, Mudims, African Americans, Lainos, Asans, communigts,
gangs, militiagroups, and the American government.

Contact Information: Agriculturad and Extension Educeation, Pennsylvania State
University, University Park, PA 16802-2601, 814-863-3824, 814-863-4753 (Fax:) Email:
cflanagan@psu.edu
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In Oregon
Program: Camp Odyssey
Setting: Community
Focus: Diversty Educeation
Age Served: High School Age
Gender: Made and Femde

Program Description

Camp Odyssey was created in 1990 “to create a Pacific Northwest where human diversity
is celebrated, where individuas can live without fear and where dl individuas are
respected as human beings.” Approximately 100 high school students are sdlected each
year to learn the effects of tereotyping and prejudice on themsaves and others; to
develop an understanding of other racid, culturd and religious values; and to build

lagting friendships. Through outdoor chalenge, team building, facilitated dia ogue and

other experientia exercises, Camp Odyssey nourishes the growth of understanding and
mutual respect among teenagers from diverse backgrounds.

Camp gaff is made up of extensvely trained volunteers that include adults and youth
from diverse professonal backgrounds — teachers, socia workers, counsdlors,
psychologists and business people, as well as 20 youth leaders who' ve aready been
through the camp’s program.

Contact Information: Nationa Conference for Community and Justice (NCCJ),
(Northwest Region), 1422 East Burnside, Portland, OR 97214. Phone (503) 231-2436.
Email portland@ncgj.org.

Program: Migrant Education Program

Setting: School

Focus: Education

Age Served: School Age
Gender: Mde and Femde

Program Description

The Migrant Education Program isanationd program that annudly provides
supplementa educationa and supportive services to more than 800,000 digible migrant
children to help them overcome educationd disruptions and disadvantages. The Migrant
Education Program was established because of the identified specific needs of migrant
children that often require supplementa help and services. The U.S. Department of
Education alocates funds to individua states based on each date’ s identified migrant
populations. Oregon has the responghility to alocate these funds to areas or digtricts
where migrants resde, then approve and supervise the projects and services provided by
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those didtricts. Locd programs may vary according to population, needs and resources.
However, the following services are generaly provided:
Supportive hedth services, including medica, dentd, nutritional and psychologica
services in cooperation with other agencies
Preschool and kindergarten programs designed to prepare migrant children for a
successful school experience
Meaningful migrant parent involvement
Vocationd training and career counsding
English as a second language and bilingud ingtruction for those children who spesk
little or no English
Intercultural education that develops skills of cultura appreciation, understanding and
conflict resolution
An assurance of sequence and continuity between schoolsin the ingructiond
program by coordinating the use of textbooks, test materias and methods
Specid teachers, tutors and aides to work with students individually or in smdll
groups on areas of academic weakness.
Summer school programs to supplement the regular school program
GED/Secondary programs
24-hour accident insurance.

During the regular school year, Oregon’s numerous migrant education projects operate in
support of, and coordination with, the regular school program. During the summer, a the
peak of Oregon’s harvesting season, educationa programs are set up exclusively for
migrant children since regular school programs are not in operation. In Oregon, migrant
education projects are located in 30 counties across the state.

Contact: Oregon Migrant Education Service Center, Program Coordinator, 2611
Pringle Road SE, Salem, OR 97302, Phone: (5030 391 — 9480, Fax: (503) 391 — 9490.

Program: Minority Y outh Internship Project

Setting: School

Focus: Capecity Building
Age Served: College Students
Gender: Mae and Femde

Program Description

The Centrd and Eastern Oregon Juvenile Justice Consortium (CEOJIC), Minority
Internship Project is one part of afive-part effort of the State of Oregon to work
collaboratively with other organizations to use some federd funding to financialy
support college students who are involved in an academic-internship basis within the
juvenile justice system. The CEOQJIC, Minority Internship project is designed to help
build the capacity of the juvenile justice system in the area of culturd and program
competency by diversfying it'swork force while offering attractive financia support for
college students which will serve to increase their employment opportunities upon
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graduation. The CEOJIC Minority Internship Project, through a recruitment effort
incorporating the higher education system, will be actively recruiting bilingud/bicultura
college sudents into juvenile justice careers primarily through the sudents academic-
internship experience.

Contact Information: Minority Internship Project, Coordinator EOU/RSI, 1410 ‘L’
Ave, LaGrande, OR 97850, Phone: (541) 962 — 3784, Fax: (541) 962 — 3369. E-mal:
[mollerstrom@OregonV OS.net

Program: New Parent Services

Setting: Family/Community
Focus: Child Abuse Prevention
Age Served: Age(-6

Gender: Mde and Femde

Program Description

New Parent Servicesis a coordinated effort of the Next Door, Inc., and akey partner of
the Families First Network of Hood River County. It is a proactive program which
addresses child abuse and neglect through primary and secondary prevention by offering
acontinuum of servicesfor al Hood River County families with children ages 0-6. The
god isto support parents through the early years of their child' slife through non
gigmatizing services so that child can grow up to be hedlthier, more secure, and happier
within their family and community. Duration of services varies per family.

Sarvicesincude:

- Welcome Baby Vigtsto families, both prenata and with newbornsto explain
resources and assess needs.
Home visiting services to at leas 60 at-risk families by bilingud volunteers and aff
to teach appropriate child development expectations, and connect families to loca
resources.
At least three support groups to include teen parents and Hipanic women to
encourage peer support and appropriate parenting skills.
Weekly play groups to reduce isolation and connect parents and children to heslthy
relationships.
Four family activities to promote hedlthy, low cost ways to interact with ther child.
Ten-client specific education classes with at least three classesin Spanish.
A referrd and information service to guide families to needed resourcesin the
community.

Contact Information: New Parent Services, 1000 East Marina Way, Suite 101, Hood
River, OR 97031. Phone: (541) 386-8433.
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Websites:

Adminigtration on Aging
What is Cultural Comptency
http://www.aoa.dhhs.gov/minorityaccess/gui debook2001/whati sce.html

Center for Effective Collaboration and Practice
Cultural Competence
http:/AMmw.air.org/cecp/cultura/

Early Childhood Resear ch Institute
Culturally and Linguistically Appropriate Services
http://clas.uiuc.edu

Northwest Regional Educational Laboratory.
Catalog of School Reform Models: First Edition
http://Amww.nwrel .or/scpd/natspec/catal og

U.S. Department of Education
Tools for Schools

(Washington DC: Office of Education Research and Improvement, 1998)
www.ed.gov

Educational Programs that Work, 1995
http://oeri.ed.gov/pubs EPTW

Turning Around Low Performing Schools, 1998
www.ed.gov

Western Center for the Application of Prevention Technologies (CAPT)

Applying Prevention that Works
http://www.westerncapt.org
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| ndividuals and Or ganizations:.

Consultants/Trainers on Cultural Competency

Marco Benavides

Department of Human Services

163 SW Academy

Dallas, OR 97338

(503) 831 — 0581 ext. 29

E-mal: marco.abenavides@dtate.or.us

Expertiss. Marco has 12 years experience in providing technical assstance, consultation,
policy and resource development for state, county departments and organizations in the
areas of culturad competency. He developed specific action plansto resolve identified
cultural barriers and accessto services. Marco istrilingua in Spanish, English, and
Portuguese.

Tom Carranza

Citizen Review Board Coordinator

Oregon Judicid Department

1163 State Street N.E.

Salem, OR 97310

Phone: (503) 986-5851

Fax: (503) 986-5880

E-mall: thomas.c.carranza@state.or.us

Expertises Tom has 25 years of child welfare experiencein Oregon. 15 of those years
are with the Judicial Department and the other 10 years are with the State Office for
Children and Families. Three of those years he monitored the State of Oregon's
Voluntary Compliance Agreement with the U.S. Office of Civil Rights.

Certified Diverdity Training Group
Contect: R. Greg Bdll, ID

926 NE FHord H.

Portland, OR 97232

Phone; (503) 963 — 8817

Fax: (503) 236 — 7840

E-mal: bellrg@hotmail.com

Community Resource Services, LLC
Contact: Jm Mollerstrom

501 ‘B’ Ave.

LaGrande, OR 97850

Phone: (541) 962 — 3784

E-mal: jmollers@eou.edu
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Joyce Marshall Dougherty
2215 65™ Court SW

Olympia, WA 98512

Phone: (360) 786 — 8151

Fax: (360) 786 — 8151

E-mail: doughnia@sprynet.com

Educational and Training Consultants, Inc.
Contact: Danid Duarte

9531 SW Siletz Dr.

Tudatin, OR 97062

Phone: (503) 692 — 9259

E-mall: mduarte@tel eport.com

L onnie Jackson

Oregon Y outh Authority

Minority Services Manager

530 Center Street N.E., Suite 200

Sdlem, OR 97301-3765

Phone: (503) 373-7270

Fax: (503) 373-7622

E-mall: lonnie.jackson@oyagtate.or.us

Expertise Lonnieisthe founder of the Minority Y outh Concerns Program at MacLaren
Y outh Correctiond Facility. This program has received statewide and nationd
recognition for its effectiveness in working with at-risk/gang involved youth. Lonnie has
held workshop and seminars al around the country on youth gang prevention and
intervention. 1n 1993, he received a grant from the United States Information Agency to
conduct a community action and drug prevention project in Bangkok, Thalland. Lonnie
is the author of abook titled “ Gangbuster”, which includes Strategies for prevention and
intervention, published by the American Correctiond Association (ACA).

John Lenssen

Education and Equity Specidist

Office of Student Services

Oregon Department of Education

255 Capitol Street N.E.

Sdem, OR 97310-0203

Phone: (503) 378-3600 X2709

Fax: (503) 373-7968

E-mal: john.lenssen@state.or.us

Expertises John has 20 years experience providing training and assstancein
organizationa change, corflict resolution, interculturd communication, decison-making,
and multicultural education.
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P.C. Ross Group

Contact: Peggy Ross

P.O. Box 91021

Portland, OR 97291

Phone: (503) 641 — 4553

Fax: (503) 641 —1117

E-mal: rossbdg@gte.net

Services training and facilitation, traditional and non+traditional outreach, business
development

Technical Assstance for Community Services (TACS)
1903 Southeast Ankeny

Portland, OR 97214

Phone; (503) 239 — 4001

Fax:: (503) 236 — 8313

E-mal: info@tacs.org

Total Diversity Management Consultants
Contact: Peggy A. Nagae

86541 L orane Highway

Eugene, OR 97405

Phone: (541) 334 — 6884

Fax: (541) 334 — 5030

E-mail: pncb@earthlink.net

Organi zations Advocating/Networking/Providing Culturally Competent
Services

American Civil Liberties Union (ACLU)
128 Sw 9"

Corvdlis, OR 97333

Phone: (541) 752 — 3195

Fax:: (541) 752 — 7040

Bureau of Labor and Industries— Civil Rights Division
800 NE Oregon St #32, Suite 1070

Portland, OR 97232

Phone: (503) 731 — 4075

Fax:: (503) 731 - 4075

Catholic Charities

231 SE 12"

Portland, OR 97214

Phone: (503) 231 — 4866

Services: refugee resettlement services, gender specific services (GIFT), Leve 7 sarvices,
cultural enhancement and support, and recrestion activities
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Child Wedfare League of America
440 First Street, N.W., Suite 3 10
Washington, D.C. 20001-2085
(202) 638-2952

Council on Interracial Booksfor Children
P.O. Box 1263 Ansonia Station

New York, NY 10023

(212) 757-5339

I nter national Refugee Center of Oregon (IRCO)

Contact: Sokhom Tauch

1331 East Burnsde

Portland, OR 97214

Phone; (503) 234 — 1541

Services: refugee resattlement services, trandation/interpretation services (IRCO has
more than 150 on-cdl interpreters who can provide services in more than 50 languages),
citizenship sarvices, employment and training programs, and family services programs

Immigration Counsgling Services

Contact: Susan Rossiter

321 SW 4™ Ave,, Suite 400

Portland, OR 97204

Phone: (503) 221 — 1689

Sarvices evaudion and ass stance with immigration problems, client representation at
hearings and ass stance with the naturdization process and referras to attorneys who can
assg in gpplying for the process of citizenship

L utheran Family Services

Contact: Salah Ansary

605 SE 39" Ave.

Portland, OR 97214

Services: refugee resettlement services, gender specific services (GIFT), Levd 7
services multiculturd counsdling services, multicultural community services

Multicultural Counsdling Professional Consortium
Phone: (503) 203 — 2396
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Office of Multicultural Health, DHS, Oregon Health Division

800 NE Oregon $t., Suite 930

Portland, OR 97232

Phone: (503) 731 — 4601

Fax: (503) 731 — 4078

E-mall: vicki.nakashima@date.or.us

Services. Provide technica assistance, developing partnerships with public and private
sector resources and advocated for improvements in how affected racid and ethnic
communities are served through programs adminigtrated by the Hedlth Divison.

Oregon Youth Authority, Office of Minority Services
530 Center St. NE, Suite 200

Salem, OR 97301 - 3765

Phone: (503) 378 - 4667

Resour ce Assistance Project of Salem YWCA
Phone; (503) 581 — 9922
Sarvices: Russan, Vietnamese, Cambodian, and Spanish interpretation/trandation

Sponsor s Organized to Assist Refugees (SOAR)
5404 NE Alameda

Portland, OR 97213

Phone: (503) 284 — 3002

E-mal: soar@emoregon.org

Trand ation/Interpretation Services

Andalex International, Inc

510 SW 3" Ave,, Suite 400

Portland, OR 97204

Phone: (503) 241 — 9756

Phone: (800) 826 — 3253

E-mall: info@anda exintl.com

Services. 24-hour interpretation services, in person and over the phone, written
trandation, foreign language desktop publishing, etc... for over 100 languages.

Mark Gorlik

Marion County

Phone: (503) 769 — 5571

Sarvices Russan interpretation/trandation - $25-30//hr
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I nternational Language Bank

Contact: May Cha, Director

1336 Burnsde

Portland, OR 97214

Phone; (503) 234 — 0168

Hotline: (503) 234 — 0816

Services: Provides written trandation and ord interpretation as well as phone
interpretation services in more than 50 languages (Cost: $40/hr; $50/written page — 300
words). Has a 24-hour hotline available 7 days a week.
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African American Resources

I ntr oduction:

African Americans are over-represented in the justice system and among populations that
have acohol and drug related problems. Many observers wrongly believe that these
problems are intractable.  The news media devote considerable space documenting the
crisgs with negative atistics about African American families. They generdly attribute
problemsto internd deficits rather than externd conditions such as the influence of race
on qudity of life and the congtant quest for maintaining an identity as an African

American while smultaneoudy responding to the expectations of adjugting to a
predominantly European American culture. The focusis frequently on identifying
problems rather than generating solutions.

Culturaly appropriate programs and services should address the risk factors associated
with people who are African American and specific factors associated with various
subcultures in order to be effective. However, effective service provison must also take
into account the strengths of African Americans.

African American families have many assets: srong achievement aspirations, strong
work orientations, flexible family roles, strong kinship bonds, strong religious
orientations and the ability to adapt to an oppressive environment. Although these
attributes characterize many racia and ethnic groups, they have manifested themsdves
differently in African American families because of their unique history. Service
providers can work mogt effectively with African American families by dispdling myths
about African American families and building instead on these srengths.

(Child Welfare League of America, 1997 and Philleo & Brisbane, 1995)
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Programs:

National

Back-To-School/Stay-I1n-School (BTSSIS)

Setting: School

Focus: Prevent School Drop Out
Age Served: High School Age
Gender: Mae and Femde

Program Description

The Back-To- School/Stay-1n-School (BTS/SIS) Program is an incentive based program
seeking the retention and graduation of a-risk youth, particularly African Americans and
other minorities. The mission of the program is to increase the number of killed, literate
youth graduating from high school by providing them with mentoring, tutoring, remedia
assistance, and incentives for maintaining regular attendance, thus cregting a more
attractive gpproach to education. Advocacy by way of culturd and extra curricular
activities are dso offered to increase sdf-worth, culturad awareness and community
service.

Contact Information: Nationa Association for the Advancement of Colored People
Back-To-School/Stay-1n-School Program, 4805 Mt. Hope Dr., Batimore, MD 21215,
Phone: (410) 486 — 9144 or (410) 764 — 7357, Website:
http://www.naacp.org/program.asp?prograns=school

Center for the Improvement of Child Caring's Effective Black

Parenting
Setting: Family
Focus: Parenting
Age Served: Age2-12
Gender: Made and Femde

Program Description

Effective Black Parenting Program (EBPP), a cognitive-behaviora program, was created
to meet the specific needs of African American parents. It seeks to foster effective family
communication, hedthy African American identity, extended family vaues, child growth
and development, and hedlthy self-esteem. In addition, it facilitates efforts to combeat
child abuse, substance abuse, juvenile ddinquency, gang violence, learning disorders,
behavior problems, and emotiona disturbances. The program is grounded in basic
parenting strategies and information gppropriate for al socio-economic satus levels but
especially for parents of children aged two to twelve years old.
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The program is taught in two formats: as a class with 15 three-hour training sessons that
emphasize role playing and home behavior projects, and a one-day seminar verson for
very large groups of parents. Black educators and mental health professonasteach a
series of badic child management skills using African proverbs, African American
linguigtic forms and emphasizing African American achievement and competence. In
addition, the interactive groups address: Respectful and Rule-Breaking Behaviors,
Traditiond and Modern Discipline; Black Pride; Black Self-digparagement; Coping with
Raciam; African Origin Family Vdues, Preventing Drug Use; and Single Parenting. Two
companion parent training programs, Confident Parenting, for the genera population of
parents and Los Ninos Bien Educados, specificdly for the Latino Parents are dso
avaladle.

M ethodology

The 15 sesson EBPP wasfidd tested on two cohorts of inner city African American
parents and their first and second grade children. Pre-post changes were compared in a
quasi-experimenta design with 109 treatment and 64 control families.

Findings

Findings showed sgnificant decrease in parenta rgjection, increase in the quality of

family rdationships, and in child behavior outcomes. A one-year follow-up indicated that
the reductions in parenta rgjection and in sdlected child behavior problems were
maintained. Both the 15-sesson and one-day seminar verdons have been well-received in
African American communities nationwide, as 2000 indructors have dready been trained
and are usng them in schools, agencies, churches, mosques, and Urban League affiliates.

Contact: Executive Director, Center for the Improvement of Child Caring 11331
Ventura Boulevard, Suite 103 Studio City, CA 91604-3147

Reference: Western CAPT , Best Practices and Promising Approaches (2”“' ED.),
November, 1999.

Program: Growing Healthy

Setting: School

Focus: Positive Y outh Development/Hedth Education
Age Served: 4" — 7" Grade

Gender: Made and Femde

Program Description

Growing Hedth was a summary of multiple interventions and a study in the cumulative
effects, origindly known as the School Hedlth Curriculum Project (SHCP), which was
part of alarger research study, the School Hedlth Education Evauation (SHEE). The
SHEE was an extensive study of 30,000 children, grades four through seven, in 1,071
classroomsin 20 states. Growing Hedlthy addressed nine positive youth devel opment
condructs, including socia, emationd, cognitive, and behaviord competencies, self-
efficacy, opportunities for pro-socid involvement, recognition for postive behavior,
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positive identity, and pro-socia norms. It also addressed risk factors and favorable
atitudes in the problem behavior.

The intervention conssted of a health-based curriculum that addressed aspects of a
child’'semotiona and socid growth and development. It occurred over 56 lessons
conducted by trained educationa staff and classroom teachers that targeted educationd
innovations in changing teacher practices of promotion of recognition, opportunities for
pro-socid involvement, pro-socid norms, and child skill development in awide range of
ingruction in behaviord, emationd, socid, and cognitive training.

Findings

The sample consisted of 1,397 youth from 65 classrooms that received various levels of
interventions. 40% of the sample were African American. Results showed sgnificant
differences in youth attitudes, knowledge and development of menta hedlth, personal
hedlth, nutrition, family life, disease prevention, substance use/abuse, safety, first aid,
consumer hedlth, and community health. Changes were seen in attitudes towards severa
environmental and relationa scales, and showed changes in behavior in smoking a
posttest.

Reference: Connell, D.B., Turner, R. R. & Mason, E.F. (1985)

Program: TheValley

Setting: Community

Focus: Pogtive Y outh Development
Age Served: Age6-18

Gender: Maeand Femae

Program Description

The Vdley, Inc. isacomprehensive youth agency, whose primary god is to empower
young people to become independent, self-sufficient, and responsible adults. The
Valey's current repertoire of youth and family support, educationa and job programs
include: Leadership Devel opment, which indlude Racid Harmony and Conflict
Resolution workshops, a Neighborhood Alliance project, Peer Outreach and a Leadership
Training Indtitute; Employment, working with public and private sector resources,
Community Development, incdluding educationd support services, counsding, adult
learning programs, cultura activities, recreationd activities, college prep classes, and
computer literacy programs; Education, providing monitoring, support services, tutoring,
counsdling, after-school activities, enrichment activities, and college preparation to
improve attendance and prevent drop-out; Family Preservetion, including parenting
workshops, Hedlthy Start, Y outh Rap Groups, and more.

Contact Information: Founder/Chief Executive Office, The Vdley, 1047 Amsterdam
Ave, New York, NY 10025, Phone: (212) 222 — 2110, Fax: (212) 222 — 4671,
E-mal: Vdleynyc@aol.com
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In Oregon
Program: DaDa Kidogo
Setting: Community
Focus: A&D Prevention, African American
Age Served: Agel3-18
Gender: Mde and Femde

Program Description

DaDa Kidogo, which means little sster in Swahili, is a culture and gender specific
program serving African American fema e adolescents (between the ages of 1310 18) in
the Northeast Portland ares, in a culturdly responsive and gender sensitive manner, with
an array of services designed to help prevent their involvement with acohol, tobacco, and
other drugs. Funding is provided through the federal demonstration grant program of the
Center for Substance Abuse Prevention (CSAP), and Legacy Health System.

M ethodology

The young women selected for the program are referred from various sources, including a
loca middle school, ahigh school, Department of Juvenile Justice, and community
organizations. They participate in an intensve one-year primary prevention program
amed at the reduction of drug and acohol use, abuse, and experimentation. The program
congsts of curriculum-based groups and activities designed to enhance and support
academic performance, improve cultura pride, expand positive peer and socia support
networks, and increase community involvement. The curriculum addresses drug and
acohal education, hedth and hygiene, interpersond skills, community living, ethnic
enhancement, positive attitudes, spiritudity, and job and career development. Additiona
program components meade available to the girls and their familiesare: academic

support; amentor program; mental health services, and monthly parent education groups.

Contact Information: Program Coordinator, DaDa Kidogo, 2749 North Kerby,

Portland, OR 97227. Phone (503) 282-2746; Or Project Director, Project Network, 2801
North Gantenbein, Portland, OR 97227. Phone (503) 335-0855.

Program: The Bridge Builders Program

Setting: Community, Individual/Peer
Focus: Pogtive Y outh Development
AgeServed: Agel3-25

Gender: Mde

Program Description

The Bridge Builders program serves gpproximately 150 African American maes between
the ages of 13 and 25 in the Portland (Oregon) Metropolitan Area. The god isto take
African American males and prepare them to be responsible, civic-minded men. The
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program does this through the Prospective Gents Club. Teens enter the club in the ninth
grade and begin preparing for their Rites of Passage, an intense ritud in their senior year.
Then the initiates will pass down anew set of virtuesto eight and forth grade boys who
they adopt as little brothers. The program is designed to keep ayoung man involved until
at least his 25 birthday. Additionally, they invest in the social capital of school, faith,
corporate, and the black community asawhole.

The Bridge Buildersis unique because it is cultural and gender specific and focuses on
exiding strengths of the African American community. This dlows the program to
address the needs of these adolescents in away that is more difficult for other agencies.
The meaning that adolescents make of experiences will affect the decisions they make as
adults. Through The Bridge Builders, participants are alowed to consider race, class and
gender in discussons about their human “being”. Another unique component of this
program is that it takes on the chalenge of defining and demondtrating the characteristics
of ablack man through promoting the seven barometers of manhood: spiritudity,
scholarship, culturdl awareness, time management, entrepreneurship, community service

and respect.

Some of the activities include: monthly visits to houses of worship as agroup; weekly
peer tutoring sessons at the University of Portland, visting business executives, college
presidents and civic leaders; intergenerational community service projects, community
performances; heritage tours, recreationd activities, expeditionary learning projects; rap
sessons, and studying African and African American higory.

Contact Information: The Bridge Builders, Executive Director, P.O. Box 11302,
Portland, OR 97211-0302, Phone (503) 306 — 2960,
E-mal: Kevin.fuller@post.harvard.edu

Program : House of Umoja: Rites of Passage Program

Setting: Individua/Community

Focus: Community Involvement/Postive Y outh Development
Age Served: Agell-15

Gender: Made

Program Description

Portland House of Umoja s Rites of Passage (ROP) program promotes healthy
development in adolescent African American maes ages 11 — 15 in a caring environment
using an Afrocentric foundation. The ROP connects youth with their past and gives them
an opportunity for community involverment that they need to understand and prepare
them to face lifeé s chdlenges and respongbilities. The curriculum includes. family,
spiritudity, African and African American history and culture, leadership, persond
vaues, hedth and prevention, academic education, and community service.

The Goals and Objectives of the Program include:
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Improve sdf-esteem

Increase socid awareness and cultural awareness

Develop positive values

Devedop leadership and communication skills

Deveop family and community involvement

Improve academic achievements

Improve youth’s persond development, increase family and community involvement,
and improve academic achievement

Y outh entering the ROP program go through an orientation prior to getting Sarted. Each
youth is required to satisfy specific criteriaindicating their mastery in topicsidentified in
the ROP curriculum. Program staff and a Council of Elders (act as guidesto the youith,
they are part of the village and community of Portland House of Umoja) will review each
passage area and make recommendations throughout a youth’s enrollment with Portland
House of Umgja.

Contact Information: Program Manager or Program Coordinator, Phone: (503) 282 —
3296, Fax: (503) 282 — 3290, E-mal: phoumoja@aol.com

Program : Sdf Enhancement, Inc.

Setting: Schools, Family, Community

Focus: Educationd & Recreationd Services/Crisis Intervention
Age Served: School Age

Gender: Mdeand Femde

Program Description

Sdf Enhancement, Inc. (SEI) is dedicated to helping inner-aity youth redize tharr full
potential. Working with schools, families and community organizations, SEI provides
opportunities for persond and academic success, bringing hope to individua young
people and enhancing the quality of community life. SEI serves 1,200 school- age youth
with year-round educational and recregtiona services. Additiona children and families
receive crissintervention family programs. Mogt of the participant are African
American, from single parent families living below the poverty leve in inner
North/Northeast Portland, Oregon.

SEI'sin-school programs work in partnership with éeven Portland Public Schools. After-
school programs and summer programs are run at the Center for Self Enhancement, a
new (1997) 62,000 square foot community center that serves young people during the
critica hours when they are out of schoal. It contains classrooms, computer and music
|aboratories, athletic facilities, a dance studio, alibrary, an auditorium and adminigrative
offices. Although youth programs have priority, the center o is open to adult
community groups.
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Findings

Over two-thirds of the participants improve their school attendance, grades and behavior.
SEl isanationd modd of youth violence prevention. Based on an evauation by the US
Centers for Disease Control, SEI ranked at the top of 12 similar programs around the
nation for successin preventing youth violence. It has received many awards, including
the Urban League' s “Equal Opportunity Award.”

Contact Information: Tony Hopson, SEI, 3920 N. Kerby Avenue, Portland, OR 97227.
Phone: (503) 249-1721.



Cultural Competency and Gender Specific Resour ce Guide

Books:

Bass, B., Wyatt, G., & Powell, G. (Eds.). (1982). The Afro-American Family:
Assessment, Treatment, and Research Issues. New Y ork: Grune and Stratton.

Coner-Edwards, A., & Spurlock, J. (1988). Black Familiesin Crises: The Middle
Class. New York: Brunnd/Mazdl.

Fordham, S. (1991). Racelessnessin Private Schools. Should we Decongtruct the
Racid and Culturd Identity of African American Adolescents? Teachers College
Record, Vol. 92, No. 3, Spring 1991.

Jones, R. (Ed.). Black Adult Development and Aging. Berdley: Cobb and Henry.

Rosenthal, E. and Carty, L.A. (1988). Impediments to Services and Advocacy for
Black and Hispanic People with Mental Iliness. Mentd Health Law Project, NIMH.

-61-



Cultural Competency and Gender Specific Resour ce Guide

| ndividuals and Or ganizations:.

Organizations Advocating/Networking/Providing Services for African
Americans

Black United Fund of Oregon

2828 NE Alberta

Portland, OR 97211

E-mall: nbuf @nbuf.org

Searvices. Provide funding to loca non-profits, giving primary attention to community
organizations that provide for the specid needs of the Black community, financid grants,
workshops and seminars, and technical assstance.

Commission on Black Affairs
Executive Director — Victor Propes
400 Public Service Building, 4" H.
255 Capitol St. NE

Sdlem, OR 97310

Phone; (503) 378 — 3725

Fax: (503) 378 - 8282

Urban L eague of Portland

President — Lawrence Dark

10 N. Russ

Portland, OR 97227

Phone: (503) 280 — 2600

Fax: (503) 281 - 2612

Website: http://mwww.nul.org/aboutnul .htm

Sarvices. Helps African Americans and others achieve parity and economic sdlf-
sufficiency through advocacy, partnerships, and community problem solving, and by
conducting programs designed to strengthen the growth and development of individuas,
families, and communities.
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Asian/Pacific | slander Resour ces

I ntroduction:

Asian Americans are one of the fastest growing cultura groupsin the United States. The
Asan/Pacific Idander (API) population is diverse, covering arange of ethnicities,
cultures, and languages. To discussthe cultura characteristics of AP, it is necessary to
undergtand this diversity and some of the demographic characteristics of this
heterogeneous population. APl can vary in terms of immigration and refugee
experiences, acculturation levels, and socioeconomic levels.

Despite this greet diversity, practitioners working with children and families should be
aware of some of the common vaues among AP and take them into consideration when
working with API families. These vaues sem from principles in three main Eastern
philosophies: Buddism, Confucianiam, and Taoism. Principles of these can supply a
framework for understanding many of the APl families. However, keep in mind that
these are generdizations, not dl API families hold these vaues, and many do not
conscioudy follow these principles. Rather they have becomeingrained in broader
family vaues and practices that have formed over centuries.

Service providers should integrate these concepts into their work with AP clients. The
following are some beginning srategies in working with AP familiesto help
practitioners begin providing culturdly competent servicesto AP families.

When assessing AP families, practitioners should gather information regarding
gpecific families ethnic backgrounds, languages, immigration and refugee
experiences, acculturation levels, and community support systems.

Develop trust by establishing and adhering to rules of socid conduct and proper
socid interaction.

Attempt to maintain and, if gppropriate, reestablish traditiona family structures
according to cultural norms. Respect the family hierarchy.

Use extended family members for support systems; lines between nuclear families
and extended families are often not asrigid in API families asthey arein Western
culture.

Allow families and their individua members opportunities to save face whenever
possible.

Avoid creating Stuations that may lead to conflict and confrontation. Reather, use
indirect methods of communication, when gppropriate, to make a point.

Because Asa/Pacific Idanders often prefer to keep problems within the family,
maintaining confidentidity is critical. Families must be assured that their problems
will not become public knowledge.

Service providers must be active and offer tangible interventions for Asan Pecific
Idanders. Passvity in the worker may be viewed as alack of experience and
authority. Many AP families are seeking concrete, tangible solutions to their
problems and are uncomfortable with process and insight-oriented strategies.
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Remember that Asan/Pacific Idanders comprise adiverse group of people who should
be assessed individualy when devel oping appropriate intervention srategies. Cultura
competence starts with sengtivity and appreciation for diversity and integrates acquired
knowledge of culture with practice skills and techniques.

(Child Welfare League of America, 1997 and Philleo & Brishane, 1995)

In terms of choosing effective and promising programs serving the API population,
Thach Nguyen, Multnomah County Juvenile Justice Department, proposed criteria for
sdection.

The incorporation of the strengths of the ethnic and culture into programs are
essentid to the effectiveness of treatment. Therefore, formally trained and/or
experienced bilingua and bicultural staff, and/or consultants are the main criteriafor
program effectiveness. The use of an interpreter is strongly discouraged as aroutine
practice.

The involvement of ethnic communitiesin al phases of program planning,
development, and implementation are dso critical to the success of the program. The
participation, collaboration, and network with ethnic communities are one of the main
criteriato ensure program effectiveness. The involvement may be in the form of
membership on the board of directors, committees, or as formal consultantsto an
organization. The service ddivery method must be relevant to the loca communities,
environment, and cultura needs.

Ongoing training. Bilingud and biculturd saff should be provided every
opportunity available to gain knowledge, expertise, and professond credentid in
their fidd. In addition, programs should establish an on-going process of how to
integrate cultural components into their services.

Written materias should be avalable in different languages. Bicultura and bilingud
staff may aso be resources in writing and publishing such materids.

Programs should aso establish a process to evauate their effectiveness, measuring
short and long-term effects of treatment. Short-term effects may be measured by
showing knowledge gain and change of atitude. Long-term may be more specific
changes of behaviors.
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Programs:
National

Program: Strengthening Hawaii Families

(Excerpt from Strengthening America's Families web-site,
http://www.strengtheningfamiliesorg/index.html.)

Setting: Families

Focus: Drug Use Prevention/ Gang Involvement Reduction
Age Served: Age5-12

Gender: Mae and Femde

Program Description

Strengthening Hawaii Families (SHF) isacultura vaues-based primary prevention
program that was developed by the Codlition for a Drug-Free Hawaii. SHF seeks to
reduce and ultimately prevent such problems as substance abuse, domestic violence, and
gang involvement by reducing risk factors and increasing resliency factorsin both the
community and the family.

SHF provides the tools and the process for € ementary-school aged youth (aged 5 to 12)
and their familiesto build on exidting family strengths. The 14-sesson curriculum
emphasizes vadue claification, family relationships, and communication skillsto alow
familiesto discover for themsalves what will work best based on their vaues and vison.

Trained facilitators work with families to cover the following topics: connecting with one
another; exploring vaues, practicing family vaues; cultural and generationd continuity;
family vidon; skill-building including communication, making choices, problem-solving,
decison making, anger management and stress management; wellnessincluding
substance abuse prevention, hedlthy lifestyle choices, and resiliency; and “‘ohana (family)
time.

Findings

SHF has been shown to have a positive impact on the families that participated. The
Universty of Hawaii Socid Wefare Evauation and Research Unit (SWERU) found
ggnificant improvement in family cohesion, family organization, and family
communication; and asignificant decrease in family conflict aswell as decreasein
parental depression. These findings relate to their god to decrease risk factors and to
increase resliency/protective factors in youth and their families

Follow-up research done by SMSS, Inc, to determine the long-term impacts of
participation found that past participants reported better relationships among family
members, a clearer understanding of parenta roles, more awareness of children's needs,
improved behaviors for children, and genera improvement in communication skills for
al family members. Participants dso remarked on the amount of bonding and fellowship
that accompanied each SHF session.
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Contact Information: Coalition for Drug Free Hawaii, 1130 North Nimitz Highway,
Honolulu, HI 96817, Phone: (808) 545-3228, E-mal: cdfh@dohanet, Web site;
http:/Aww.drugfreehawaii.org/SHF.html or http://www.drugfreehawaii.org

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.
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In Oregon

Program: Asian Family Center

Setting: Community/Family

Focus: Multi-focus

Age Served: Middle and High School Age
Gender: Mae and Femde

Program Description

The Asan Family Center (AFC) is amulti-lingud/cultura, community-based center
providing access to multiple services using a srength-based program mode and
resiliency philosophy for pan-Adan children, young people and their families. The
services available include: gang outreach, intensive supervison (gang tracker),
individua/family counsding, culturd enhancement and support, parent education and
support, family intervention, crigs intervention, youth employment, gender specific
savices (GIFT), Leve 7 sarvices, skill building, and many other youth/family services.

Contact Information: 4424 NE Glisan, Portland, OR 97213, Phone: (503) 235 — 9396
Fax: (503) 235 - 0341
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| ndividuals and Or ganizations:.

Consultants/Trainers on Services for Asian Pacific Idanders

Thach Nguyen

Multnomah County Department of Community Justice

Program Evaduation Specidist

1401 NE 68th ST

Portland, Oregon 97213

Phone: (503) 306-5635

Fax: (503) 306-5791

Expertise: Thach has worked with at-risk youth and their families for more than 15
years. Inthe past 4 years he has worked as a Program Evauation Specidist for the
Multnomah County Department of Community Justice. He has researched juvenile
crimes in Multnomah County and completed severd reports: including Minority
Overrepresentation in the Juvenile Justice System, Juvenile Recidivism, Juvenile Crime
Trends, efc. Heisacommunity activigt in the Asan communities. Heisthe founder of
the Adan Family Center and the Asan Law Enforcement Advisory Council of Oregon.

Organizations Advocating/Networking/Providing Services for Asian Pacific
|danders

Asian American Foundation of Oregon
Chairman of the Board — David Toyama
1755 W. 11" Ave.

Eugene, OR 97402

Phone: (541) 687 — 8168

Asian Pacific American Alliance
P.O. Box 15171

Portland,OR 97293 — 315

Phone; (503) 257 — 9117

Asian/Pacific American Consortium on Substance Abuse
1610 NE 66" Ave,, #2

Portland, OR 97213

Phone: (503) 257 — 9117

Services: Substance abuse prevention and intervention services
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Chinese American Citizens Alliance

11453 SE Hazdl Dell Rd.

Clackamas, OR 97215

Phone: (503) 698 — 2315

Webgte: www.caca.portland.com

Sarvices Spearhead efforts againgt unfair immigration laws and hate crimes, advocate
for naturaization and citizenship, voter education and regigtration, accurate census
counts, fair regpportionment and equa educationa and economic opportunities. They
further encourage and promote education and leadership for Chinese American Y outh.

Commission on Asan Affairs
Executive Director — Pdlen Lee
310 SW 4™ Ave, Suite 612
Portland, OR 97204

e-mal — adan.affars@date.or.us
Phone: (503) 227 — 7514

Fax: (503) 227 — 7570

Filipino American Association
Contact: Fred Asa

8917 SE Stark St.

Portland, OR 97216

Phone: (503) 253 — 7636

Filipino American National Historical Society
Contact: Smeon Mamaril

6020 SW Corbett Ave.

Portland, OR 97201

Phone: (503) 246 — 7720

Webste: www.fanhs-nationa.org/Natinal.htm

Hmong American Association of Oregon
Contact: Tou Cha

15803 SE Brooklyn St.

Portland, OR 97233

Phone: (503) 257 — 4200 ext. 243

Japanese American Citizens L eague
1550 SE Oak Grove Blvd.

Milwaukie, OR 97267

Phone: (503) 654 — 9437

Webgte: www.pdxacl.org
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Japanese American Society
Contact: McKed

221 NW 2" Ave.

Portland, OR 97209

Phone: (503) 228 — 9411 ext. 235

Korean Society of Oregon
7650 SW 81% Ave.
Portland, OR 97223

Phone: (503) 977 — 2617
Fax: (503) 452 - 3977

L aotian Association of Oregon
Contact: Non Soulatha

5090 NW 173 P,

Portland, OR 97229

Phone; (503) 645 - 9867

Mariana I ands Association of Oregon
Contact: Rita Sablan

PO Box 230711

Portland, OR 97218-0711

Phone: (503) 245 - 8369

Northwest China Council

102 NW 4" Ave,

Portland, OR 97209

Phone: (503) 973 — 5451

Fax: (503) 973 — 5431

Webste: www.exportoregon.org/nwchina

Oregon Health Sciences University
Department of Psychiatry

3181 SW Sam Jackson Park Rd.
Portland, OR 97201

Phone: (503) 494 — 2222

Southeast Adan Vicariate
5404 NE Alameda
Portland, OR 97213

Phone: (503) 249 — 5892
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Vietnamese Community of Oregon
Contact: Binh Huynh

PO Box 20361

Salem, OR 97307

Phone: (503) 390 — 0492

Trand ation/I nterpretation Services

Philippine American Association

2092 Roland Way

Eugene, OR 97401

Phone: (541) 342 — 3419

E-mall: lourdesganio@email.msn.com or cppapaul @aol.com

Sarvices Provide community directory, newdetters, culturd activities, referrals, and
trandation services.
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Hispanic/Latino Resour ces

I ntroduction:

The concept of culture covers awide variety of key factors, making generdizations about
racid and ethnic groups difficult, if not impossble. Higpanic/Latinos are no exception.
The socid condruct of the term *Hispanic/Latino” servesto bring together alarge
number of subgroups on the bads of nationdities that share a common heritage or
common language. But it isavery unsatisfactory term since these people are in fact,
quite diverse and not easily comparable. Hispanic/Latino may be based on awide range
of criteriasuch as country of origin, location of birth, primary language, surname,

parent’s country of origin, and self-disclosure.

Many people do not know that there are 21 Spanish- speaking countries. Although
Hispanic/Latinos spesk the same language and share Smilar vaues and a heritage from
Spain, there are vast differences among nationa groups. Hispanic/Latinos are not
monalithic, and treeting adl Higpanic/Lainos dikeisamigake. Service providing
agencies must understand the particular characteristics of Latino groupsin their areas —
such asimmigration gatus; history; rdligious background (not al are Cathalics); ethnic
makeup (the mix of indigenous populations and African and European ancestry); and
reasons for migration.

According to the Oregon Progress Board (2000), between 1990 and 1998 Oregon’s
populaion has become sgnificantly more multiculturd. The fastest growing subset of

the State' s population is people of Higpanic origin. 1n 1990, this minority group made up
four percent of the population while by 1998, they accounted for more than Sx percent,
approximately 200,000 statewide. Hispanic/L atinos are the largest minority group in
Oregon.

Thereis no secret formulafor working with Hispanic/Latino families with cultura
competence. It takes hard work, commitment, and resources. It takes programs with a
culturd fit. Services must be grounded in the various vaue systems, traditions, and
language of the dient, family and community.

Marco Benavides, Partnership Leader, Oregon Department of Human Services,
developed andytic tools necessary to understand the Hispanic/Latino youth and their
family:
- Levd of acculturation. First, second generation?

Due to drastic changes in their socio-cultura context and socid identities, clients and
their families may struggle with conflicts between coexigting traditiond values and
those of the host culture

Leve of English proficiency

Individuas may appear bilingual when in fact they are not. Be senstiveto the
possibility that people who arein crisis or who are experiencing powerful emotions
may have additiona difficulties communicating in a second language.
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Leve of Spanish proficiency and education

Most sarvices available are communicated to clients via written information. Most
literature available to clients are written at an eighth grade level or above. On the
other hand, Hispanic/Latino dlients my beilliterate or have difficulty speaking or
understanding both English and Spanish due to lack of forma educetion.
Citizenship Status

Legd datus affects mobility, employment availability, the ability to assert rights, and
even the ability to plan for the future on more than a day-to-day basis.

Note: Refrain from drawing conclusions about a client whose culture you do not share
and of whom you are not confidently acquiring a growing understanding. Many people
from other cultures have been described by professionds inaccurately with respect to
their motivation, intelligence, compliance and other factors, due to the cultura
misunderstanding and problems of trugt.

The professond literature on service provison in Hispanic/Latino communitiesisin
generd agreement on the following key strategies for reaching and assgting this

popul&tion group:

Build the necessary bridges - Hispanic/Latinos are not asking service providersto
change their own vaues but rather to understand the vaues of Hispanic/Latinos and
incorporate them into their practice.

On an organizationd leve, culturd competence requires agencies to adopt policies
and programs, from the reception areato program design, that say, “Bienvenidos
Latinos’ - Welcome Latinos.

Collaboration between forma and informa systems whenever possible.
Assessment (both assets and needs) — collecting datato reflect ethnic breskdown in
al categories, programs, and services enables providers to better understand the
srengths and needs of Hispanic/Latino children and families and assist in designing
programs with a culturd fit.

Community education and awareness.

Multimoddity interventions, recognizing the importance of the extended family and
the interdependence of family members.

Bilingud and biculturd gtaffing of dl sarvices

Community capacity development.

(Child Wdfare League of America, 1997 and Philleo & Brisbane, 1995)
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Programs:

National
Program: Santa Cruz Barrios Unidos
Setting: Community
Focus: Violence Prevention
Age Served: School Age
Gender: Mae and Femae

Program Description

Barrios Unidos (BU) is a multi-cultura, non profit, based in Santa Cruz, Cdifornia. BU
currently has 27 chapters across the United States. BU aimsto build a safer community
by preventing and curtailing violence among youth. Focusng specificaly on helping
teens establish self-esteem and a sense of culturd pride and solidarity, BU provides
dterndives , tha are meaningful for youth. Through the establishment of the Cesar E.
Chavez Schoal for Socia Change and Community Economic Development, BU provides
activities, education, and job training. The Cesar E. Chavez School for Socid Change
(CCSSC) provides a pogtive learning environment for teens through classesin art,
computer literacy, cultural dance, English, history, slk-screening, Spanish, video
production, and writing.

Community Outreach enables BU st&ff to provide their expertise to the community
through programs like Kid Clubs, Y outh Groups, Parents Groups, Cultural Programs, and
Street Outreach which provide a positive environment for youth, parents, and community
to become informed and empowered.

The Economic Devel opment program provides jobs for youth in the local community and
amsto help BU become economicdly sdf-sufficient. Animpressive accomplishment of
Barrios Unidos isits youth-operated BU productions, a full-service, cusom slk-
screening business. BU productions has become the haven in which teens who want to
turn their lives around can obtain meaningful experience in the workplace. The business
introduces youth to the work environment, teaching them skillsin a marketable trade.
Teens earn minimum wage and are encouraged to learn each facet of the business—
production, sdes, marketing, design, and adminidration. 'Y outh smultaneoudy build
sdf-esteem, leadership, and gain a sense of accomplishment and pride in their work.

Contact Information: Santa Cruz Barrios Unidos, 1817 Soquel Ave., Santa Cruz, CA
95062, Phone: (831) 457 — 8208, Fax: (831) 457 — 0389, E-mail: barrios@cruzio.com,
Website: www.barriosunidos.com,
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Program: TheValued Youth Partnership Program

Setting: School/ Community / Family
Focus: Postive Y outh Development
Age Served: Middle School Age
Gender: Made and Femde

Program Description

Addresses nine positive youth development constructs, including socid, emotiond,
cognitive, and behaviord competencies, bonding, postive identity, opportunities for
prosocia involvement, and recognition for positive behavior, belief in the future, and
prosocia norms.

Specified the integration of individua and socid environmenta strategies of bilingua
indructions for limited English spesking students, cross age tutoring. Classroom
enrichment activities, school-business partnerships; increased student recognition of
accomplishments and talents; parenta involvement in school activities, Saff development
in cooperative manner; strong leadership models; and self—paced and individudized
ingtruction curriculum.  Specific goa's of the program were to reduce dropouit rates,
enhance students basic academic skills, strengthen students perception of saf and schooal,
decrease student truancy, reduce student disciplinary referrals from school-home-
community partnerships to increase the level of support available to sudents.

The program targeted largely Hispanic populations of at-risk, limited English-proficient,
middle school students on four campuses in two public school digtrictsin San Antonio,
Texas.

Findings

Showed significant results for tutors, particularly in reducing dropout and improving
reading grades. Results of the reading grade data were analyzed only for those students
who had data for reading, self-concept and quadity of schoal life. Being in the tutor group
led to dgnificantly higher reading grades after the first year, which continued in the

second year; tutors scored higher in self-concept and attitudes toward school. Drop out
among tutors decreased significantly.

Resource: Cardenas, JA., Montecd, M.R., Supik, J.D. & Harris, R.J. (1992)
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In Oregon
Program: High School Equivalency Program (HEP)
Setting: School
Focus: School Completion
Age Served: Age 16 and older
Gender: Mae and Femae

Program Description

The High School Equivadency Program (HEP) is empowerment through education with a
common vison of respect and growth that vaues community involvement and cultura
diverdty. HEP isafederdly funded program that provides an dternative to high school
for migrant farm workers and their children. The dasses are taught in English and
Spanish and are completdly free to those who qualify (must be 16, not completed ahigh
school education and have worked 75 days within the last two yearsin agriculture as a
migrant or seasona farmworker.

The HEP students are enrolled as University of Oregon students and may participate in
al Univergty functions and activities. Achieving the GED and placement in college,
training or ajob placement are the primary goas of the program. Other gods, which are
equdly important, include the enhancement of skillsin communication, job search kills,
decison making, career awareness and problem solving.

Contact | nformation: HEP, 1685 E. 17" Ave., Eugene, OR 97403, Phone: (503) 346 —
0881, E-mall: noraa@oregon.uoregon.edu

Hood River Alternative Education

Setting: School

Focus: Prevent School Drop Out
Age Served: High School Age
Gender: Made and Femde

Program Description

Hood River has adapted an extended block schedule, which alowsincreased flexibility
for sudents. Students are alowed options such as attending school for haf of each day,
taking correspondence classes, taking internship classes or working as a teaching
assgtant in the middle or eementary school. These programs encourage students to stay
in school rather than dropping out by making school more relevant to the world of work
or dlowing students to earn money while atending schoal.

Contact Information: Hood River School District, Phone: (541) 387-5013

Sour ce: Helping Hispanic Students to Achieve: A resource for educators
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Program: Mt. Angel Middle School

Setting: School

Focus: Educationa Improvement
Age Served: Middle School Age
Gender: Made and Femde

Program Description

Spanish is taught to al students and the staff members take two retreats ayear on their
own time to focus on helping students meet the Oregon Benchmarks. Mt. Angd hasa
reading & home program that rewards students for reading outside of the classsoom. The
school has replaced traditiona eectives with eectives that support basic skillslike
journdism to improve writing skills rather than atraditiona shop or home economics.

Contact Information: Principal, 460 E Marquam Street, Mt. Angel, OR 97362.
Phone: (503) 845-6137

Resource: Heping Higpanic Students to Achieve: A resource for educators

Program: Newcomer Center

Setting: School

Focus: Trangtion to school
Age Served: School Age
Gender: Mde and Femde

Program Description

Hood River School Digtrict has creeted a Newcomer Center to assist its large migrant
population in adjusting to the American school environment. Students spend their first
severa weeks of school in the Newcomer Center gaining language skills and an
understanding of American culture that eases the trandtion into school. The Newcomer
Center provides students with the skills they need to succeed as they moveinto ESL
classes and eventudly into the mainstream.

Contact Information: Superintendent, Hood River School Didtrict, Phone: (541) 387-
5013

Resour ce: Helping Hispanic Students to Achieve: A resource for educators
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Program: Nuestra Communidad Sana

Setting: Community

Focus: Hispanic Mentd Hedth/Access to Hedlth Care
Age Served: Age10-18

Gender: Made and Femde

Program Description

A non-profit organization dedicated to promoting the physicad and menta health and well
being of the Hispanic communities of the Mid-Columbia. It seeksto overcomethe
barriers to access and care which place the Hispanic/Latino community at a greater health
risk than the community as awhole. Program attempts to address the needs of the
community as perceived by the community. Holds collaboration with many partners as
the mogt efficient and cost-effective way to serve the community and bring people
together.

A Tobacco Awareness and Prevention Project strives to increase the capacity of local
organizations serving the Higpanic community to address the issues of education

regarding the prevention of initia tobacco use by women and children, the effects of
second-hand smoke, and cessation by current smokers. The Diabetes Screening and
Referral Program seeks to increase the rate of early detection and effective management
of Diabetes in the Higpanic communities of the Mid-Columbia, and address the barriers

to care for Mexican-American farm workers. The Breast Cancer Outreach seeksto
increase the awareness of breast cancer and decrease the mortality rates of the disease for
rurdl, low-income, under-served Latinasin the Mid-Columbia

Contact Information: PO Box 1217, 212 4™ Street, Hood River, OR 97031.
Phone: (541) 386-4880.

Program: Projecto Adelante

Setting: School

Focus: Reduce School Drop Out
Age Served: High School Age
Gender: Made and Femde

Program Description

Projecto Adelante is an Oregon Council for Hispanic Advancement (OCHA) program
amed a improving the retention rates of Higpanic studerts in Portland high school. The
program has severd gods:

To help Hispanic sudents stay in school

To offer Hispanic students cultural and socid support

To facilitate cross cultural communication

To improve SHf-esteem

Apprecigtion of culture

agkrwpdE
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6. To expose Hispanic students to careers and opportunities in higher educetion

Projecto Adeente has been successful in reducing the dropout rates among Hispanic
sudentsin the schools where it has been implemented.

Contact Information: OCHA, 108 NW Ninth, Suite 201, Portland, OR 97205, Phone:
(503) 228-4131

Resour ce: Helping Hispanic Students to Achieve: A resource for educators

Program: Proyecto OFELIA

Domain: School

Focus: Gender Specific (Girls), Postive Y outh Devel opment
Age Served: Middle School Age

Gender: Femde

Program Description

Proyecto OFELIA, aprogram of the Oregon Council for Hispanic Advancement
(OCHA), isfunded by the Multnomah County Department of Community and Family
Servicesto assigt in providing gender specific servicesto young girls. The project works
with middle schoal girlsfor three years to help empower them during the critical
developmenta years.

OFELIA has sx components: Leadership/Personal Development; Cultural Exploration;
Outdoor Recreation; Mentoring/Role Modeling; Prevention Education; and Support
Groups/Persond Reflection. Activities take place once aweek after school during the
school year, with a Saturday excursion once amonth. During the summer there are
weekly activities and amonthly Saturday excursion. Activities are designed to address
many of the assats required for successful trangtion into adulthood. Parentd involvement
is strongly encouraged through activities such as parent nights and mother-daughter
retreats.

OFELIA gaff includes a hdf-time Project Coordinator and a half-time Program Assistant
who will work together to coordinate workshops based on the Six program components.
Staff utilize community resources, as wel asin-house curriculum, and staff to

accomplish the goas of the program.

Contact Information: OCHA, 108 NW Ninth, Suite 201, Portland, OR 97205.
Phone: (503) 228-4131.
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Program: Street Vision Youth Program

Setting: Community/Individual/Peer/Family
Focus: Gang Prevention

AgeServed: Agel3-18

Gender: Mde

Program Description

The Street Vison Y outh Program offers culturally and language appropriate services for
Hispanic youth. It focuses on the holigtic development of youth by preparing each young
man with the skills he will need to become a positive member of the community.

Although Street Vision addresses issues of Hispanic gang youth and their families, its

scope of juvenile servicesis much broader:

- Regdentid Care/Treatment — The resdential component is a structured skill building
environment for males 13 -18. The youth within this program have been identified
by the courts as gang affiliates and are either on probation or parole. Staff
incorporate spiritual and character growth with ongoing trestment issues such as drug
and dcohol, anger management, gang issues, accountability, and independent living
ills
Family Involvement — Families are supported through training and education
designed to empower them to more effectively intervenein their child's
crimind/gang involvement.

Preventior/Intervention Training — Promoting gang awareness as a means of
prevention. It offers Hispanic/Latino youth a broad and deep biculturd, bilingua
curriculum and supervision designed to promote growth, reduce barriers, increase self
aufficiency, empower individuds to achieve better qudity of life and to promote
mutual respect and understanding.

Gang Outreach — A gang Prevention/Intervention group meets weekly. These
sessons are curriculum based.  The curriculum takes on a comprehensive multimedia
gpproach to youth gang involvement. In addition, Street Vision provides classroom
presentations as an outreach service at no fee.

Education is essentid for families and professonals who ded with youth affected by
violence. The educationa component of the Street Vision program provides resources,
prevention and intervention methods, and referrds. Street Vision is equipped to conduct
gpecidized training for families and professionds.

Contact | nformation: 220 15" &. SE, Sdlem, OR 97301, Phone: (503) 763 — 3384,
E-mal: svison@open.org
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Websites:

Departamento de Educacion de los Estados Unidos
The Department offers a variety of publications for Spanish speakers & those who serve
Hlspanlcs, including...
a brochure of toll-free numbers of department offices with bilingual specialists --
I Aproveche! Servicios e informacion sobre la educacion
a video kit that offerstips for parent involvement in early childhood, reading, math,
& college preparation -- Vamos juntos a la escuela
a booklet of tips on 50 ways to challenge young minds -- Desafie la mente de los
jovenes 50 maneras de mejorar la educacion
a booklet suggesting ways to help strengthen your child's academic future -- Ayude a
fortalecer el futuro academico de su hijo.
http://www.ed.gov/offices Ol | A/gpanishresources/

National Hispanic Dropout Prevention Project.
Advances in Hispanic Education
http://Amww.nche.gwu.edu/mi scpubs/used/hdp/advances/s96nol .html

White House I nitiative on Educational Excellence for Hispanic Americans

For information on efforts to improve educational opportunities & achieve excellencein
the education of Hispanics

http://www.ed.gov/offices’Ol | A/Hispanic/
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| ndividuals and Or ganizations:.

Consultants/Trainers on Services for the Hispanic/L atino Population

Mar co Benavides
* See Cultura Competency Individuas and Organizations

CharlesL. Benitez, MSW

PO Box 3793

Sadem, OR 97302

Phone: (503) 378 — 3600 ext. 2706
E-mal: charlie.benitez@state.or.us

Catarino “Cat” Cavazos

Street Vison, Director

Phone: (503) 763 - 3384

Fax: (503) 363-1889

E-mall: svison@open.org

Expertise: Presently, Catarino works as Director of the Street Vison Program, in
partnership with Catholic Community Services. Catarino founded Street Visionin
collaboration with the Oregon Y outh Authority and the Marion County Juvenile Justice
System. Street Vison was created as aresult of the rapid increase of gangsin the State
of Oregon and focuses on holistic development of youth. This developmental program is
complimented by cultural and language competency.

Organizations Advocating/Networking/Providing Services for the
Hispanic/L atino popul ation

Ayuda Community Services

233 SE Washington

Hillsboro, OR 97123

Phone: (503) 640 — 5223

Sarvices: Spanish spesking only community services.
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Centro Cultural

1110 North Adair

PO Box 708

Corndius, OR 97113

Phone: (503) 359-0446.

Services: Centro’'smission isto meet basic human needs, promote economic and socia
development, and increase cultura consciousness and understanding among the diverse
groups of the community. Founded in 1972 by severa migrant families, Centro Culturd
provides an opportunity for Latinos to express and share cultural values and traditions,
emergency services (hot medls, job search assstance, trandating services), Englishasa
Second Language classes, and volunteer tutoring programs. It aso funds economic
development projects and businesses, and outreach programsin migrant camps.

Centro Latino Americano

944 W. 5" Ave.

Eugene, OR 97402

Phone: (541) 687 — 2667

Fax: (541) 687 — 7841

Emal: controla@efn.org

Website: http://www.efn.org/~centrolal/

Services: Assstance to families with children 0-6 years: crigs intervention, child hedlth,
parenting education, codependency and spouse-abuse issues, women' s support group,
respite child care. 'Y oung Latino homeless prevention and employment program, among
other programs geared toward different age groups. All services ddivered by bilingud,
bicultural caseworkers and counsglors. Resource list in Spanish.

LaClinicadd Carino

Commission on Children and Families

PO Box 856 (1109 June Strest)

Hood River, OR 97031

Phone: (541) 386-2500

Services: Founded in 1985, La Clinicadd Carino isaMigrant and Community Hedlth
Center, and a Federaly Qualified Hedlth Center. Some federa funding is used to
subsidize care cogts to those who have limited access and means. A diding fee scde
basad on income and family szeis available to dl parents.

The center is governed by avolunteer Board of Directors who are responsible for setting
the misson and direction of the clinic. Everyone iswecome to access our programs and
activities regardiess of their race, color, sex, marita status, religion, creed, mental or
physicd disahility, age, nationd origin, insurance satus, or income. Their Misson
Statement sates that La Clinicadel Carino is a private, nonprofit organization servicang
the Mid- Columbia River communities, committed to providing comprehensive hedlth
careto any individua and especialy those in under-served populations. The center
provides a bi-lingud taff, afull range of medica and denta care, pro bono services for
those who have no insurance, 24-hour services, and referra to other socia services.
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Oregon Human Development Cor poration

9620 SW Barbur Blvd, Suite 110

Portland, OR 97219

Phone: (503) 245 — 2600

Fax: (503) 245 — 9602

Website: http://www.1stop.org/washco/ohdc

Services. Support, referral, advocacy, resources, assistance and education for
farmworkers, Hispanics, and disadvantaged individuas throughout Oregon.

Oregon Commission on Hispanic Affairs

255 Capitol Street NE

Public Service Building, 4™ floor

Salem, OR 97310

Phone: (503) 378-2422

Fax: (503) 378 - 8282

Webste: http://www.blworld.net/ocoha

Services: Monitors existing programs that affect the Hispanic community within the sate
government and private sector. Develops and monitors legidation which affects the
Hispanic community in Oregon. ldentifies, researches and voices concerns on issues
which affect the Higpanic Community in Oregon. Advocates for Hispanic representation
in state government, state boards and commissions.

Oregon Council for Higpanic Advancement (OCHA)

108 NW 9, #201

Portland, OR 97205

Phone: (503) 228-4131

Fax: (503) 228-0710

Webste: www.ocha-nw.org/man.html

Services: To provide leadership for educationa opportunity, economic development and
socid justice for Hispanics in Oregon, Southwest Washington and Western [daho.

Trand ation/Interpretation Services

Sharon Edwards

Marion County

Phone: (503) 363 — 1805

Sarvices: Spanish trandation/interpretation - $30/hr

Carmen Garcia

Marion County

Phone: (503) 838 — 1042
Services. Spanish — cogt negotiable
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Karen Graham

Marion County

Phone: (503) 581 — 0407

Sarvices: Spanish trandaion/interpretation - $30/hr

Roy Guerra

Marion County

Phone: (503) 371 — 4259

Searvices: Spanish interpretation/trandation - $30/hr

AsiaMoreno

Marion County

Phone: (503) 585 — 4836

Sarvices. Spanish interpretation - $30/hr

Hector Pichardo

Marion County

Phone: (503) 585 — 2475

Searvices: Spanish interpretation/trandation - $30/hr

Xavier Pichardo

Marion County

Phone: (503) 316 — 0590

Cdl: (503) 510 - 3639
Services: Spanish interpretation

Jaime Rodriguez

Marion County

Phone: (503) 682 — 9072

Services. Spanish interpretation only — cost negotiable
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Native American Resources

I ntroduction:

There are gpproximately 39,000 Native Americansin Oregon. They represent 1.4% of
the total Oregon population for al ethnic groups, 1997. Twenty-five percent of the
Native American population are under the age of eighteen. There are nine federaly
recognized tribesin the state: Klamath Tribes, Siletz Tribe, Burns Paiute Tribe,
Confederated Tribes of the Coos, Confederated Tribes of Grand Ronde, Warm Springs
Tribe and Confederated Tribes of Umatilla. Approximately 35 percent of the Native
American population in Oregon reside on or near Indian reservetions; the remaining 64
percent reside in urban areas. (Guilfoyle, M.H., 1997)

The Native American population is vibrant — having survived virtud disgppearance, they
are now a population of more than two million in the United States. They are thriving,
athough ther progress rarely garners widespread attention.  With the populations
steady growth, it is aso getting younger, Soreading developmenta resources thinner.
Therefore, some Native American youth are growing up with insufficient support and
limited opportunities, and some are not faring well. It should be noted that its
heterogenaity rather than its homogeneity characterize this group of people. While some
amilarities exist acrosstriba groups, thereisaso agreat ded of culturd variaion. In
addition to tribd differences, American Indians differ greetly by degree of Indian
ancediry. Further, they live in two distinct environments;, there are those who cdl the
reservation home, and those who do not. Providing services to Native Americansis
difficult because of these culturd, societd and familid differences and concerns.
(Philleo, J. & Brishane, F.L., 1995)

Programs implemented in Native American communities, or that serve Native

Americans, must be designed in away that alows the content to be shaped and molded to
fit theloca culture. Further, programs must assst peoplein their efforts of

empowerment. Programs can beinitiated by outsde “experts’ working with tribal

leaders, but individudsin the local community must carry on the continuation and
entrenchment of the activities. Thisin no way impliesthat programs designed for one

tribe cannot be transferred to others. It does mean that programs should be made relevant
to loca norms, vaues, and conditions through particular, culturaly sensitive adaptations.
The following are common guiddines for service providers engaging with Native

American children, youth and families

Recognize the differences and strengths of Native American Indian tribes and partner
with them when serving Native American children and families

Condder how culture, environment and family hisgory might dimulate certain
behaviors and can be used in prevention and intervention initiatives.

Address youth issues as family issues, redizing that children might not be the only
onesin need of sarvices.
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Detect and, if present, remove the pitfals of substance abuse, depression, suicide, and
gang involvement from the lives of Native American children and families.

(Codition for Juvenile Jugtice, 2000)
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Programs:
National

Program: Bi-cultural Competence Skills Appr oach

(Excerpts and summary from: Schinke, et al. (1988). Preventing Substance Abuse Among
American-Indian Adolescents: A Bicultural Competence Skills Approach. Journal of
Counseling Psychology, 35 (1), 87-90.)

Setting: Community

Focus: Alcohol, Drug, and Tobacco Use Prevention/Cultural Competence
AgeServed: School Age

Gender: Mae and Femde

Program Description

The Bicultural Competence Approach encompasses skills that can enable American
Indian people to blend the adaptive vaues and roles of both the culture in whichthey
were raised and the culture by which they are surrounded .

The subjects in this study on the Bicultural Competence Approach were 137 Americant
Indian adolescents from two western Washington reservetion sites. They were recruited
from triba and public schools, and they voluntarily participated.

After pre-testing, subjects were randomly divided by reservation Ste into prevention and
control groups. The prevention group participated in ten group intervention sessonsto
learn bicultura competence skills. Thosein the control group at each Site received no
preventive intervention.

Two AmericantIndian counsdors led the intervention groups. Via cognitive and

behaviora methods, participants were ingtructed in and practiced communication, coping,
and discrimination skills. Communication skills were introduced with biculturaly

relevant examples of verba and nonverba influences on substance use. For instance,
leaders modeled how subjects could turn down offers of tobacco, acohol, and drugs from
their peers without offending their American-Indian and non-American-Indian friends.
While the participants practiced communication skills, leaders offered coaching,

feedback, and praise.

Coping skillsincluded sdf-ingtruction and relaxation to help subjects avoid substance use
gtuations and deal with pressure. Leaders suggested dternatives to tobacco, acohol, and
drug use, and taught subjects to reward themselves for positive decisions and actions.
With culturadly meaningful examples, leaders helped participants predict high-risk
occasions for substance use. Participants al so practiced ways to build networks with
friends, family, and tribal members who could nurture and sustain responsible decisons
about substance use.

Socid networking encompassed school, family and reservation resources. In homework
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assgnments, participants were asked to monitor and support one another's preventive
intervention attempts between sessions. Reporting on homework gave the participants the
opportunity to discuss socid networking and alowed them to integrate communication,
coping, and discrimination skills for bicultural competence and substance abuse
prevention.

Findings

The participants who recelved preventive intervention based on bicultura competence
skillsimproved more at post test and 6-month follow-up than did the control subjects on
measures of substance-use knowledge, attitudes, and interactive skills, and on sdif-
reported use of smoke and smokel ess tobacco, acohol, marijuana, inhaants and other
drugs.

The authors believe that these data lend modest support to a bicultura competence skills
intervention gpproach for preventing substance abuse among AmericantIndian youth.
They assarted that the findings have implications for further research, and that the datain
this study must be interpreted cautioudy because the subjects were asmall sample of the
myriad American Indian and Alaska-Native groups in America

Contact Information: Columbia University School of Socia Work, 622 West 113th
Street, New York, NY 10025, Phone: (212) 854-8506 Fax: (212) 854-1570,
E-mall: schinke@columbia.edu, web Ste: http://Amww.columbia.edu

Reference: Schinke, S.P., Botvin, G.J,, Trimble, JE., Orlandi, M.A., Gilchrig, L.D. &
Locklear, V.S. (1988).

Program: Diineegwahshii
(Excerpts from: Diineegwahshii: A substance abuse prevention program "promising
practice", Fairbanks Native Association, 1998.)

Setting: Community/Family

Focus: Substance Abuse Prevention
Age Served: Age5-19

Gender: Femde

Program Description

Diineegwahshii is a substance abuse prevention program targeting Alaska Native girls.
The philosophy is based on native culturd values, and uses home visits and case
managemert to strengthen bonds between the adolescent girl and her family, and
confront profound risk factors facing many Alaska Nétive girls (e.g. teen pregnancy rate
of 20 percent for Alaska Native girls ages 15 to 19; school dropout rate of 12.6 percent;
high incidence of sexua and/or physical abuse, substance abuse, runaways).

-01-



Cultural Competency and Gender Specific Resour ce Guide

Home vigtsteach life skills, culturd awareness, and family management skillsto teen
girlsand their mothers. The program also includes field trips, success ceremonies, and
family and community getherings. More specificaly, the program includes:
- Qutreach
Assessment (Risk Assessment; Psychosocial Assessment; Family Assessment)
Case Management — Coordinates alied hedthvhuman/socid service opportunities or
benefits
Home Vidgts— Individua skill development, emotional/socid support, educationd
assistance, other assistance
Group Traning — Individud skill development/life skills
Socid Learning ActivitiesHeld Trips
Success Ceremonies — Individud or family ceremonies celebrating accomplishments
Family and Community Gatherings
Trangportation — To and from dl program activities and service referrds

Findings

During the program's first four years, none of the 77 girls enrolled became pregnant; only
2.5 percent dropped out of school; substance abuse dropped significantly; and girlsand
their parents accomplished important persond gods (e.g. mothers gaining employment,
participant returning to school, securing new housing).

Contact Information: Fairbanks Native Association, Phone: (907) 456-6306,
E-mal: fnaife@polarnet.com, 605 Hughes AV, Farbanks, Alaska 99701-7539

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.

(Excerptsfrom: Hoggarth, A. D., Myer, B. & Rousey, A. (1996). Family involvement and
federal funding: An effective combination for the reduction of substance abuse in an
ethnic minority community. Jamestown College. (ERIC Document Reproduction Service

No. ED 406 076)).

Setting: Community

Focus: Reduce Alcoholism/ Prevention
Age Served: High School Age

Gender: Maeand Femae

Program Description

The Devils Lake Sioux Community Partnership Project (Okiyapi) was a 5-year federdly
funded program that aimed to reduce acoholism on the Devils Lake (now cdled Spirit
Lake) Soux Reservation in rurd North Dakota. The mgjor goas of the project were to:
Egtablish Family Circle groups, develop a coordinating body to provide community
agency networking and a comprehens ve substance abuse prevention plan; and train and
certify at least five Native American addiction counsdors. (Editors note: Thisgod isnot
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consdered a primary prevention activity and in many cases could not be funded with
prevention dollars.) faced with the common situation of lack of trained personnd ina
disadvantaged, minority community, the codition spent the first two years laying the
groundwork by training community resdentsin addiction counsding. Although thiswas
not considered part of substance abuse prevention, but rather atraining activity, the
independent evauator concluded that the program’ s final success would not have been
possible without including triba members as the key figuresin desgning and
implementing the entire program.

The project sponsored many workshops attended by a wide range of community
members. Some activities targeted substance abuse prevention directly. Others addressed
depression, suicide, parenting styles characterized by unredistic expectations of family
lifeand lack of structure, abuse and domestic violence. Concern for family involvement
was an integral part of the program. Okiyapi staff and codition members took steps to
address potential obstaclesto participation in prevention and educationd activities by
offering activities for awide range of ages, providing transportation, and involving
community members extensvely in designing and implementing the activities.

Professond staff members from Okiyapi and the codition served modtly to facilitate and
support the decisons made by members of the Family Circle Groups. The lead indtitution
for the community codlition that the project developed was Little Hoops Community
College. Activities conducted by Okiyapi were accomplished in cooperation with other
agencies including Family Circle Tipi, Four Winds School, Tate Topa Triba Schooal,
Inter- Agency Hedlth Committee and many others. Two community activities that have
persisted until present are the Mothers/Grandmothers Support Group and the UNITY

Y outh Group.

Findings

At the outset of the program prevaence of dcoholism in the community was severa
times the nationa average. Unemployment, high school dropout rates, drug abuse,
poverty, and crime rates also sgnificantly exceeded the national dtatistics. Process and
outcome eva uation measures for Okiyapi showed evidence of strong interagency
coordination in dl program aspects, sgnificant increase in community awareness of the
program, extensive family involvement in program activities, declines in reported use of
acohol and related problems among youth, community-wide decline in acohol-rel ated
offenses, and changesin triba law redtricting availability of controlled substances.

Contact Information: Dr. Ann Maria Rousy of Cankdeska Cikana Community College
2111 7th ST #8, SantaMonicaCA 90405, Phone: (310) 717-9089, Fax: (310) 396-
0785, E-mal: DrAnnMaria@aol.com; for materids and information: Martina Kazena,
Project Director, Fort Totten, North Dakota 58335, Phone: (701) 766-4446,

E-mal: kazenam@hoopster.little-hoop.cc.nd.us

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.
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Program: PARITY: Promoting Academic Retention for Indian Tribd Y outh

(Informetion from:  An Eagle's View: Sharing Successful American Indian/Alaska Native
Alcohol and Other Drug Prevention Programs by B. Hayne. September 1993. Northwest

Setting: School

Focus: Reduce Dropout Rates
Age Served: Grade6-12

Gender: Maeand Femae

Program Description

PARITY seeksto reduce dropout rates and bolster resiliency in students. The focus group
is Native American and non-Native American students, grades six through twelve, of the
Klamath Trinity Joint Unified School Didtrict of Northern Caifornia. The program serves
a population separated by mountainous terrain spread over 1,100 square miles.

The PARITY gteering committee restructured the math, science, language arts and socid
science curriculum to make it more relevant to students. The curriculum has been
enriched with Native American socid, culturd, and historical contributions to the various
disciplines. Faculty members from participating universities meet regularly to discuss
indructiona methods and content with the following four principlesin mind: 1) learn
about and respect the student population; 2) incorporate its values and interests; 3)
combine resources to enhance learning, and 4) maintain high expectations. This approach
leads to a greater understanding of the students surroundings and their relationship to a
larger, exciting world of learning. Often this becomes a school without walls as students
study outdoors at various locations and with a variety of teachers since cross-ingtitutiond
exchanges occur regularly. The program collaborates with several community partners.

The importance of inditutiona support for those staff membersinvolved isreflected in
release-time, cross-inditutiond collaboration, orientation and retreat meetings,
professond development activities, and a sharing of both human and physical resources
among dl partner stes. The PARITY geering committee meets regularly throughout the
year to plan mgor events including fall orientetion, fal retreat, Summer Bridge
Enrichment, funding issues, public relations with the communities involved, and
monitoring the project's overal structure.
The program cites four key components to success.

1) cossinditutiond and community support promoting the common good of assisting

students,

2) dedication of gaff and personnd;

3) respect for the students and community; and

3) involvement of dl partner participants as equas.

Evaluation Design

Monitoring and evauating the progress of PARITY included data collection from
participating schools and organizations. Attendance and absentee rates, grades and
academic performance indicators, and CTBS scores were compiled and assessed during
fal and spring semesters by an internd evauator.
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Findings

There was compdlling evidence of the program's success in the form of CTBS scores.
The enriched curriculum and a Summer Bridge program have been assessed as the source
for improvement of CTBS scores across dl areas of testing, especidly in science,
mathematics, English and reading. These results have led to the curriculum changes being
inditutiondized.

Contact Information: College of Education and Professona Studies, Jacksonville
State University, Jacksonville, AL 36265, Phone: (256) 782-5444 (voice), Web-gste
http://www.jsucc.jsu.edu

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.

Program: Project Venture

(Excerptsfrom: Hall, M., Levis-Pilz, G., Pilz, A., and DeJong,J. Project Venture: An
Outdoor Adventure/Service-leadership Approach to Prevention,
http:/Aww.niylp.org/clearinghouse/pri-venture-articlel.htm.)

Setting: Community

Focus: Postive Y outh Development
Age Served: Age9-13

Gender: Made and Femde

Program Description

Project Venture is a comprehengve prevention program working with American Indian
youth from three Pueblo and one Navgo community in New Mexico. Usng ahabilitation
service leadership modd, the program combines a summer camp and follow-up
intergenerationd activities designed to increase Kkills, salf-efficiency and community
bonding in youth aged 9 to 13.

The mgor intervention srategies include summer skill-building leadership camps
followed by school-and community-based programs, intertriba activities and training
opportunities for youth, parents, school staff, and service providers. The activities are
designed to develop skills and salf confidence, and build group problem-solving
strategies and a sense of the power of teamwork, cooperation, and trust. A

five- to ten-day summer camp provided experientid, physicaly and intelectudly
chdlenging activities, community building exercises, hands-on learning, opportunities for
reflection, incorporation of appropriate spiritua content, practice of the service ethic, and
learning skills gpplicable to the home/community setting. At the end of camp, arite of
passage ceremony takes place, which builds on traditiona ceremonies for coming of age.
The project had the only fully certified search and rescue team in the U.S. made up
exclusvely of Native American high school students.
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Following the summer camp experience, youth are offered a number of activities, which
go on throughout the year. These include: regular meetings, recreationa activities
(canoeing, skiing, backpacking trips, mountain biking, climbing, etc.), in-school
developmenta and skill-building activities, and community based service learning
projects. Y outh service projects may include activities such as recycling or working with
senior citizens. Science projects include reclaiming alocdl lake and its ecology and
building a greenhouse. Some Project Venture students are trained to serve as mentors.

I nterventions emphasize engaging youth in services to get them to invest themselvesin

the community and re-connect with positive adult role models. The program adso
provides avariety of training opportunities for parents and teachers. While thereisno
explicit satement of an anti-acohol, tobacco and other drug (ATOD) messege, the
program stresses persond and group wellness and involves participants with non-abusing
youth and adult role models.

Findings

Over three years, the American Drug and Alcohol Survey (ADAS) was administered to
850 participants and comparison group members. Results indicated a decrease in risk
gtatus and lower abuse ATOD among participants. Outcome findings reved that the
program was successful in lowering rates of ATOD abuse by participants in three of the
four communities served when compared to a group of norparticipantsin the same
community. Community acceptance of the project was indicated by agreement to alow
evauatorsto test youth in schoals. All three communities have made plans to continue
programs after the termination of funding.

Contact Information: McCldlan Hall, Executive Director, NIYLP, P.O. BOX 2140,
Gallup, NM 87305, Phone: (505)722-9176, Fax: (505) 722-9794,
Webdte http://mwww.nivlp.org, E-mal: rquam@cia-g.com

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.
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In Oregon
Program: Indian Education Act Project
Setting: School
Focus: Educationd Attainment Program Description
Age Served: School Age
Gender: Made and Femde

The project provided educationd servicesto gpproximately 1160 students of American
Indian ancestry, in the 1997-1998 school year, from over 125
Tribes/Bands/Corporations/Nations. Project students attend any of Portland Public
School’ sthree Head Start Programs, 64 elementary schools, 17 middle schools and 10
high schools, in addition to over 25 dternative school programs. The purpose of this
project was to provide supplemental services to meet the culturally related academic
needs of project-enrolled sudents.

The Project identified three mgjor goas for the five year continuation of the grant:

1) increase number of Project students meeting district/state performance standards,

2) increase the number of American Indian sudents enrolled in prekindergarten
programs, and 3) improve outreach efforts to Project students and increase students
cultural awareness. Services were provided aong the age continuum to assst in reaching
these gods.

Contact Information: Project Coordinator, Portland Public Schoals, Title1X Indian
Education Project, 6318 SW Corbett (Terwilliger), Portland, OR 97201, Phone: (503)
916 — 3141

Reference: Guilfoyle, M.H., (1997). Final Report: Second Annual Native American
Juvenile Justice Summit.

Program: Native American Youth Association’s Family Healing Circle
Setting: Family

Focus: Domestic and Sexud Violence Prevention

Age Served: All Ages

Gender: Mde and Femde

Program Description

The Native American Y outh Association (NAYA) is available to al sdf-identified
Native American youth throughout Multnomah County. The goals of NAYA areto
ensure the hedth of our future generations by developing more options for our youth and
familiestoday. They encourage the preservation of hedlthy traditiona indigenous vaues
of respect for sdif, Elders, family and community. NAY A works to increase the
opportunities for hedlthy activities through the promotion of participation in youth
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conferences, camps, support groups, cultura activities, lectures and specid events. They
have a number of programsincluding: sports programs, tutoring, cultural preservation
programs, Y outh Investment, Northwest Regiona Leadership Program, School
Attendance Initiative, Math and Science Augmentation Program and The Native
American Family Heding Circle,

The gods of the Family Healing Circle are to keep Native families safe and to educate
Native people in an effort to end the slence about domestic and sexud violence. This
program takes a holistic approach to support families impacted by domestic and sexud
violence by providing counsdling, advocacy/referrals, and support groups. They work
closdly with loca programs to facilitate successful safety planning and placement,
provide transportation when needed, and assure the practice of culturaly relevant
sarvices. Familiesincrease hedthy decision-making through a process of learning the
many skills necessary to lead productive livesin today’ s society.

Contact: Native American Youth Association, 1909 NE Martin Luther King , Jr. Blvd. ,
Portland, OR 97212, Phone: (503) 288 — 8177, Fax: (503) 288 — 1260

UmdillaIndian Reservation— Outreach Programs

Setting: Community/Individud
Focus: Alcohol and Drug Treatment
Age Served: All Ages

Gender: Mae and Femde

Program Description

Services Provided: Services provided include: dcohol and drug trestment for youth and
adults, trangtiona housing for patients before and after treatment and while getting re-
established in the community; basic skills training; transportation; senior services such as
mesals to seniors, recrestiond activities and home vists.

Contact: UmatillaIndian Reservation, PO Box 160, Pendleton, OR 9780, Phone: (541)
276-7990.
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Books:

Blanchard, E., & Unger, S. (1977). Destruction of American-Indian Families.
Social Casework, 58 (5), 312 — 314.

Joe, JR. & Miller, D. (1987). American Indian Perspectives on Disability.
Tusoon: Universty of Arizona, Native American Research and Training Center.

Lewis, R. and Ho, M.H. (1975). Strengths of the American Indian Family.
National Indian Child Abuse and Neglect Resource Center.

Red Horse, J., Shattuck, A. & Hoffman, F. (Eds.) (1981). The American Indian
Family: Strengths and Stresses. Ideta, NM: American Indian Social Research and
Development Associates.

Trimble, JE., Manson, S., Dinges, N., & Medicine, B. (1984). American Indian
concepts of mental health. IN: P. Pederson, N. Sartorius, & A. Marsda, (Eds.). Mental
Health Services: The Cross Cultural Context.(pp. 199 — 220) Beverly Hills, CA: Sage
Publications.
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Websites:

White Bison

Training, technica assstance, consulting, training materials and resources, books and
manuds of interest, ingpiration and links to Indian Stes.

www.whitebison.org
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| ndividuals and Or ganizations:.

Consultants/Trainers on Services for Native Americans

Richard E. Acevedo

State Department of Human Services

Native American Liaison

Phone: (503) 945-7034

Expertises Richard has served on a National Task Force established by the Department of
Hedth and Human Servicesto develop cultural competency training for socia workers
on the Indian Child Welfare Act, thistraining is didributed nationdly. Richard has
served as an advisory and trainer to the Federa Department of Heath and Human
Sarvicesfor the past severa years. Richard has had alife long participation in Indian
issues and working in Indian communities. Richard presents training, seminars and
lectures on cultural competency asit rdates to Indian communities and Federd Indian
Policy at severd nationd forums annualy. Richard has provided consultation to severa
states and Indian tribes to develop effective ICWA programs. Richard hasworked asa
consultant to the state.

CaralineM. Cruz

Lead Prevention Training Specidist

Office of Alcohol and Drug Abuse Programs

500 Summer St. NE

Salem, Oregon 97310-1016

Phone: (503) 945-6190

E-mall cardlinecruz@sate.or.us

Expertises Caraline has 25+ years of experience working in the acohol and other drug
related fidd. She has experience in Community Prevention, Community Mobilization,
Treatment, Training, Curriculum Deveopment, Writing Grants, Adminigration and
Consultant work. Sheisanationd trainer with Developmental Research & Development
and Cruz Consultants.

Ed Edmo

Native American Consultant
9430 N.E. Prescott
Portland, OR 97220
Phone; (503) 256 - 2257

Jack Lawson

Oregon Y outh Authority

Native American Coordinator

2450 Strong Rd. SE

Sdlem, OR 97302-9676

Phone: (503) 986-0410

Fax: (503) 986-0473

E-mail: jack.lawson@oya state.or.us
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Expertise: Jack has 23 years experience working with various Native American
communitiesin awide variety of cgpacities. He has developed and delivered cultura
diversdity training to awide spectrum of varied communities and is currently the leed
trainer for OADAP s culturd diversity training, Ethnic Minorities: 1ssuesin Counsding
and Program Design. Mr. Lawson has also contracted with the Department of
Corrections to design and implement culturally relevant trestment services for Native
American inmates within the Department of Corrections and is currently the Native
American Coordinator for the Oregon Y outh Authority.

Rebecca Martell

9415-143 St.

Edmonton, Alberta

T5R OP6 Canada

Phone: (780) 940 — 1067

Fax: (780) 454 — 3174

E-mal: rcmartell @connect.ab.ca

Services: Training and technica assstance regarding working with Native Americans.

Northwest Indian Training Associates

Contact: John Spence, Ph.D., CDS I

P.O. Box 3443

Salem, OR 97302

Phone & Fax: (503) 588 — 9906

E-mal: jspence@wvi.com

Expertises Training and Technicd Assstance in Indian Child Wdfare, Mentd Hedth,
Substance Abuse Prevention and Treatment

Organizations Advocating/Networking/Providing Services for Native
Americans

American I ndian Association of Portland
Executive Director — Gerald Center

4838 NE Sandy Blvd.

Portland, OR 97213

Phone: (503) 280 — 1233

Bureau of Indian Affairs
911 NE 11*" Ave.

Portland, OR 97232 — 4169
Phone; (503) 231 - 6702
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The Confederated Tribes of Umatilla

Umaitilla Indian Reservetion

73239 Mission Highway

PO Box 638

Pendleton, OR 97801

Phone: (541) 276 - 3165

Services: Adult basic education and job training; acohol and drug trestment; mental
hedlth and community hedlth representatives; transportation; medical and dental
discharges, home vists; check-ups; children in hospitas; Triba Police; Triba Court
System; senior program; WIC; learning opportunities for children; socia services,
nuclear waste; probation officer; planning department; fire department; building and
zoning permits; solid waste disposal; Hanford project; higher education counsdling;
domestic violence counsdling; business service center; Department of Natural Resources,
and JTPA Programs. Serves members of the Confederated Tribes of the Umatilla Indian
Reservetion and other American Indians. Some services are available to non-Indians
living on the reservetion.

L egidative Commission on Indian Services
Executive Officer — Karen Quigley

167 State Capitol

Salem, OR 97310-1347

Phone: (503) 986 — 1067

Fax: (503) 986 — 1071

National Indian Child Welfare Association

5100 SW Macadam, Suite 300

Portland, OR 97201

Phone: (503) 222 — 4044

Fax: (503) 222 — 4007

E-mal: info@nicwa.org

Services: Community development; helping tribes conduct needs assessments, program
design and development, negotiating tribal/state agreements and advising programs on
adminigrative improvements, providing workshops and training programs using one or
more of over 25 culturaly-appropriate NICWA devel oped resources, technical
assstance and training. Public Policy Development; facilitating policy discussions
among tribes, states and the federal government. Information Exchange; maintaining a
library of books and articles on child wefare and family issues, publish a newdetter,
organize conferences and adminigtrate atraning inditute.
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Section V: Gender Specific Services For Girls

I ntroduction:

This section of the Resource Guide outlines programs in Oregon and around the country
that offer servicesto girls who are involved in the juvenile justice system or who are a
risk. The programs have incorporated policies and practices on what works best for girls.
The programs have acknowledged the unique needs of girls and devel oped approaches
that are gender responsive. The resource guide highlights programs that have melded
female adolescent developmenta theory with promising practices.

This section is dedicated to girls and young women for several reasons. more girlsare
entering the juvenile justice system or in need of access to appropriate services than ever
before, their service needs are not prioritized, and the program strategies are often not
very effective because they are not gender specific. For many years, the juvenile justice
system was less responsive to girls issues because they were not visibly threstening
public safety and therefore not as pressing a priority as boys. Since boys overwhdmingly
commit the mgority of crimes and are more violent overdl in their offenses, they have
received the mogt attention by the justice system and in community programs. Data
suggedtsthat girls, while lesslikely to be as outwardly violent as boys, do commit crimes
and engage in destructive behaviors that are harmful to themselves, their children, and
others.

Researchers report that instead of pitting girls againgt boys in a gender war, we should
work to make services better for everyone. They agree that the war metaphor does a
disservice to both boys and girls. In educating people about the specific needs of girls,
boysissues aren’t being minimized. Boys deserve advocacy and have needs, in fact they
may be the same needs as girls. However, boys and girls are socidized differently and
therefore the mechanism for addressing their needs has to be different. The service and
education systems we have now, even though they were basically designed to meet the
needs specific to maes, are not perfect for boys, any more than they are for girls.
Therefore, when we understand gender differences and then create service sysems and
programs that are more gender specific to girls, and more responsive to girls needs,
services become better for boysaswell. Thisis especidly true for those boys whose
needs are not being met by the models based on typicd mae characteristics. Researchers
agree that what has been good for engaging and serving girls has dso been good for boys.

The definition of gender-specific services for girls are those that are designed to meet the
unique needs of femaes, that vaue the femae perspective, that celebrate and honor the
female experience, that respect and take into account female development and that
empower young women to reach their full potentia.

Gender-specific or gender-responsive services are those that intentionally alow gender to
affect and guide services 50 that the services maich each girls needs. The services should
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create a context (through program environment and staffing) and provide content
(through program gpproach and materials) that reflect an understanding of the redlities of
girls lives.
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Programming Guiddlines:

The Gender- Specific Programming Guidelines, based on best practices, were written by
Pam Patton and Marcia Morgan to assst you in your planning process, program design,
and evduation of servicesfor girls. All the guiddines listed below are important and, if
incorporated, maximize program effectiveness.

We recognize that implementing these guiddines is a process that will occur over time.
Therefore, dlow flexibility in the development and implementation process as you work
towards fully integrating the guiddines into the culture of your organization.

These guidelines are applicable to each program on the service continuum: From
community-based prevention programs for at-risk girlsto intensve resdentia programs,
detention, and gtate inditutions. Even if your program serves asmall population of girls

or operates just afew hoursaday, al programs should be able to meet the guiddines. As
each program aong the continuum of care meets these guiddines, they will start
reinforcing each other and then, girlsin Oregon will receive effective and consstent

gender-pecific programming.

SECTION 1: ADMINISTRATION AND M ANAGEMENT OF GENDER SPECIFIC SERVICES

A. Programmatic Structure for a Comprehensve Continuum of Care System

Policies. Develop gender-specific policies for agencies, organizations and
programs serving girls. Policies need to be in writing and include guiding
principles, program vaues, and how services are going to be ddivered in
accordance with the law (Federa Civil Rights laws, Oregon’'s Equa Accessfor
Girls statute: ORS 417.270). It isimportant that gender-specific policies and
practices are integrated into dl parts of the service continuum from intake to
follow- up/after-care. For policies to be most effective, they should be developed
at the gate, county, city, agency and/or loca program level. This ensures that
everyoneisinformed and follows asmilar set of work practices, understands the
philosophy and commitment to girlS' gender-specific services, and creates a
culture where gender issues are integrated.

Data and Profile of Girls. Document demographic profile information on the
population of girls being served, aswell as on girlsin the generd community.
This should include data on risk and protective factors of both populations. This
ensures that services are gppropriately targeted and based on data- driven
information.
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Assessment Tools, Screening Instruments and Intake Practices. Develop
instruments and practices that are responsive to the needs of femaes and designed
to diminate barriers, cultura bias, and gender bias. Forma and informal decison
points throughout the system (places where decisions are made by staff and other
professionds that impact the girl) should aso be examined for gender bias
practices.

Program Design. Include girlsin the design of the programs and services.
Review and incorporate the components of best practice models (eval uated
programs shown to be effective) and promising programs (programs with gender-
gpecific components shown to have promise of effectiveness) for girls and young
women. Incorporated into the program design should be an understanding of:
protective and risk factors, resliency, strengths/assets, independence, self-esteem
and life kills as they relate to the individud girl’ s development and socidization.

Aftercare and Followup. Ensurethat girls get aftercare and follow-up services
that are relationship-based (see Section 2, B). Girls need stability and
relationships as they trangition. Aftercare plans need to be integrated into all
programming from the moment she enters the program and continue until she
successfully completes her trangtion into the community.

Outcome M easur ements. Develop outcome measurements and evaluation
methodologies thet are gender appropriate. Identify goas or outcomesthat are
meaningful for the girl. The measurement tool you use should be written free from
bias and accommodeate differences in communication, interpretation, and subject
sengtivities. The data collection method and interpretation should be appropriate
for femdes (eg., including quditative aswell as quantitative methods), and should
incorporate the current research on girls (noting the representativeness of the
research sample in terms of race, ethnicity, and class)

Quality Assurance and Continuous Feedback L oop. Indude girlsin evaueting
service ddivery, program content, and effectiveness through feedback and
suggestions. Programs need to conduct formal and/or informa needs assessments
with gaff and clients on aregular basis. The issues and concernsidentified should
be reviewed and incorporated into program changes and re-design where
gppropriate. A program'’ s effectiveness and relevance to girls and their lives needs
to be continudly evauated.

B. Staff Qualifications Regarding Female Gender 1ssues

Hiring. Interview gpplicants with questions that focus on gender issues. When
hiring gaff for girls' programs, the interview should include questions on the
goplicant’ sinterest in working with girls, experience, and training regarding
femde gender-specific service ddivery.
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Staff Diver sity. Baance saffing regarding race, gender and ethnic backgrounds
to assure that multiple perspectives are included and integrated into the services.

Training. Provide an orientation on gender-specific services for dl new
employees. Ensure that continuing education opportunities are available for dl
staff, supervisors and managers in such areas as current gender research and data,
books and information on adolescent female devel opment, femae issues and
needs, unique issues of girls of color, communication, sexudity and gender
identity. Staff need to be well versed on gender issues asthey relate to physica
and sexua abuse, dcohol, tobacco and other drug use, domestic violence, sexud
orientation, and victimization issues for girls. Trainings should be evauated for
relevance, effects on staff behavior, and retention of knowledge. Additionaly,
inform staff as to the agency/program’ s gender- specific policies, and guiddine
principles, philosophy and program content through orientation videos, manuds,
training, emails, postings and other means.

Positive Staff Attitude Towards Girls. Ensure that saff genuindy like working
with girls by observing their behavior and assessing their desire to get training

that will make tharr work with girls more effective and fulfilling. Staff need to
understand their own biases and attitudes in order to modd and communicate
positive messages about gender.

Staff Boundaries. Ensure that saff have knowledge and a clear understanding of
emotiond, physical, and sexud boundary issues with girls Thisis especidly
important when working with girls who have been victimized. Staff need to
receive training on how to appropriaey respond to potentia boundary issues they
may face in working with girls

C. Environment

Physically Safe. Create a physcdly safe environment for girls. The location
where girls meet or resde should be safe from relationa aggression, violence,
physica and sexud abuse, verba harassment, teasing, stalking, bias, racism and
sexism. Management and staff need to creste a safe environment where boundary
issues are clear, acting out behavior is consgtently addressed, and physica safety
is taken serioudy. Girls need not only to be safe, but to fed safe aswell.

Emotionally Safe. Create an emotiondly safe environment for girls. Thelocation
where girls meet or reside should be nurturing and safe, one that encourages them
to express themselves and share fedlings, dlows time to develop trust, and doesiit
al within a context of building on-going rdaionships. Girls need timeto talk and
to process, free from interruption, negative or coercive behaviors. When possible,
these spaces should be free from the demands for attention from adolescent males.
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Surroundings Value Females. Create an environment that values females.
Facilities, classrooms and other settings should have books, magazines, posters,
videos, wal decorations, and other things that: celebrate women's achievements
and contributions, presently and historicaly; add to a girl’s understanding of

fema e development; honor and respect the female perspective and experience;
and empower young women to reach their full potentia. Program curricula should
aso use materids that speak to the girl’ s heritage, culture and life experiences.

SECTION 2:  GENDER-SPECIFIC PROGRAM CONTENT
A. Hoaligic Programming

Addressng the Whole Girl. Develop a halistic gpproach in programming for
girls. Programs need to address the individua girl within the social context of her
life, in her relationships, in the systems she encounters and in the society inwhich
shelives. This halistic gpproach includes understanding how sheis socidized in
her culture, and the messages she recelves from her surroundings that influences
how she defineswho sheisas an individud and afemde. Additiondly, the

system itsdlf needs to be holigtic because many girls are involved in multiple parts
of the system. It isimportant that services share common guiding principles about
girls and that they are integrated dong a continuum of care to assure a
comprehensive, responsive and seamless approach.

Social Context: Relationships

Family. Address family reaionship issues. Include the “family,” as defined by
theindividud girl, in programming when possble. Many families are chaotic and
fragmented due to intergenerationa cycles of poverty, early pregnancy,
abusalviolence and incarceration. But involving the family alows girls to connect
with them in a structure where she can work on issues and develop skillsto
understand her family’ s dynamic and how to best reate to them in her life.

Friends. Addressissuesinvolving agirl’ sfriends. “Friends,” as defined by her,
play aggnificant rolein her life and the decisons she makes. Friends may
include boyfriends, girlfriends and gangs. Recognizing the importance of these
people in her life and concurrently building her competence in making good
decisonswill alow her to choose friends who will help her be the person she
wants to be.
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Social Context: Systems

Education. Address issues regarding the school setting, curriculum and
relaionships at school (teachers. adminigtrators, other students). Educationa
curriculamay need to be reshaped to reflect and va ue the experience and the
contributions of women and girls. This includes women's history programs,
speakers, and school/community relationships. Educational programs aso need to
assess and address issues that could be barriers to education for some girls.
Schools should be responsive to girls needs and understand their socid
conditions.

Juvenile Justice System, Social Service System. Addressissues and coordinate
with the jugtice system and socid services, sSince high-risk girls often encounter
both systems. These systems can label and stereotype a girl, which can have a
powerful impact on her lifeand how she seeshersdlf asan individud and a
femde.

Social Context: Society

Media. Address how the mediaiinfluences girls' lives. The impact of music,
videos, movies, television, advertisng, magazines and dl forms of “gender
messages’ are criticaly important to discussin agirl’s program. Girls need to be
given tangible ways to be critical consumers, to advocate for themsdlves, to speak
out againgt negative messages (e.g., sending letters to the editor and
policymakers, displaying bumper stickers, or soending money on things they
support) and to recognize the impact these messages have on their lives.

Culture. Address culturd issuesin agirl’slife. Servicesfor girls need to be
presented within the context of her culture, which includes race and ethnicity.
Race/ethnicity and gender are not separate issues and are intertwined in agirl’s
life. Girls of color (Latina American, Native American, Asan American, African
American) tend to be more vulnerable to triple jeopardy: race, class and gender
oppression. Girls view the world through the lens of their gender and race, which
influences the formation of sdlf-esteem, sdf-competency and perceptions of the
physical, sexud and socid self. Gender and race are overarching program and
education issues.

Community. Address issues that involve a girl’s community. Girls need to be
given skills and opportunities to connect with the community. This might include
volunteering at an abuse hotline or a domestic violence shelter, obtaining
information on the political system, the power of voting, the strength of her own
voice, getting politically involved, developing leader ship skills through social
responsibility and justice, and under standing the importance of civic and
community connectedness and pride.
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B. Relationship-based Programming for Girls

Girls Need Relationships. Develop programs that embody an understanding of
the sgnificance of relationships in the connections, interactions and lives of

young women. Programs, incentives and infrastructures need to be devel oped
with relationships and connections with others at their core. Offer options and
skills on how to replace harmful relationships (e.g., crimind boyfriends, gangs)
and negative behaviors in relationships (e.g., relationa aggresson).

Adequate Staff Timefor Relationships. Cregte opportunities where staff and
girlsare dlowed time to talk and process their fedings and issues. Formd
mechanisms need to be built into the program to enhance relationships and trust
through one-on-one interactions.

Redesigning Programsfrom a“Male Relationship Model.” Determineif a
program, both its content and approach, is based on how a mde views the world
and relationships. Traditiona programs for youth need to be examined to
determine if they are incorporating skills and methods that work well for girls. Do
the programs incorporate the importance of and a girl’ s reliance on relationships?
For ingtance, “Anger Management” groups often focus on a girl managing and
controlling her anger independent of the other person involved. Renaming the
group “Finding Your Voice” and developing skills based on rdationship
connections, may work better for girls. Both types of groups have the same god
but come from a different perspective. Setting agod of “independence’ for agirl
may be viewed as undesirable, Snceit can connote an existence void of
relationships and connection to others.

Single-Gender Programming - Developing Relationships of Trust and

I nter dependence with Other Females. Creste opportunities for girls-only
programming. While there is often res stance on the part of girlsto beisolated
from boys and in programs with members of their own sex, girls-only
programming isacritical part of a gender-specific gpproach. It gives young
women the time, environment, and permission to work on overcoming previous
socidization that values mae relationships over female rdationships. It teaches
girls to cooperate with and support one another. Unless girls learn hedlthy waysto
interact, many will practice “reationd aggresson” which includes being
comptitive, holding grudges, being crud to each other, gossiping, being passive
aggressivelindirect/covert, and emationaly hurtful. If the femae populationina
co-ed program istoo smdl for single-gender programming, girls should be
alowed one-on-one time with afemae counselor, mentor or staff person. This
will help them establish the skills and experience necessary to develop hedlthy,
cooperdive relationships with femae, aswell as mde, rdaives, friends,
neighbors, socid group members, employers and co-workers.
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Mentors. Develop amentorship program for girls. Girls need other females who
can mode and support surviva and growth, dong with resistance and change.
Matching girls with mentors by ethnicity, culture and backgrounds (other femaes
who have overcome similar obstacles) is encouraged. Mentors and role models
can play aggnificant rolein agirl’s success, especidly with continud, religble
contact, avoiding competition with the girl’s mother/family.

C. Strengths-based Programming for Girls

Programs Build on Existing Strengths. Develop programs that tep into agirl’s
persond and culturd strengths. Provide her with opportunities to experience
success using those strengths, thereby increasing her sense of vaue and

competency.

Girls Are Taught New SKills. Create opportunitiesfor girlsto learn new skillsin
areas they may have not explored. Gaining competence in new areas can build
sf-esteem, control, and pro-socid behaviors. When girls master new skills that
are hedlthy and socidly acceptable, they expand their opportunities and become
less dependent on old, non+productive, harmful activities and ways of behaving.

Per sonal Respect. Develop sdf-esteem enhancement programs that teach girlsto
gppreciate and respect themsalves, instead of relying on others for validation.
Sdf-monitoring skills, such as the use of writing in journas, can be incorporated

ingirls programming.

Giving Girls Control. Develop programs that support and encourage girlsto
have hope, redigtic expectations for the future, and the skillsto reach their goals.
Girls need help developing a plan for the future and an opportunity to practice the
skillsthat will help them redlize their gods. Girls need to be shown that they can
affect how things happen in away that is empowering. This gives them a sense of
control of ther life. Programs need to help girls find their voices and to be
expressive and powerful in pogtive ways.

Building Girls Strengthsthrough Connection to Others. Deveop skill-
building programs for girls that include a support person (such as a mentor, adult
friend, peer or staff) who supports the girl’ s efforts to strengthen her sKills.
Strengths—based assat building for girlsis not just a cognitive process. It ismost
successful for girls when there is an emotiond connection to people in programs
and in the community.

Victimization | ssues. Develop programs that address the sexual abuse, physical
abuse, domedtic violence and verba/emotiond abuse that many girls have faced.
These issues deeply affect many parts of agirl’slife and how she seeshersdf asa
femde. Girls need help in learning not to view themselves asvictims, in
understanding the connection between anger and acting out or acting in (being
sHf-dedtructive), and in recognizing their reluctance to trust others. They need to
be taught how to develop and maintain hedlthy boundaries.
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D. Health-based Programming

Physical Health and Sexual Health. Develop programs that address physica
hedth aswell as sexud hedth. Girls have four times as many hedth issues as
boys. Information needs to be shared with girls about femd e devel opment,
persond care, exercisang, physica strength, menstruation, pregnancy, STDs,
contraception, and sexudity.

Emotional and Mental Health. Develop programs that address emotiond hedlth
and mental health. Information needs to be shared with girls about esting
disorders, body image, addiction, depression and saf-care. Books to read,
counsdling, establishing and nurturing committed and meaningful relationships
should aso be offered. Girls need access to menta hedlth professonas who
understand femal e adolescent devel opment.

Alcohal, Tobacco and Drug-Free Health. Develop programs that address the
use and abuse of alcohoal, tobacco and other drugs. Because of the connection
between drug use and saf-medication by girlsto ded with abuse and depression
issues, sngle-sex trestment programming is most successful. Prevention and
intervention programs need to understand femal e adol escent devel opment and
incorporate gender-specific programming in their gpproach.

Spiritual Health. Develop programs that dlow time for girlsto address their
spiritua hedth. Information needs to be shared and time dlowed for girlsto
understand their inner strength. This could include time for persond reflection,
traditions, and discussions about life, vaues, moras, and ethics.

Rites of Passage. Develop programs that include celebrations, rituds, traditions
and that honor a girl’s culture. Recognizing significant physicd, sexud,

emotiona and spiritud milestonesfor girlsisimportant as they trangtion and
navigate through life. These “rites of passage’ are very important in providing
stability, connection to agirl’ s roots, and direction. Rites of passage celebrations
are also away to teach girls about positive womanhood.

For moreinformation
Pam Patton MarciaMorgan
Gender Specific Consultant Gender Specific Consultant
830 NE Holladay, Suite 125 PO Box 5217

Portland, OR 97232 Portland, OR 97208
Phone (503) 233-4356 ex. 203 Phone (503) 244-0044
Fax (503) 630-5883 Fax (503) 244-0600
rspatton@ix.netcom.com marcia@migima.com
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Programs:
National

Alternative Rehabilitation Communities (ARC)

Setting: Individua
Focus: Ddinquency Prevention
Age Served: Age151/2t0 18

Program Description

Alterndtive Rehabilitation Communties (ARC), founded in 1975 to serve delinquent
adolescents, opened Zimmerman Home for Girlsin 1981 after the Department of
Probation indicated alack of resources of options for girlsin the juvenile justice system.
Thegirls program is housed in atwo-gory, family-style homein aresdentid
neighborhood. The bedrooms, on the second floor, accommodate up to four girls each.

ARC's program philosophy is focused on results. “If the outcome of our behavior,
actions, and attitude is good for our students, then it isworth doing. If the outcome of
our behavior, actions, and attitude is not good for our students, then it is not worth doing.
We are the role models for our students. Therefore, our behavior, actions, and attitude
must dways be presented pogtively.” Far from being a*“whatever works’ srategy, the
philosophy emphasizes “choice theory.” This redity-based approach reminds girls that
they have control over their behavior and that they can choose positive and beneficia
behaviors.

Thedl-femae staff (gpproximately 75 percent African American and 25 percent
Caucasan) reflects the racid divergty of the participants. Staff training is intensve and
ongoing. Full-time g&ff receive aminimum of eight weeks of training prior to working
withgirls. Part-time staff receive 32 hours of training by shadowing a senior staff

person. Experienced gaff share their expertise in forma training sessons and by serving
as “peer coaches’” with their colleagues. Teachers receive an additiond two to four
weeks of training, including observation of a current teacher. Gender specific Saff
training includes discussion of such topics as, “What does it mean to be femade?” and
Femades and emotions.” Staff pogitions include teachers, teacher’ s aides, counselors, and
acounsaor supervisor.

Girls are referred to the program by the Children and Y outh Services Agency or the
Department of Corrections. Their juvenile records vary, but many girls have been
convicted of assault. They have faced serious risk factors such as educationd difficulties,
ubgtance abuse, dysfunctiond families, involvement with older males, gang affiliation,
codependency, physical and sexud abuse, lack of salf-esteem and repesated running away.
Codependency and sexua abuse are the most prominent factors.

Before being admitted to the Zimmerman Home, girls must complete an interview during
which gtaff assess their willingness and readiness to work with the program. Once they
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become enrolled in the program, girls are encouraged to participate in the planning of
their own trestment.

The gtaff a Zimmerman Home take a holigtic trestment approach, addressing issues
related to the individud, family, and school. At inteke, girls are evaluated for academic
placement and receive an individual educationa plan. Specific trestment needs are
assessd, followed by development of an individuaized treetment plan. A homevigtis
scheduled as soon as agirl is admitted to the program, to help parents understand how the
program works and learn how they can help their daughter succeed. Parents are invited
to attend their daughter’ s treetment plan meetings, and supervised weekly vists are
permitted ondte for immediate family members.

A vaigty of life kills are targeted for development. Academic skillsare addressed in
ongdite education. Classes have no more than 14 students. Each girl works a her own
pace. Curriculum includes women's history and cultura programming. Recreationa
activities include aerobics, basketball, and fied trips.

ARC contracts with vocationa and technical schools to provide girls with twice-weekly
caresr training in avariety of fidds (including both femae-dominated fields such as
cosmetology and nontraditional fields such as auto repair). In addition, an ongite culinary
arts program teaches job skills and offers certification.

The program encourages development of positive interpersond skills. Positive
relationships are modeled and nurtured by staff. Girls are encouraged to form positive
relaionships with saff members and with one another. Girls are encouraged to help their
peers make decisons that will keep them on the right track. If a participant violatesa
rule, the other participants are encouraged to attempt correcting her prior to involving a
staff person. Specificdly, ARC emphasi zes the development of skills to enhance conflict
resolution, parenting (for expectant teen mothers), assertiveness, decisonmaking, vaues
clarification, and self-esteem. A program component caled “ Sdf-Awareness from Girl
to Woman” promotes persona hygiene, emotiond development, and self-acceptance of
one' sbody. It gives girls a chance to explore femae roles such as daughter, mother, and
Sder.

Treatment includes group and individua counsdling to address issues such as
victimization, substance abuse, and parenting. Because sexua abuse is one of the most
prominent risk factors facing this population, ARC provides a specidized treatment
component for survivors of rape and sexuad and physica abuse. Offender trestment is
provided for female sex offenders and abusers. Case management is supervised by a staff
psychologigt, and each girl o has a persond counsdor with whom she generdly has
daily contact.

As girls progress through the program, they work with saff to plan for asmooth
reintegration into the community. Three home/community visits are conducted. Specific
aftercare plans depend on each girl’ sindividua needs, but can range from community
reintegration to foster care.
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Program: CaritasHouse
Setting: Family/Community
Focus: Substance Abuse Trestment

Age Served: Adolescents

Program Description

Provides a continuum of residential, prevention, and outpatient trestment programs for
Rhode Idand adolescent substance abusers and their families; oldest gender- specific,
resdentid drug trestment program in the country; funded by Rhode Idand Department of
Hedlth, supplemented by fundraisng and diding-scale fees.

The Caritas resdentia program, located in Pawtucket, Rhode Idand, treats girlswho are
serioudy abusing dcohol and other drugs. Founded in 1971, the program views the
whole person in the dynamic context of totd life circumstances. The underlying
psychosocia model looks at the girl in terms of sdf and her rdationship to family and the
larger community. The program philosophy rewards hard work, commitment, and
attainment of managesble goa's, and fogters the development of socia-competence skills.

Girlsaretypicdly referred by the Department of Children and Y outh Services or the
juvenile justice system, athough there is an open referra process. Substance abuse is the
presenting problem that must be evauated through ASAM criteria before admissons can
be made. Most girlsface additiona and related problems such as sexud abuse. Girls
may aso be the children of substance abusers; have ahistory of physical, emotiond, and
psychologica abuse; and have ahost of problemsin dl areas of ther lives. They adso
have a higtory of suicide ideation and drug overdoses.

Therationade for program design is critica to treetment. It is designed to mode a
functiond family and to respond to gender issues. The dl-femde &ff aretrained in
gender differences. Program design incorporates many of the things that are missing in
the lives of adolescents presenting for trestment. These include Structure, nurture,
predictability, open communication, and repect for theindividua. Treatment begins
with assessment and orientation. At this stage, many girls express res stance and denid
of problems. Once agirl has acknowledged her problems and becomes accustomed to
the structured environment of Caritas House, she begins to progress through the three
stages of trestment:

Awareness

Trangtion

Community living

She can advance by setting manageable, incrementa gods for hersdf and reaching them.
Girls earn rewards only through their own hard work, commitment, dedication, and god
setting. They are aso taught to recognize and gppreciate their own resilience and
srengths.
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Girls need to fill ggpsin their development because substance abuse caused them to miss
vauable rites of passage. The program targets skills that are sgnificant in substance-
abuse recovery, epecialy socid skills. Girls are taught to communicate their needs, to
ettle differences, to form hedthy relationships, and to earn skills that will enable them to
connect in a podtive way with others. Staff members mode these skills, and girls who
have progressed in therapy are aso encouraged to act as positive peer mentors.

Caritas House has found group therapy to be especidly useful in working with adolescent
girlswho are more likely than boys to share their fedings and rdate with one another in
group settings. Daily therapy sessions focus on such issues as sexud abuse, eating
disorders, sexudity, family issues, and self-esteem, as well as substance abuse. All these
issues are addressed in the knowledge that gender plays an important role. The girlsaso
have a primary sexud abuse prevention program aswell as awomen’s study program,
HIV/AIDS prevention, and a Rites of Passage program.

Families are encouraged to participate in treetment. The 28-year history has taught that
parents present with smilar problems astheir children. Parents are nurtured and helped
to gain the strength needed to be viable participantsin their child' s treatment. Because of
gender issues and different socidization issues, parents have gender-specific group
therapy in addition to parent groups and family counsding. In the early stages of
treatment, when agirl may not yet be internaly motivated to stop abusing drugs and
acohal, the family can provide externa motivation to put her on the path to recovery. As
trestment progresses, family counsdling may focus on issues underlying the girls drug
and dcohol use. With her family, she discusses how to keep her commitment to
recovery, how to ded with relationships and responsibilities, and how to avoid or
rebound from rel gpse as she prepares to leave the program.  Siblings becomeinvolved in
treatment to provide them with substance abuse education and primary prevention.

Caritas House provides structured aftercare and follow-up support as a girl makesthe
trangtion to community living.

Contact Information: Director, Pawtucket, RI, Phone: (401) 722 — 4644, Fax: (401) 722
— 4867, E-mal: director@caritas-corkeryhouse.com

Program: Diineegwahshii

(Excerptsfrom: Diineegwahshii: A substance abuse prevention program "promising
practice”, Fairbanks Native Association, 1998.)

Setting: Community/ Family
Focus: Substance Abuse Prevention
AgeServed: Agel5-19

Program Description

Diineegwahshii is a substance abuse prevention program targeting Alaska Native girls.
The philosophy is based on native culturd vaues, and uses home visits and case
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management to strengthen bonds between the adolescent girl and her family. They
confront the risk factors facing many Alaska Native girls (e.g. teen pregnancy rate of 20
percent for Alaska Native girls ages 15 to 19; school dropout rate of 12.6 percent; high
incidence of sexua and/or physical abuse, substance abuse, runaways).

M ethodology
Home vigtsteach life skills, culturd awareness, and family management skillsto teen
grisand their mothers. The program also includes field trips, success ceremonies, and
family and community gatherings More specifically, the program includes:
- Qutreach
Assessment (Risk Assessment; Psychosocid Assessment; Family Assessment)
Case Management -- Coordinates alied health/human/socid service opportunities or
benefits
Home Vigts-- Individud skill development, emotiona/socia support, educationa
assistance, other assistance
Group Training -- Individud kill development/life skills
Socid Learning ActivitiesFHeld Trips
Success Ceremonies -- Individud or family ceremonies celéorating accomplishments
Family and Community Gatherings
Trangportation -- to and from al program activities and service referras

Findings

During the program's first four years, none of the 77 girls enrolled became pregnant; only
2.5 percent dropped out of school; substance abuse dropped significantly; and girlsand
their parents accomplished important persond gods (e.g. mothers gaining employment,
returning to school, securing new housing).

Contact Information: Fairbanks Native Association, Phone: (907) 456-6306, E-mall:
fndife@polarnet.com, 605 Hughes AV, Fairbanks, Alaska 99701-7539

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.

The Female Intervention Team (FIT)

Setting: Community, School
Focus: Supervison and Treatment for Adjudicated Girls
AgeServed: Agell-18

Program Description

FIT works with young women, mostly African American, who come from low-income,
sngle parent families. Most have been sexually abused, act out sexudly, and have fdlen
behind in schoal. Typicaly dlients have been truant form school and have been
adjudicated ddinquent for assault. Based on an assessment of her particular needs, each
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client is assigned to the most gppropriate case manager. In turn, the case manager assigns
her to groups that address her needs and follow her progress.

A team of 12 case managers provides the following programs and services. Girl Scouts;
Academic Career Enrichment; Rites of Passage; Pregnancy Prevention; Teen Parenting
Group; Parent Support Group; Substance Abuse Group.

The FIT program is unique asamode program that operates within the probation
department in Baltimore, Maryland. Composed of ateam of probation officers, the
Femade Intervention Team is respongble for the supervison, case management and
treatment planning for al adjudicated girls. Because FIT operates within the justice
system, the officers are idedlly Stuated to influence the disposition of the juvenile court.
Their attention, advocacy, and ability to offer dternative modes of supervison have
resulted in fewer young women being placed out-of-home, and shorter lengths of stays
for those girlswho are placed in aresdentia setting. Further, since the inception of the
FIT unit, the average term of probation has been shortened dramatically. Prior to its
implementation, gjrls Smply remained on probation until their 18" birthday. However,
with close case monitoring and active participation in treetment, the FIT team
successfully advocates for early termination of probation, usualy within one year.

Contact Information: Director, FIT, 321 Fdlaway, Bdtimore, Maryland 21202,
Phone:  (410) 333-6751

Program: Friendly PEERsuasion

(Weiss, Lazar, F., and Nicholson, H.J. Friendly PEERsuasion Against Substance Use:
The Girls Incorporated Model and Evaluation in Vdentine, J., DeJong, J., Kennedy, N.
Substance Abuse Prevention in Multicultural Communities. Haworth Press, New Y ork,
1998, p. 7 - 22. Book available from Haworth Press at 800-HAWORTH,
getinfo@haworth.com.)

Domain: School
Focus: Drug Abuse Prevention
Age Served: Agell-14

Program Description
Girls Incorporated designed Friendly PEERsuasion to help girls, ages 11 through 14,
acquire the knowledge, skills and support systems to avoid substance abuse.

In the firgt phase of the program, the girls participate in 14 one-hour sessons facilitated
by atrained adult leader, involving hands-on, interactive and enjoyable activities such as
games, group discussions and role plays. Through these activities, participants learn
about the short-term and long-term effects of substance abuse, experience healthy ways
to manage stress, learn to recognize media and peer pressure to use drugs, practice skills
for making responsible decisions about drug use, and prepare to become peer leaders.
Each sesson focuses on a particular objective while reinforcing skills and knowledge
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introduced in previous sessions. After completing this core curriculum the participants
are certified as peer leaders (PEERsuaders).

In the second phase of the program, small teams of peer leaders use what they have
learned in phase 1 and draw on their own experiences and creetivity to plan and
implement eight to ten short sessons of substance abuse prevention activities for children
ages six through ten (PEERsuade-Mé€'s). Working with their adult leaders, they present
factud information and modd and practice skills, attitudes and behaviors related to
substance abuse prevention.

Findings

Friendly PEERsuasion was found to be moderatdly effective in ddaying initiad or repest
substance use especialy among the younger participants. Y ounger participants aso were
likely to report leaving Situations in which friends were using harmful substances.
Evauations pardleed other substance abuse prevention programsin finding that
continual reinforcement is necessary, such as providing opportunities for PEERsuaders to
use what they have learned to benefit others.

Contact Information: Director, GirlsIncorporated National Resource Center, 441 W
Michigan ST, IndiangpolisIN 46202-3287, Phone: (317) 634-7546, Fax: (317) 634-
3024, Website: http:/mwww.girlsnc.org, E-mal: nrc@girls-inc.org

Reference: Western CAPT , Best Practices and Promising Approaches (2" ED.),
November, 1999.

Program: Girls, Inc.

Setting: Community
Focus: Prevention/Advocacy
Age Served: Age6-18

Program Description

Girls, Inc. isanationd, and locd, advocacy group for the equitable trestment of young
women both in, and on the periphery of, the juvenile justice systlem. Girls, Inc. so
provides direct service to approximately 350,000 young women, age 6 through 18,
annudly a over 900 program sStes. The god isto “provide a variety of opportunities that
encourage young women to develop their skills and interests and to plan for interesting
and productive futures.”

Typicd programming includes any of five modules
Friendly PEERsuasion — The god isto prevent substance use and abuse by providing
accurate and detailed information, offering practica suggestions to combat peer
pressure, and developing dternative coping mechanisms for managing stress.
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Preventing Adolescent Pregnancy — Severd developmentally targeted curricula
encourage mother-daughter communication about sexudity, provide accurate and
detailed information, discuss the issues surrounding sexud activity and peer
relationships and engage girlsin along-term strategy of preventative hedth care.

Operation SMART — The god isto encourage girls interest in and ability to secure
employment in the well- paying technology industry. This module provides hands-on,
engaging activities in science, math, and other relevant technology.

Teen Connection — This module acts as a brokering service to connect young women
to needed health, mental hedlth, and educationa services and resources. Of particular

focus are issues of persona safety and providing necessary trangportation to and from
program Sites.

Soorting Chances — A series based on the fact that children ages nine and ten who
participate in sports rate higher on perceived physica competence, socid
competence, and generd sdlf-worth than those who do not. There are three age-
gppropriate programs. Steppingstonesisfor girls ages six to eight, Bridges for ages
nine to eeven, and Sports Unlimited for ages twelve through fourteen.

Girls, Inc. programsin Oregon are free to implement. Graduates of the program are often
engaged in providing services to the younger girls. Girls, Inc. is an important component
of effective programming for girls not only for its direct service to young womenin

trouble, but aso for its connection to nationa, state, and loca policymakers and its
commitment to the dissemination of scholarly work in the field of gender equity and
treatment.

Contact Information: Girls Incorporated National Headquarters, 120 Wall Street, 3
Floor, New York, NY 10005. Phone: (212) 509-2000. Email: girlsincorporated@gjirls-
inc.org. Or, GirlsIncorporated Nationa Resource Center, 441 West Michigan Street,
Indianapolis, IN 46202. Phone: (317) 634-7546. Emall: girlsnc@airls-inc.org.

Web ste: www.girlsnc.org

Girlsldentifying Resour ces and Life Skills (GIRLS) On the M ove!

Setting: Community
Focus: Life Skills
Age Served: 10-14years

Program Description

Girls Identifying Resources and Life SKills (G.I.R.L.S.) On The Move! targets adolescent
girls, ages 10 to 14 years, who live in subsidized housing in a Boston+area neighborhood,
and who are considered vulnerable to risky behaviors. Funded by the Center for
Substance Abuse Prevention, the program serves alow-income population of Africant
American and Hispanic girls, mogt of whom live in femae-headed households.
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Programming teaches positive life skills to help girls develop resistance to crime and
ddinquency, substance abuse, risky sexud behavior, and academic fallure. Program
components include skill-building classes, career education, discussion about health and
girlsissues, role modeing, mentoring by women, parent groups, and information and
referrd for girls and thar families.

Contact Information: Boston, MA, Phone: (617) 265 — 7040, Fax: (617) 265 — 6985,
E-mal: zayvid@aol.com

Program: Harriet Tubman
Setting: Community/School
Focus: Delinquency Intervention

Age Served: Agel5-18

Program Description

Residentid “step-down” facility (between a secure facility and a group home) for girls
ages 15 to 18 years who are considered minor or firgt-time offenders; capacity, 25 girls;
funded by New Y ork State Divison for Y outh with additiona support from volunteers.

The Harriet Tubman Center, opened in 1994, was one of seven new juvenile facilities
built in New York with Title IV grant funding. Margaret Rice-Harvey, youth educator
coordinator, Patricia Pesoli- Bishop, community volunteer, and Inez Nieves-Evans,
former director, developed amulticulturd curriculum that highlights the rich history of
women in the state of New Y ork. The center islocated on beautifully landscaped state
grounds and includes four buildings: resdentid facility (with a private bedroom for each
girl), gym/media center, workshop, vehicle storage building, and greenhouse. Thewals
are decorated with portraits of famous women.

With agod of enabling ddinquent girlsto return to their homes as productive members
of society, the Tubman Center delivers aunique blend of education and thergpy. By
learning about the accomplishments of women in history, girls come to understand that
they have many optionsin life, and that they possess the sdlf- determination to set and
reach thelr own gods.

The gaff includes both men and women (currently eight male and 22 fema e Saff
members), who receive 10 hours of gender-specific training before ddivering services.
At least 120 hours of additiond training is required during the first year of employment
and 40 hours each subsequent year. Staff positionsinclude a director, assstant director,
youth-divison aides (leves - 111), youth-division counsdors, an education coordinator,
academic teachers, and youth recregtion specidist.

Girlsarereferred to the Tubman Center by juvenile court. Typicdly, girls are status
offenders, step-downs, or revocators. The most prominent risk factors the girls face
include ungtable home environments, lack of care, and poor bonding. Additionaly, many
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girls have experienced substance abuse or physical, sexud, or emotional abuse. Other
risk factors relate to poor academic performance, domestic violence, negative peer
relationships, family substance abuse, and family history of crimind involvement. Some
girls have attempted or contemplated suicide. The population isracidly diverse (the
composition changes, but is currently 26 percent Hispanic, 35 percent Caucasian, and 40
percent African American).

Girls progress through a structured program at Tubman Center. When they arrive, they
are granted few privileges and are under close supervison. They progress by learning

and exhibiting sdf- control, positive decison making, and relationship-building skills.
Gradudly, as girls set and reach persond gods, they earn more freedom and move from a
highly structured environment to one that relies on the individua girl’sinterna control

and problem-solving skills. Inthe find stage before release, girlsareinvolved in

planning, researching, and making decisions about their own future. Throughout the
program, girls receive group and individua counsding, case management, and peer
support. Treatment is individualized.

Women's studies are incorporated throughout the program in an effort to expand girls
awareness of opportunities available to them asfemaes. A resource center stocked with
videos, books, and more than 1,500 biographicd files teaches girls about resourceful,
ingpirationa women of diverse cultures who have overcome obstacles and socia

res stance throughout history. The curriculum teaches girlsto take pride in their gender,
and to develop the determination and saif-esteem to overcome sexist messages they may
have heard throughout their lives.

A curriculum component called “ Addante’ addresses victimization issues, promoting
abuse awareness, prevention, and personal empowerment. Other targeted skillsindude
conflict resolution, time management, anger management, stress management, and
independent living skills

As girls prepare to leave the Tubman Center, their families are involved in after-care
planning. Staff dso help girls locate resources in their home communities to provide
follow-up support and services.

Contact Information: Harriet Tubman, Auburn, NY, Phone: (315) 255 — 3481, Fax:
(315) 255 — 3485,
E-mal: htrc@locainet.com
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Program: LifeGivers

Setting: Family/Community
Focus: Substance Abuse/Teen Pregnancy or Parenting
Age Served: Agel3-18

Program Description

Life Giversisaresdentid treatment program for Native American girls, ages 13 to 18,
who are pregnant or parenting and a so recovering from substance abuse (primarily
acoholism); capacity, seven girls and their infants and toddlers; funded by Center for
Substance Abuse Treatment and the State of Alaska.

Operated by the Fairbanks Native Association under the umbrella of Women's and
Children’s Services, Life Givers was founded in 1994 in response to increasing teen
pregnancy rates among Alaska Native girls (one in five Alaska Native girls becomes
pregnant each year). In addition to serving teen parents, the program aso attempts to
improve outcomes for their infants by preventing Fetd Alcohol Syndrome and Fetdl
Alcohol Affect. Life Givers sharesanew facility — including living quarters, gym,
nursery, classrooms, and conference rooms — with an asssted living programfor elders.
All areas incorporate Native American décor.

Life Giversis guided by the theory that culture is heding. Native culture and higtory
provide girls with alife philasophy, a support system, and alens through which they can
view theworld. The holistic program encourages girls' strength and resiliency, and
promotes their physica, menta, emotiona, and spiritua hedth. Fathers are encouraged
to participate in trestment.

The dl-femae Staff is predominantly Native American (53 percent). Prior to providing
sarvices, saff members are required to complete a nine-month sdf-study course on
addictions. 1n-house training continues weekly on issues related to fema e adolescence,
child care, substance abuse, parenting, and other topics. Staff positionsinclude program
director, data specidigt, teacher, treatment coordinator, counsdor, nurse educator, child-
care specidig, night monitor, and mentd hedth specididt.

Girlswho enter the program are Native American and pregnant or aready parenting (no
more than three years). Girls are referred to the program by the state department of youth
services, adoption agencies, menta hedth clinics, and other sources. Most have
substance- abuse problems, and many aso have ahistory of sexud abuse or other
victimization. Girls must be positively motivated to participate in the program. Ther
length of stay can range from three months to one year.

Intake begins with an assessment (including detoxification, if necessary). Girlsthen
move a ther own pace through four program phases, each of which isimbued with
Native values and traditions. New Beginningsis ajourney from chemica misuse and
abuse to recovery. Baancing focuses on holistic health, including proper nutrition and
menta, physica, and spiritud wellness. Family and Community Connections integrates
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the father of her child and other members of the girl’s family into the trestment process.
Sobriety Support incorporates planning and support for long-term sobriety and relapse
prevertion.

Throughout their say, girls regularly meet with Alaskan Native Eldersto build
intergenerationa relationships and learn more about their culture. Asthey move through
the four program phases, girls focus on cultura history, cultural awareness, cultura
diversty, and culturd integration.

SKills specificaly targeted for development include parenting skills; persond
responghility; time management; god setting and planning skills; socid, life, and
vocationd skills, and hedlth education (including sexudity, rdaionships, and family
planning). Each girl has a persond counsdor with whom she typicaly has daily contact.
Individua and group counsdling are provided weekly, and case management is ongoing.
Hedlth care includes prenatd and postpartum care. Education is provided on Site.

The girls infants and toddlers receive comprehensive care, including devel opmenta
as=ssment, individud development planning, hedth screening, well-baby care, and day
care. Family involvement isencouraged. As soon asagirl enters the program, ahome
visit is scheduled to help her parents understand the program and learn how they can help
their daughter succeed. Extensive aftercare services are provided to prevent relapse, and
follow-up continues for one year.

Contact Information: Life Givers, Fairbanks, AK, Phone: (907) 452 — 1274, Fax: (907)
452 — 1282, E-mall: fndife2@maosquitonet.com

Program: Nuevo Dia

Setting: Community/School
Focus: Drop Out Prevention
Age Served: Agell-15

Nuevo Dia, founded by Centro de la Familia, a community-based nonprofit agency,
targets Latina girls ages 11 to 15 years who are school dropouts or at risk of dropping out.
The program encourages academic skill building for the girl and her mother, and helps
strengthen the mother-daughter bond. Mothers provide postive role models and gain

new sKills that enable them to help their daughters succeed in school. The 15-month
program serves 25 mother-daughter pairs. Program focus includes academic skills life
skills, role modeling, sexudity, gender bias, assertiveness training, and reationship skills.
Cultural awareness classes and fidd trips help connect mother-daughter pairs with their
community and build postive ethnic idertity.

Contact Information: Nuevo Dia, Sdt Lake City, UT, Phone: (801) 521 — 4473, Fax:
(801) 521 — 6242, E-mall: marla@la-familiaorg
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Program: PACE Center for At-Risk Girls

Setting: School/Community
Focus: Practical, Academic, and Cultural Education
Age Served: High School Age

Program Description

By the most rigorous standards in the fidld, the PACE (Practicd, Academic, and Culturd
Educetion) Center for At-Risk Girls, based in Jacksonville, Horida, has emerged as a
model program for girls at-risk of entering, or dready in, the juvenile justice system. A
fully accredited middle and high school, PACE is anon-residentid, gender specific
program that provides comprehensive education and therapeutic intervention servicesto
troubled adolescent girls. PACE serves approximatdy 2,500 girls, age twelve to eighteen,
in 15 PACE centers throughout Florida. Funded through contracts with the Florida
Department of Juvenile Justice and the FHorida Department of Education, thereisno
direct charge for girlsto attend PACE.

By focusing the curriculum and activities around solid, individudized academic and
cultura educetion, the PACE program grestly enhances the commitment of its Sudents to
the educationd setting, and therefore, their success in the community. It aso engages
girlsin aprogram of kill magtery that permits the development of multiple

competencies.

The PACE program has two tracks, one for young women who are planning to return to
the public school system and one for young women who will receive a certified high
school diplomafrom the PACE program. In each track, the girls benefit from small
student-teacher ratios (10:1), computer assisted learning, and an integrated learning
environment thet combines academic, practicad, and socid learning skills. Although
education is the core of the program, its strength lies in its comprehensive gpproach. The
atention to life management skills, counsdling, community service, trangtion and career
placement services permits individudly tailored case management. Further, ragpt atention
to saff culture and training ensure that the adult role modds to which the girls are
exposed are of the highest caliber and fully qudified to respond to the unique needs of
the girls.

The PACE program earned the 1999 AAUW Educational Foundation Eleanor Roosavelt
Award for outstanding contributions to equity and education for girls.

Contact Information: Executive Director, Hilsborough PACE Center for Girls, 7402
56" ., N., Suite 306, Tampa, F. 33617, Phone: (813) 988 — PACE.
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Program: Project Safe Place

Setting: Community
Focus: Sexud, Physica, Emotiona Abuse
Age Served: Age7-17

Program Description

Project Safe Place provides an intensive outpatient program for girls, ages sevento 17,
who are at risk of delinquency because they have experienced significant abuse-sexud,
physica, and/or emotional. The program, established in 1996 and sponsored by Jewish
Family and Children’s Service of Southern Arizona, Inc., amsto prevent delinquency by
helping girls hed from abuse before they act out in ways that put them at risk, such as
substance abuse, running away, or progtitution. For girlswho are dready involved with
the court system, the program aims to decrease the likelihood of further delinquency
through effective intervention. Project Safe Place dso involves girls familiesin
trestment, which typically lasts for 9x months and involvesindividud, group, and family
counseling, aswdll as parent education, community services, and family mentoring.
Treatment focuses on enhancing protective factors for both girls and adults. Project Safe
Pace has the cagpacity to work with up to 35 girls and their families annudly.

Contact Information: Jewish Family and Children’s Services of Southern Arizona,
4301 East 5™, Tucson, AZ, Phone: (520) 795 — 0300, Website: www.dotucson.com

Pulaski County Juvenile Court : Volunteer Probation Officer —Teen

Parenting Program

Setting: Community
Focus: Parent Offenders
Age Served: Teens

Program Description

Early intervention /probation program that uses volunteer probation officers to supervise
firg-time and nonviolent offenders who are also teen parents; capacity, 15 girls; funded
by grant from OJIDP as part of larger volunteer probation officer supervison program.

When Pulaski County Circuit Judge Rita Gruber noticed that many firgt-time offenders
were “fdling through the cracks’ of juvenile court due to the heavy case loads of

probation officers, she established a Volunteer Probation Officer (VPO) program to better
supervise minor offenders and prevent future delinquency. Based on amode in Shelby
County, Tennessee, Pulaski County’s VPO program began operating in 1992. Because of
ahigh rate of teen pregnancy among girls on probation, and the specid risks facing both
teen mothers and their children, a gender-specific component was later added to
supervise femal e offenders who are pregnant or parenting. Supervision and parenting
education takes place through visits and phone cdlsto the girls homes.
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The Volunteer Probation Officer program addresses teen pregnancy as an issue that spans
three generations — the juvenile, her parents, and her child. The program not only amsto
prevent teen pregnancy among offenders who are on probation, but aso to increase the
competency of those teens who are pregnant or aready parenting. Thein-home
education and support provided to participants fits with the juvenile court’s philosophy of
rehabilitating juveniles through the leadt redtrictive means.

Because this program rdlies on volunteers to serve as probation officers, saffing is
dependent on the success of recruitment efforts. Typicaly, the program operates with a
gaff of 120 Volunteer Probation Officers, of whom 10 to 15 have undergone extra
training to work with teen parents. (All VPOs receive 10 hours of initid training; those

in the teen parenting program receive an additiond two hours of training focusing on
parenting skills and femae development). Girls are supervised by femde volunteers.
Frequently, girls and their VPO are of the same race or share an ethnic background. The
program employs an in-home facilitator, who is a licensed socia worker, and a volunteer

supervisor.

The mgority of girlsin the teen parenting program were born to teen mothers

themsalves. Seventy-four percent of the girls are African American, 26 percent
Caucasan. Therr most common offenses include shoplifting, battery, or status offenses.
Many of the probationers have received poor or inadequate parenting and little adult
supervision. They may have been exposed to parental substance abuse, person substance
abuse, and domestic violence (as witnesses or victims). Many have experienced chronic
schoal failure and may have learning disabilities. Staff believe that many of the girlsare
seeking attention, love, and acceptance in negative ways.

The firgt stage of programming, after agirl isreferred by Juvenile Court or Children and
Family Services, involves 10 weekly home vigts by the “in-home facilitator.” Each vigt,
lasgting from one to two hours, offers parenting education and positive skill devel opment
to the girl and her family. Thegirls parents are required to attend at least the last four
weekly sessons, when the topics include limit setting, supervison, birth control, and
sexudity. After the first 10 weeks, follow-up supervison is conducted by a VPO who
makes home vigits or phone contact every week. Each girl dso has an individud needs
assessment and service plan, which helps connect her with other community resources.

The program enables girls to bond with a caring adult who provides a postive role
mode. Reationship building isamgor emphass of the program.

Contact Information: Pulaski County Juvenile Court, Little Rock, AR, Phone: (501)
340 — 6700, Fax: (501) 340 — 7028
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Southern Oaks Girls School

Setting: Community/School
Focus: Secure Residentia
Age Served: Age10-25

Program Description
Secure resdentid facility for girls and young women, ages 10 to 25; capacity, 83; funded
by Wisconsin Divison of Juvenile Correction.

A secure facility operated by the Wisconsin Division of Juvenile Corrections since 1995,
Southern Oaks Girls School ddlivers gender-pecific programming to 83 girls and young
women. Recognizing the unique needs of ddinquent femdes, Southern Oaks attempts to
both challenge girls and hold them accountable.

Southern Oaks is authorized to accept residents from ages 10-25, but the population
typicdly fdls between the ages of 12to 17. Mogt of the girls have ahistory of abuse. On
average, they are three grades behind in their education. When they enter the program,
they tend to have low sdlf-esteem and lack a positive sdf-image. Many girls have
medica, menta health, or emotiona problems that have gone unmet prior to their arriva
at Southern Oaks. Based on 1999 demographics, the population is predominantly
Caucasian (42 percent) and African American (42 percent), and adso includes smaller
percentages of girls who are Native American (6 percent), Hispanic (6 percent), and
Adgan American (2 percent). A handful of girls (4 percent in 1999) are either pregnant or
dready parenting.

Staff are trained to understand the unique needs of femae offenders. Southern Oaks
employs agtaff of psychologigts, trestment socid workers (who provide case
management and treatment groups), reintegration socid workers (who coordinate
community reintegration, court gppearances, and aftercare placement, and work with
girls families), youth counselors, teachers (for both academic and vocationa education),
and additional specidigts. In 1999, the staff was gpproximately 75 percent Caucasian, 21
percent African American, and 3 percent Higpanic. About 75 percent of staff members
arefemde.

After aninitia intake period of up to 30 days, during which new arrivas undergo a
multidisciplinary assessment to identify trestment issues and develop and education plan,
girls are assgned to one of six smadl, saf-contained living units housad in the two main
buildings. A structured system of “levels’ gives girlsaclear set of expectations and
clearly defined gods. They work their way from avery structured, secure environmert to
one where they become independent decision-makers and prepare for their return to the
community. Speciaized treatment is provided for girls who need more intensive help
with such issues as anger management, behavior management, or mental hedth needs
resulting from victimization. The newest program component provides intensve
trestment for up to six girls with severe mentd hedth needs. An eight-bed transitiona
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living facility, housed in a separate building and privatey managed, may bethe last step
before reintegration to the community.

Southern Oaksislocated in a pastora setting on the grounds of aformer ingtitution for

the developmentaly disabled. The space includes room for gardens, which double as
outdoor science laboratories. An adventure-based ropes and chalenge course is designed
to provide girls with the opportunity to build sdf-esteemn, engage in cooperétive problem
solving, and experience hedthy risk-taking. Southern Oaks dso hasits own Girl Scout
troop; a monthly theme, related to Scouting activities, is woven into trestment groups and
academic programs. Girlsengage in at least an hour of physical education daily, to

reduce stress and enhance wellness. They aso have an hour aday for reflection and
journd writing. Opportunities for spiritua growth are provided regularly.

Contact Information: 2145B Spring St., Union Grove, WI 53182-9727, Phone: (414)
878 — 6500, Fax: (414) 878 — 5806, Webste: www.wi-doc.com

Program: Teen Quest

Setting: Community/School
Focus: Secure Residentia
Age Served: Age14-19

Program Description

Secure, resdentia treatment facility for girls, capacity, 20; developed and operated by
nonprofit Denver Area Y outh Services, funded by Colorado Divison of Y outh
Corrections and Colorado Department of Education.

Teen Quest is a secure residentid facility offering comprehensive, gender- pecific
sarvices for girls committed to the Divison of Y outh Correction. Since opening in 1994,
Teen Quest has invested time and resources in staff and services to sirengthen
programming and provide a safe and structured environment. The 20 bed facility is
housed in a cottage on the grounds of Mount View Services Center.

Girlsrangein age from 14-19. Their average stay a Teen Quest is nine months.
Currently, the population is about 30 percent Caucasian, 55 percent Hispanic, 10 percent
African American, and the remaining 5 percent Native American, Asan, or other
ethnicities. Many girls have ahistory of substance abuse. Some are pregnant or
parenting. Nearly 90 percent suffer from post-traumatic stress syndrome as a result of
experiencing abuse or witnessing trauma. Staff counsdlors, teachers, or psychologists
refer the girls for testing for learning or behaviora disorders. These assessments,
together with prior referrals for specid education, identify about 70 percent of the girls
with learning or behaviord disorders. The mgority are two or more grades behind
academicaly when they arrive at Teen Quest. Testing is conducted to track their
academic progress.
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Since 1996, gaffing and organization changes have been indtituted to improve gender-
gpecific practices. Teen Quest has focused specifically on building on the strengths of
gaff members and encouraging them to mode the behaviors that girls are asked to adopt.
The program has changed how gtaff work with girls and dramatically reduced the use of
physical restraints. A schedule has been adopted to provide consstency and
predictability for both girlsand saff. In training, the racidly diverse line saff has
examined such issues as gender roles, media depiction of women, and what it meansto
befemde. Teen Quest has joined the nationd Girls Equitable Treatment Codlition and
consulted with a natiorally known gender specidist for technica assstance.

Although Teen Quedt is housed in its own fadility, it shares the Mount View campus with
boys who are in detention. (The boys and girls do not interact or utilize recregtion or
food services a the sametime) To combat taunting or name-caling by boys, apolicy
has been enacted to address harassment and impose consequences.

Currently, Teen Quest counsdors are dl female, providing girls with postive role

modes. They have bachelors or masters degrees and are supervised by alicensed clinical
socid worker. Teen Quest daff work with a consulting psychologist and psychiatrist and
there is a certified drug and dcohol counsdor on Saff.

Teen Quest’ s gender-specific program model for girls incorporates skill development,
sdf-esteem building, identity building, empowerment, and development of hedthy
relationships (with sdf and others). Activities build on girls' strengths through avariety

of experiences, such as keeping ajournd, physica exercise, dance therapy, and art
therapy. Individua counsdling helps girls set treetment goal's and monitor their progress.
Groups focus on specific issues, such as grief and loss, conflict resolution, socid skills, or
domedtic violence. An onsite school provides afull academic program, adapted to focus
on women'sissues and to use relationships (such as peer tutors) to enhance learning.
Classes include both core curriculum and dectives, focusing on life skills such as
parenting or vocationa topics such as technology training. Opportunities for recreation
are provided daily in an effort to promote lifelong hedth and appropriate use of leisure
time. In addition, Teen Quest has recelved state grant funding to develop an Integrated
Hedlth Fitness project, designed to offer girls and young women information, exercise,
and support in areas of nutrition, hedth, fitness, and body image.

Panning for trangtion back to the community beginswhile girls are sll resdents of Teen
Quest, and includes preparation for returning to work or school. Familiesareinvolved in
planning if girls are to return home. Counsdors kegp communications open with girls
after they leave Teen Quest, and graduates of the program are invited back to talk with
current residents about their success and chdlengesin returning to the community.

Contact Information: Mount View Y outh Services Center, 3900 S. Carr &., Denver,
CO 80235, Phone: (303) 698 — 2300, Fax: (303) 698 — 2903,
Website: www.denveryouth.org/teenquest.ntm
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Thank Goodness|’'m Female (T.G.I.F.)

Setting: Community
Focus: Life SkillsMentoring
Age Served: Adolescents

Program Description

Thank Goodness I'm Femae (T.G.1.F.), created by the Greater Philadel phia Urban
Affars Codlition and the Philade phia Anti- Drug/Anti-Violence Network and funded by
the Center for Substance Abuse Prevention, targets African American adolescent girls
living in high-risk city neighborhoods. Program components include mentoring, life-
skills education, and a rites-of- passage ceremony. Girlsreceive “Individudized Femde
Pans’ that emphasize positive gods and ways to achieve them. Classes and
presentations teach conflict resolution, problem-solving skills, hygiene, and etiquette, and
address issues related to peer pressure, substance abuse, male-femae relaionships, and
risky sexud behavior. Girls usether new skillsto plan and implement their own rites-of-
passage ceremonies. They dso participate in community service activities. Volunteer
mentors help the girls plan and achieve gods.

Contact Information: Thank Goodness I'm Femae, Philadelphia, PA, Phone: (215)
851 — 1867, Fax: (215) 940 — 0519, E-mall: heshema@aol.com

Program: Y oung Women Achieving Success
Setting: Community/School
Focus: Recreation and Education for Adjudicated Y outh

AgeServed: Agel2- 16

Program Description

Interactive programming providing positive recreation and gender-specific education to
girls, ages 12 to 16, who are under court supervison; capacity, 75; funded by Juvenile
Justice Ddinquency Prevention Act through Missouri Department of Public Safety and
Juvenile Justice Advisory Group.

Founded in 1998 to reduce subsequent referrals for girls dready under juvenile office
supervison, Young Women Achieving Successis a program of the Thirteenth Judicid
Court, Family Court Services, in Columbia, Missouri.

The program has capacity for 75 girls, ages 12 to 13. Mogt girls have come into contact
with the courts because of status offenses such as running away or other behavior that has
put them at risk. Many have demonstrated need in the areas of sexud adjustment, drug
and dcohol use, peer and family relationships, school attendance or academics, and
exposure to domestic violence. Participants come from Boone and Cdlaway counties.
The population is 64 percent white, 26 percent African American, 5 percent biracid, 3
percent Hispanic, and 2 percent Asian.
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Y oung Women Achieving Successis gaffed by Deputy Juvenile Officers from Boone
and Cdllaway counties, with assistance from severd part-time program aides.

Grounded in research underscoring the importance of positive relationshipsto build
resliency and sdlf-worth in adolescent girls, the program provides girls with
opportunities for recreation and education within a supportive environment. Regular
group mesetings give girls opportunities to work closdy with their peers and build trugt in
one another. Interactive programming brings grls together with staff for recreationd
activities, such as making pottery or bowling. Graduates of the program report that the
chance to build a trusting, supportive relationship with a caring adult is one of the most
vauable experiences the program offers.

Workshops and classes educate girls on topics geared to the female experience, such as
effective communication, substance abuse, sex educeation, parenting, sdf-defense, rape
prevention, eating disorders, and career planning. Girls dso have a chance to become
involved in community service activities.

The program works with participants families to strengthen relationships at home,
especidly between mothers and daughters. Inclusive programming educates family
members about issues facing girls and dso provides aforum for sharing experiences
between generations. For example, the program has hosted a mother-daughter workshop
on domestic violence and a mother daughter banquet.

Contact I nformation: Colombia, MO
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In Oregon
Program: Capdlla Center
Setting: Community
Focus: Delinquency Intervention

Age Served: High School Age

Program Description

The Capella Center, in Independence, Oregon, isaresdentid treatment home serving as
astep toward community reintegration for girls leaving secure confinement, often with
serious and violent delinquent histories. It is funded by Oregon Y outh Authority flex
funding (afund for trangtion services, requiring that 50% of the budget be spent on
young women).

The Capella Center provides the development of connections and rel ationships with the
daff a the aftercare placement, a critical eement of post-release adjusment. Trangtion is
gradud as the young women visit the center severd times and are then invited for
overnight stays and weekend vigts while they are il in custody, leading to eventud
parole and placement at Capdla. Thisincremental process permits the development of a
relationship prior to the placement change, and serves as an important stabilizing force
during trangtion.

The Center program emphasizes full community involvement, combined with ongoing
counsdling with the god of establishing a“working relationship” between each girl and
her issues. The Center has a basic behavior modification system in which the girls
progressto aleve a which they are essentidly leading a norma adolescent life, involved
in school, dating, and working part-time. That’ s because emphasisis on the vaue of
long-term placement. The average length of stay for Capdlaresidentsis amost two
years, with most resdents remaining a the Center until high school graduation. The girls
attend the local public school, work for local businesses, and learn and practice
independent living skills. They open checking and saving accounts and must save 60% of
what they earn, to support their independent living once they graduate and move out.

A unique feature of the Center isthat it employs a part-time mde thergpist to assst the
young women in their individual work toward positive readjustment. The presence of a
positive maefigure in the lives of these young women assgts their ability to functionin
the community and to develop appropriate cross-gender relaionships. Girlstypicaly
achieve success socidly and academicadly. Most become involved in extra-curricular
school activities. Some have earned college scholarships.

Contact Information: Director, Capella Center, 558 C Street, Independence, Oregon
97351, Phone: (503) 838-6172.
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Program: CHOICE (Girl Scouts of Santiam Council)

Setting: School
Focus: Gender Specific, Leadership
Age Served: Agell-17

Program Description

CHOICE (Creeting Her Own Individud Chalenges and Experiences) is a program for at-
risk teen girls ages 11 through 17. Itisapart of the Santiam Girl Scout Council and
serves girlsin Lincoln, Benton, Linn, Marion, Polk and Y amhill counties. The program
targets girlswho are at risk of not becoming sdf-reiant adults. The council worksin
collaboration with schools and community volunteers to impact the lives of these girls.
CHOICE focuses on helping girls discover sef-potentid, learn life skills, positive peer
support, have fun in a safe environment, education of community resources, and exposure
of positive adult role modds. Girl’ s successes are emphasized to increase sdf-esteem.

The program targets girls who are heavily exposed to negative peer groups, victims of
abuse and neglect, at-risk of dropping out of school, or emotionaly handicapped due to
their family condition and circumstances. Girlstypicaly come from low-income families
and are not involved in other schoal activities. The girls are usudly referred by their
school counsdors and only enter the program if they wish.

Groups of eight girls meet weekly with two adult volunteer |eaders who provide
trangportation and guidance. The meetings are structured and carefully planned, while at
the same time flexible and responsive to the girls needs. Local consultants are often
brought in to supplement the knowledge of the volunteer leaders. The topics covered in
the groups include: god setting, problem solving, communication, hedth care,
relaionship building, sexua decison-making, conflict and anger management,
community resources, substance abuse, and life skills. CHOICE helps girls work with
others as a team, contribute to society through community service, have fun, and gain
confidence and hope for the future.

Contact Information: Girl Scouts of Santiam Council, 1922 McGilchrist SE, Sdem,
OR 97302. Phone (503) 581-2451.
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Program: Chrysalis

Setting: School
Focus: Abuse
Age Served: Middle School and High School Age

Program Description

Chrysdisis apsycho-educationa group experience for high school and middle school
girlswho have experienced abuse. The program is offered within the school and co-led
by a school counsdor and thergpist from Waverly Children’s Home in Portland, Oregon.
The girls participate in weekly meetings and four field trips (Challenge Course,
HIV/AIDS Training, Girls Empowerment, and an End of the Y ear Celebration). Thisisa
nationally recognized program that has celebrated an 11-year partnership with Portland
Public Schools, and a 2-year partnership with the Multnomah County Department of
Community Justice,

Contact Information: Trillium Family Services, Inc. 3550 SE Woodward S., Portland,
OR 97202, Phone: (503) 234-7532, Fax: (503) 813-7795,

Columbia River Council’s Girl Scouts Beyond Bars program

Setting: Family
Focus: Family Preservation
AgeServed: Age5- 17

Program Description

The Girl Scouts— Columbia River Council, Inc. has joined other Girl Scout Councils
across the country in providing the Girl Scouts Beyond Bars Program. Girl Scout troop
meetings for this program take place in the Portland area. Trangportation is provided to
take girls as agroup to a correctiond effiliate to conduct the Girl Scout troop meetings
with their mothers.

The godls of the program are:

1. To reduce the trauma of separation due to the mother’ s incarceration.

2. To atempt to preserve the mother/daughter relationship.

3. To minimize the likdlihood that the daughter will participate in a-risk behaviors by
introducing her to positive vaues through Girl Scouting.

4. To giveincarcerated women an opportunity to share positive experiences with thelr
daughters in a safe supportive enviroment.

Contact Information: Innovative Program Manager, Columbia River Council, Inc.,

15171 SW Bangy Rd., P.O. Box 2427, Lake Oswego, OR 97035-0096, Phone: (503) 620
— 4567 ext. 6001 or (800) 338 — 5248, Fax: (503) 598 — 6556,

E-mall: Girlscouts@juliette.org
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Program: CorvallisHouse

Setting: Community
Focus: Trangtion from Correctiond Facility to the Community
Age Served: Agel3-25

Program Description

A program through the Oregon Y outh Authority, thisresdentid setting is for adjudicated
girls designed to help them trangition from a youth correctiond facility back to the
community. It isthe firs OY A community-based program to focus on issues specificaly
regarding young women's continuing educationa, vocationa and trestment needs.
Program components include addressing substance abuse issues, abuse issues, cultural
awareness, life Kills, educationa and vocationd skill building.

The program has the capacity for 26 girls.

Contact | nformation: 330 NW 9", Corvallis, Oregon 97330; Phone: (541) 757-4144

Program: DaDaKidogo

Domain: Community
Focus: Alcohal and Drug Prevention
AgeServed: Agel3-18

Program Description

DaDa Kidogo, which meanslittle sster in Swahili, isa culturad and gender specific
program serving African American fema e adolescents (between the ages of 1310 18) in
the NE Portland area. It isa culturaly responsive and gender sengtive program, with an
array of services designed to help prevent girl’s involvement with acohol, tobacco, and
other drugs. Funding is provided through the federd demondtration grant program of the
Center for Substance Abuse Prevention (CSAP) and Legacy Hedth System.

The young women selected for the program are referred from various sources, including a
local middle school, ahigh school, Department of Juvenile Justice, and other community
organizations. They participate in an intengve one-year primary prevention program
amed at the reduction of drug and acohol use, abuse, and experimentation. The program
condsts of curriculum-based groups and activities designed to enhance and support
academic performance, improve cultura pride, expand postive peer and socia support
networks, and increase community involvement. The curriculum addresses drug and
acohal education, hedth and hygiene, interpersond skills, community living, ethnic
enhancement, positive attitudes, spiritudity, and job and career development. Additiona
program components made available to the girls and thelr familiesare: academic

support; amentor program; menta hedth services, and monthly parent education groups.

Contact Information: Project Director, 2801 North Gantenbein, Portland, OR 97227,
Phone: (503) 335-0855.
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Deschutes-Jeffer son-Crook Gender-Specific Services (Continuum of

Services and Secure Treatment)

Setting: Community
Focus. Secure Treatment
Age Served: Agel2-17

Program Description

In February 2000, the At-Risk Girls Executive Committee procured an Edward Byrne
Memorid Grant from the Oregon State Police. A project coordinator was hired to
facilitate the region-wide planning effort with the directive to surround the secure facility
with gender-specific prevention efforts, early identification of at-risk girls and aftercare
options, including gender specific foster care. Because of this effort, the scope of regiond
and community involvement in at-risk girls gender and culture-specific issues has
broadened considerably. In the effort to create a state-of-the-art girls  treatment program,
collaboration has occurred both within the region and with statewide projects such as
Equa Accessfor Girls. To date, over 60 regiond agencies, organizations, schools, youth
programs, parents, foster parents and adolescent girls have participated in this project
planning process.

In addition to this effort, a Community Continuum of Care Committee was formed. They
are responsible for articulating the strengths of the Central Oregon region in the
prevention, early detection, treatment and post-treatment (community reintegration) of at-
risk girls. This committee met in provider type focus groups to discuss the strengths, gaps
in sarvices, and required action items to ensure a continuum of services for girlsin our
region. The group then hosted a panel of adolescent girlsto review and discuss the needs
of girlsin our area.

Contact Information: Judge Alta Brady, 11™" District, Oregon, Deschutes County
Courthouse, 1100 NW Bond Street, Bend, OR 97701; Phone: (541) 388-5300

Program: “Get aClue” and “Get a Grip”

Setting: Family/Community
Focus: Teen Pregnancy Prevention/Child Abuse Treatment
Age Served: Age9-12

Program Description

“Get a Clue” isaresliency kill-based program for girls 9-12 years old aimed at
grengthening the ability to rebound from abuse- specific trauma. Girls are encouraged to
participate in this after-school club weekly for one year. The girls mothers, or femae
mentors, participate in aparald club caled “Get a Grip,” which meets a the same time
each week.
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Get a Clue is designed to reach pre-teen girls prior to their sexudly vulnerable years.
The program motivates girls to actively defer pregnancy through young adulthood by
enhancing sdf-esteem and addressing developmental delays. Group activities do not
directly discuss the abuse experience or its effects. These concerns are addressed in the
individud and family menta hedth component of the project. Get a Clue addresses low
Hf-esteem by providing activities thet help affirm strengths, identifying gods that will
give life meaning, and lead to competence and mastery. Participants identify subjects
about which they would like to get “clues’. Through their active participation in these
groups, girls strengthen their abilities and confidence; develop socid networks to provide
friendships, knowledge and resources; plan problem- solving strategies, acquire god
directness; and strengthen communication skills. Participants develop hedthy
expectations about their own future, and their ability to overcome adversity.

The Get a Grip group is designed for mothers or femae mentors of the girlsin the Get a
Clue Program. The purposeisto help these women to provide a caring, continuoudy
supportive adult relationship to the girls. The goals are to: strengthen and repair the bond
between mother and daughter; educate and support the mothersin their efforts to change
the family dynamic inherent in incestuous family sysems; educate mothers regarding the
effects of sexud abuse on norma child development; provide guidance on how to
manage the anticipated risks of early adolescence with specid emphasis on preventing
pregnancy and acohol/drug abuse; and to identify and refer families who can benefit
from outpatient menta health and a cohol/drug abuse trestment.

Multnomah County Commission on Children and Families provides the funds for this
program. It works collaboratively with Multnomah County’ s Touchstone program
through public schools, and other community-based programs and agencies that work
toward prevention of teen pregnancy and for girls empowerment.

Contact Information: Lauranell Scarfo at Eastwind Center, 2408 SW Halsey, Bldg A,
Troutdale, OR 97060, Phone: (503) 491-3316.

Multnomah County Juvenile and Adult Community Justice, Girl-only

Probation Program

Setting: Community
Focus: Reduce Recidiviam and Commitments of Girls to the Juvenile Justice
System

Age Served: Agell-18

Program Description

Girls are referred to the program, aform is completed on the girl asto whether she has
needs with particular attention to progtitution, domestic violence, pregnancy/teen parent,
history of assaultive behavior/wegpons possessons, chronic runaway with delinquent
behavior, or gang afiliations, and then a decision is made as to whether she would be a
good fit. Not al girls are accepted. The program has 3.5 FTE that only carry girl
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caseloads. They meet and do weekly case review and long term planning for the girls.
The girls attend camps and on-going activities.

Contact Information: Girl-Only Probation Program, Multnomah County Juvenile and
Adult Community Justice, Juvenile Community Justice, 1401 NE 68", Portland, OR
97213, Phone: (503) 248-3460

The Next Door Young Women’s Center

Setting: Community
Focus: Postive Y outh Development
Age Served: Agel6- 24

Program Description

The Next Door Y oung Women's Center is a non-profit center for young women ages 16-
24 who have limited resources, who may have been victims of crime, and are committed
to making pogtive changesin thar lives. The community-based services offer
information, support groups and other resources geared toward asssting the motivated
client in leading arewarding life. Resdentid services provide a safe setting, while
learning independent living skills. Weekly educationd and life-skills groups teech
budgeting, conflict resolution, job-skill assessment, anger management, and parenting
skills. Resdents have ongoing action plans, and meset regularly with case managers and
other agenciesto monitor progressin achieving their gods. They are dso asssted in
accessing community resources to help them become independent.

Contact Information: Hood River, OR, Phone: (541) 386 - 8440

Oregon Social Learning Center — Treatment Foster Carefor Girls

Setting: Community, Family
Focus: Treatment Foster Care (dternative to group care)
AgeServed: Agel4-15

Program Description

The Oregon Socia Learning Center’s Treatment Foster Care (TFC) program was
developed as an dternative to group care or ingditutiona placement for teenagers with
higtories of chronic and/or savere crimina behavior. In most communities, such juveniles
are placed in group care settings prior to being sent to closed custody ingtitutions, such as
date training schools.

In the early 1980s, OSLC began accepting referrds from juvenile justice for girlsfrom
their system. From the outset, it was obvious that their treetment needs differed from
boys and that girls presented foster parents and staff with some unique chalenges. The
TFC program demondrates that well-trained and supported community families who

-140-



Cultural Competency and Gender Specific Resour ce Guide

work closgly and collaboratively with program staff can provide effective trestment for
adolescent offenders. The TFC mode alows for afocus on building the girl’ s skill sets
for deding in amore productive way with teachers, peers, and members of her own
family. Additiondly, families are better prepared to supervise, encourage, and set limit
with their teenagers once they leave the jurisdiction of ajuvenile corrections program.

Findings

OSL C has conducted extensive research on the treatment foster care program and in
particular differences between males and femaes regarding history and intervention. A
cost- benefit andysis of TFC has shown that there are crimind justice system savings of
$14.07, and crime victims savings of $16,459 for each program participant. There was a
total combined taxpayer and crime victim benefit of $22.58 for every dollar spent on
TFC.

Contact | nformation: Treatment Foster Care, Oregon Socia Learning Center, 207 E. 51"
Street, Eugene, Oregon 97401, Phone: (541) 485-2711

Passages (Gender Specific — Female)

Setting: Community
Focus: Postive Y outh Development
AgeServed: Agel13-18

Program Description

The godls of the Passages program are: 1) Create and establish a hedlthy support system
for young women; 2) Build sdlf-esteem and foster healthy devel opment in young women,
3) Implement positive communication and decison-making skills; 4) Provide education

on relevant topics such as drugs and acohal, pregnancy prevention, and hedthy
relationships. Group topics include sdf-awareness, reationships, hedth, sexudity,
identifying and dedling with fedings, community, future, skill building. The program

serves middle and high school femde students, age 13-18. Accessto servicesis enhanced
by a partnership with Three Rivers School Didtrict, where group meetings are held.
Cultura subgroups focus on diversity rather than divisons.

This program provides opportunities for teenage girls to participate in an adult-facilitated
environment of trust and support in order to explore their relationship with themselves
and others. Exposure to positive adult role mode s heightens the vaue of this experience.
Therefore, the weekly group meetings are regularly structured with two leeders, as well
as guests, to degpen understanding of a particular subject. Specia seasona events draw
on avariety of volunteersto provide specia expertise and facilitate safety at off-gte
activities.

Contact Information: Family Friends, Inc., 322 F Street NW, Grants Pass, OR 97576,
Phone: (541) 476-4248.
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Program: Proyecto OFELIA

Setting: School
Focus: Postive Y outh Development
Age Served: Middle School Age

Program Description

Proyecto OFELIA, aprogram of the Oregon Council for Higpanic Advancement
(OCHA), isfunded by the Multnomah County Department of Community and Family
Servicesto assg in providing gender specific servicesto young girls. The project works
with middle schoal girls for three years to help empower them during the critica
developmentd years.

OFELIA has six components. Leadership/Persona Development; Cultural Exploration;
Outdoor Recreation; Mentoring/Role Modeling; Prevention Education; and Support
Groups/Persond Reflection. Activities take place once aweek after school during the
school year, with a Saturday excursion once a month. During the summer there are
weekly activities and amonthly Saturday excurdgon. Activities are designed to address
many of the assets required for successful transition into adulthood. Parental involvement
is strongly encouraged through activities such as parent nights and mother- daughter
retreats.

OFELIA 4aff includes a hdf-time Project Coordinator and a half-time Program Assgtant
who work together to coordinate workshops based on the six program components. Staff
utilizes community resources aswell as in-house curriculum and staff to accomplish the
goals of the program.

Contact Information: Oregon Commisson on Hispanic Affairs, 108 NW Ninth, Suite
201, Portland, OR 97205, Phone: (503) 228-4131.

Program: Sistersin Action for Power

Setting: Community
Focus: L eadership Devel opment
Age Served: Agel11-19

Program Description

Sgersin Action for Power isamulti racid, intergenerationa, community based
organization. Their misson isto empower low income girls and girls of color ages 11-19
to take leadership in their communities; to work intergenerationaly with low income
women and women of color to build a community based organization; and to develop
community driven campaigns designed to bring about inditutiona change thet directly
address the manifetations of racism, sexism and poverty in the community.

Sigersin Action for Power beievesthat socid change and empowerment happen through
leadership development and collective action. Their mode combines direct service,
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grassroots leadership development, political education and community organizing to
address two mgor concerns of our members — violence and safety and the need to expand
economic options and opportunities. 'Y oung women and girls are recruited into the
organization through door-knocking in the community, presentations in schools, and

word of mouth. Girls participate in a series of regularly scheduled activities that combine
classroom gyle training with hands on work in the fied.

Girlsin Action for Power (GAP), astructured |eadership development program, is
offered to girlsinterested in furthering their skills. GAP girls move from being soldly
participants in the program, to assuming leadership roles as facilitators, trainers, and peer
mentors. Y oung women in GAP must complete a series of training activitiesin order to
graduate. Thisinclude grassroots money, conducting research related to campaign work,
aswell as developing and maintaining relationships with locad media outlets. GAP
leaders develop killsin fundraising, critica andytica thinking and writing, public
gpesking, and community outreach.

After completing GAP requirements, girls are then digible to work as paid internsin the
organization. Asthey build their leadership, they are able to practice and strengthen their
newly acquired skills. Y outh interns begin to assume responsibility and authority over
the design and implementation of designated projects. After this, they are able to move
to a staff gpprenticeship position.

Another central component to our program is our Community Action Program which
engages women and girls in identifying issues and needs affecting low income
communities and communities of color.

Contact: Sigersin Action for Power, 1732 NE Alberta, Portland, OR 97211, Phone:
(503) 331 — 1244, Fax: (503) 331 — 1287
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Websites:

American Association of University Women: www.aauw.org/index.html

GirlsIncorporated: www.girlsnc.org

Ms. Foundation: www.ms.foundation.org

The Weledey Centersfor Women: www.researchonwomen.com

The National Council for Resear ch on Women: www.ncrw.org

Juvenile Justice Clearinghouse: www.ojjdp.ncjrs.org

Gender specific Programming for Girls, NW Regional Education Laboratory (OJJDP)
wWww.girlspecificprogram.org
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| ndividuals and Or ganizations:.

Trainers on Gender Specific Programming:

Nancy Borneman, Crook County, CEOJJC

8360 NE Meadow Ridge Rd.

Prineville, OR 97754

Phone: (541) 447-2081

E-mall: nancyb@coinet.com

Services. Regiond training on how to do gender specific services

Laura Burgess, Multnomah County Juvenile Department
1401 NE 68"

Portland, OR 97213

Phone: (503) 248-3978

E-mall: laurak.burgess@co.multnomah.or.us

Services: Regiond training on how to do gender specific services

Martha Evans, Lane County Juvenile Department

2411 Centennid

Eugene, OR 97401

Phone: (541) 682-4734

E-mall: martha.c.evans@co.lane.or.us

Services: Regiond training on how to do gender specific services

Chuck Haas, Benton County, Oregon Youth Authority

330 Nw 9"

Corvalis, OR 97330

Phone: (541) 757-4144

E-mall: chuck.haas@oya.dtate.or.us

Searvices. Regiond training on how to do gender specific services

Karen Heimbach, Juvenile Department

3030 Center Street

Sdem, OR 97301

Phone: (503) 373-3762

E-mal: kheimbac@open.org

Services. Regiond training on how to do gender specific services

Valdean Hollingshead

Oregon Y outh Authority

Program Coordinator

530 Center Street N.E., Suite 200
Sdem, OR 97301-3740

Phone: 503-373-7543

Fax: 503-373-7622
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E-mail: vadean.hollingsheed@oya dtate.or.us

Expertise Vaddean has worked with ddinquent girls at Hillcrest Y outh Correctiond
Fecility for the past 18 years. Her most recent task was setting up Corvallis House, the
firgt trangtion work-study camp for girlsin the State. She has been on avariety of Task
Forces on Menta Hedlth, Violent Offender’ s and Gender Equity for Girls.

Heidi Olympius, Marion County, Oregon Youth Authority
2630 N. Pacific

Woodburn, OR 97071

Phone; (503) 981-2528

E-mall: heidi.olympius@oyadate.or.us

Services: Regiond training on how to do gender specific services

Elaine Walters, Juvenile Department

547 Knapp's Place NE

Salem, OR 97301

Phone: (503) 363 - 2600

E-mal: jdane@efn.org

Services: Regiond training on how to do gender specific services

Lisa Westlund, Yamhill County Juvenile Department
535 E 5" Street

McMinnville, OR 97128

Phone; (503) 434-7407

E-mal: ceb@open.org
Services: Regiond training on how to do gender specific services

Jana Wiseman, Clackamas County Juvenile Department
2121 Kaen Rd.

Oregon City, OR 97045

Phone: (503) 655 — 8515

E-mall: janaho@co.clackamas.or.us

Services. Regiond training on how to do gender specific services

Consultants on Gender Specific Services:

Marcia Morgan

Crimina Justice/Gender | ssues Consultant

P.O. Box 5217

Portland, OR 97208

Phone: (503) 244 - 0044

Fax: (503) 244 - 0600

E-mal: marcia@migima.com

Expertise: MarciaMorgan, aformer deputy sheriff and correctiona officer, hasworked
inthe crimind judtice fidd for 25 years. As Executive Director for Migima Designs
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since 1980, she oversees an innovative firm that provides high-energy consulting and
program development services. She isthe author of several books including Beyond
Gender Barriers: Programming Specifically for Girls (2000) Office of Juvenile Justice
and Ddlinquency Prevention. Marciais a highly sought after trainer who has lectured
around the world. She aso provides technical assistance on policy projectsto
government agencies. She brings to her work a unique blend of energy with firgt-hand
practica experience and expertise from an outside perspective.

Pam Patton

Gender Specific Consultant

800 NE Holladay, Suite 125

Portland, OR 97232

Phone: (503) 233 — 4356 ext. 203

Fax: (503) 630 — 5883

E-mal: rgpatton@ix.netcom.com

Expertise: Pam is a consultant on gender specific services for at-risk girls and young
women and helped establish the Equa Access for Girls Committee, which successfully
advocated for statutory recognition of girls entitlement to equa access to gender
appropriate services. Sheisthe President of the Codlition of Advocates for Equal Access
for Girls, Inc., whose mission is to ensure the implementation of the equa access Satute
and that at-risk girlsissues and needs in Oregon are voiced. Pam has aso advocated for
child, youth and family services with the state, county, and legidative governments for 16
years as Director of Government Relations with Morrison Center Child and Family
Sarvices. Since 1989, Pam has been an advocate for services for girls and young women
in Oregon.

Organizations Advocatina/Networking for Girls and Women:

Coalition of Advocatesfor Equal Accessfor Girls
Presdent — Pam Patton

830 NE Holladay, Suite 125

Portland, OR 97232

Phone: (503) 233 — 4356

Fax: (503) 233 — 4359

Commission for Women

Executive Director — Rodyn Farrington
PSU Smith Center Rm M 315

PO Box 751-CW

Portland, OR 97207

Phone: (503) 725 — 5889

Fax: (503) 725 — 8152
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GirlsInitiative Network

Director — Annette Klinefdter

2163 NE Broadway

Portland, OR 97219

Phone: (503) 493 — 3955

Fax: (503) 493 — 3957

Website: www.girlgnitiativenetwork.org
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| ndex
INDEX CODE:
SCH School
COM Community
FAM Family
INDV/PEER | Individual/Peer
AA African American
NA Native American
API Asian Pacific Islander
H/L Hispanic/Latino
NS Not Specified
M Male
F Female
Name Pg Sex Age Setting Focus Pop Eval
Served

Across Ages 18 | MF [6"Grade | SCH,FAM | Positive Y outh Development NS Yes
Alternative 114 F Age15-18 | INDV. Delinquency Prevention NS No
Rehabilitation
Communities
Asian Family Center | 67 M,F | Middleand | COM, FAM | Multi-Focus API No

High

School
Back-to-School/Stay- | 54 M,F | High SCH Prevent School Drop-out AA No
in-School School
Bi-Cultural 0 M,F | School Age | COM Alcohol, Drug, and Tobacco NA Yes
Competence Skills Use Prevention/Cultural
Approach Competence
Big Brothers/Big 19 M,F | All Ages COM Positive Y outh NS Yes
Sisters Development/Mentoring
Bridge Builders: 57 M Agel3-15 | COM, Positive Y outh Devel opment AA No
Rites of Passage IND/PEER
(Portland, OR)
Camp Odyssey 11 M,F | High COM Diversity Education NS No
(Portland, OR) School
Capella Center 14 | F High COM Residential NS No
(Independence, OR) School Treatment/Aftercare for girls

leaving secure custody

Caritas House 116 | F Adolescent | FAM, COM | Substance Abuse Treatment NS No
Child Development 20 M,F | Agell& FAM, SCH Positive Y outh Devel opment NS Yes
Project, The 12
CHOICE (Sdem, 135 | F Agel1-17 | SCH Gender Specific, Leadership NS No
OR)
Chrysalis (Portland, 136 F Middle & SCH Abuse NS No
OR) High Sch.
CICC' s Effective %! M,F | Age2-12 FAM Parenting AA Yes
Black Parenting
ColumbiaRiver 136 | F Age5-17 FAM Family Preservation NS No
Council’s Girl Scouts
Beyond Bars
Corvallis House — 137 | F Agel3-25 | COM Transition from Correctional NS No
OYA, Transition Facility to the Community
DaDa Kidogo 57 M,F | Agel3-18 | COM Alcohol & Drug Prevention, AA No
(Portland, OR) 137 African American
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DaretoBeYou 21 M,F | Age2-5 FAM, SCH Positive Y outh Devel opment NS Yes
Deschutes-Jefferson—| 138 | F Agel2-17 | COM Secure Treatment NS No
Crook Gender
Specific Continuum
of Services
Diineegwahshii 91 F Age5-19 COM, FAM | Substance Abuse Prevention NA Yes
117
Families and Schools | 23 M,F | School Age | FAM, SCH Positive Y outh Development/ NS Yes
Together Substance Abuse Prevention/
School Success
Family Advocacy 24 M,F | Agel1-15 | FAM Strengthening Families/Positive | NS Yes
Network Y outh Devel opment
FIT 118 F Agel11-18 COM,SCH Supervision and Treatment for NS No
Adjudicated Girls
Friendly 119 | F Agell-14 | SCH Drug Abuse Prevention NS Yes
PEERsuasion
G.I.RL.S. onthe 21 |F Agel0-14 | COM Lifeills AA No
move! H/L
Gateway to Higher 25 M,F | High SCH School Based Program NS Yes
Education School
Get aClueand Get a 138 | F Age9-12 FAM, COM | Teen Pregnancy Prevention/ NS No
Grip (Troutdale, OR) Child Abuse Treatment
Girls, Inc. 120 | F Age 6-18 COM Prevention and Advocacy NS No
Growing Healthy 55 M,F | Grade4-7 SCH Positive Y outh Development/ AA Yes
Health Education
Harriet Tubman 122 | F Age15-18 | COM, SCH Residential Treatment NS No
Residential Center
High School 7 M,F | Agel6+ SCH School Completion H/L No
Equivalency Program
(Eugene, OR)
Home Visiting 26 M,F | Age0-4 FAM Positive Y outh Devel opment NS Yes
Hood River 7 M,F | High SCH Prevent School Drop Out H/L No
Alternative Education School
(Hood River School
District, OR)
House of Umoja: 58 M Agell-15 COM, Community Involvement, AA No
Rites of Passage INDV/ Positive Y outh Devel opment
Program (Portland, PEER
OR)
Indian Education Act | 97 M,F | Gradel& SCH Educational Attainment NA No
Project (Portland, 2 Program Description
OR)
Know Y our Body 27 M.F | 4" Grade SCH Positive Y outh Development/ NS Yes
Health Education/Tobacco
Prevention
Life Givers 124
Life Skills Training 28 M,F | Middle SCH Positive Y outh Development/ NS Yes
Program School Drug Use Prevention/Social
Sills
Metropolitan Area 29 M,F | Elementary | FAM, SCH Positive Y outh Devel opment/ NS Yes
Child Study School Delinguency Prevention
Migrant Education 41 M,F | School Age | SCH Education NS No
Program (Salem, OR)
Minority Internship 4?2 M,F | College SCH Capacity Building NS No
Project (LaGrande) Age
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Mt. Angel Middle 78 M,F | Middle SCH Educational Improvement H/L No
School (Oregon) School
Multnomah County 130 | F Agell-18 | COM Reduce Recidivism and NS No
Girl-only Probation Commitments of Girlsto the
Juvenile Justice System

Native American 97 M,F | All Ages FAM Domestic and Sexual Violence NA No
Y outh Association’s Prevention
Family Healing
Circle (Portland, OR)
New Parent Services 43 M,F | Age0-6 FAM, COM | Child Abuse Prevention NS, Yes
(Hood River, OR) H/L
Newcomer Center 78 M,F | School Age | SCH Transition to School H/L No
(Hood River School
Digtrict, OR)
Next Door Young 140 | F Agel6-24 | COM Positive Y outh Development NS No
Women's Center, The
Nuestra Communidad | 79 M,F | Agel0-18 | COM Hispanic Mental Health— H/L No
Sana (Hood River, Accessto Health Care
OR)
Nuevo Dia 125 | F Agell-15 | COM, SCH Drop-out Prevention H/L No
Okiyani 92 M,F | High COM Reduce Alcoholism/Prevention | NS Yes

School
Oregon Social 140 | F Agel4-15 | COM, FAM | Treatment Foster Care NS No
Learning Center —
Treatment Foster
Carefor Girls
(Eugene, OR)
PACE Center for At- 126 | F High SCH, COM Practical, Academic, and NS No
Risk Girls School Cultural Education
PARITY: Promoting A M,F | Grade6-12 | SCH Reduce Dropout Rates NS Yes
Academic Retention
for Indian Tribal
Youth
Passages (Grants 141 | F Agel3-18 | COM Positive Y outh Devel opment NS No
Pass, OR)
Preparing for the 31 M,F | ElenMid FAM Positive Y outh Development/ NS Yes
Drug Free Years School Drug Use Prevention
Project Safe Place 127 | F Age 7-17 COM Sexual, Physical and Emotional NS No

Abuse

Project Venture 95 M,F | Age9-13 COM Positive Y outh Devel opment NS Yes
Projecto Adelante 79 M,F | High SCH Reduce School Drop Out H/L No
(Portland, OR) School
Proyecto OFELIA 80 F Middle SCH Gender Specific (Girls), H/L No
(Portland, OR) 142 School Positive Y outh Devel opment
Pulaski County 23 | F Teens COM Parent Offenders NS No
Juvenile Court
Volunteer Probation
Officer-Teen
Parenting Program
Responding in 32 M,F | School Age | COM Positive Y outh Development NS No
Peaceful and Positive
Ways
Santa Cruz Barrios 75 M,F | School Age | COM Violence Prevention H/L No

Unidos
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Self Enhancement, 59 M,F | School Age | SCH, FAM, | Educational & Recreational AA Yes
Inc. (Portland, OR) COM Services/Crisis Intervention
Sistersin Action for 142 | F Agell-19 | COM L eadership Development NS No
Power (Portland, OR)
SMART Moves/Stay | 33 M,F | Agel2-15 | COM Positive Y outh Devel opment NS Yes
SMART/SMART
Leaders
Southern Oaks Girls 129 | F Agel1l0-25 | COM, SCH Secure Residential NS No
School
Southwest Key A M,F | Agel0-17 | COM Entire Continuum of Care NS No
Program
Street Vision Youth 81 M Age13-18 COM, Gang Prevention H/L No
Program INDV/

PEER
Strengthening 35 M,F | Age6-10 FAM Substance Abuse Prevention NS Yes
Families Program
Strengthening Hawaii | 65 M,F | Age5-12 FAM Drug Use Prevention/Gang API Yes
Families Involvement Reduction
Strengthening Multi- 37 M,F | Age3-18 FAM, COM | Violence NS Yes
Ethnic Families and Prevention/Intervention
Communities
Success for All 33 M,F | GradesK-5 | SCH Positive Y outh Devel opment NS Yes
Teen Outreach 33 M,F | High SCH, COM Teen Pregnancy/School Failure | NS Yes

School

Teen Quest 130 | F Agel14-19 | COM, SCH Secure Residential NS No
Thank GoodnessI'm | 132 | F Adolescent | COM Life Skills’Mentoring NS No
Femde
Umatilla Indian 98 M,F | All Ages COM, Alcohol and Drug Treatment NA No
Reservation — INDV
Outreach Program
Understanding, Social | 40 M,F | Agel12-18 | PEER, Justice and Opportunity NS Yes
Justice, and the COM
“Social Contract” in
Diverse Communities
of Youth
Valley, The 56 M,F | Age6-18 COM Positive Y outh Devel opment AA No
Valued Youth 76 M,F | Middle SCH, COM, | Positive Y outh Development H/L Yes
Partnership Program, School FAM
The
Y oung Women 12 | F Agel12-16 | COM, SCH Recreation and Education for NS No

Achieving Success

Adjudicated Y outh
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EVALUATION

Instructions to use this form: Please circle anumber from 1 to 5, 1 denoting not useful and 5 indicating avery
useful subsection.

Overdl
A. Format and Layout 12345na
Comments
B. Content 12345na
Comments
Section 1. Structure of Guide 12345na
Comments
Section 2. Rationale for incorporation 12345na
Comments
Section 3. Culturally Competent Services/Intro 12345na
Comments
A. Guidelines 12345na
Comments
B. Genera Programs 12345na
Comments
C. African 12345 na
Comments
D. Asian 12345na
Comments,
E. Hispanic 12345na
Comments
F. Native American 12345na
Comments
Section 4. Gender Specific ServicedIntro 12345na
Comments
A. Guidelines 12345na
Comments
B. Gender specific Programs 12345na
Comments

What could be done to improve the Resource Guide?

Do you know of any programs that are missing from thisguide? Yes___ No___

Name of Program:

Contact Info.:

Y our Information (optional): Please mail information to:
Name; Stacy Werber

Phone, Fax:: Cultural Competency Coordinator
Address: 530 Center St. NE, Suite 405
City/State/Zip: Salem, OR 97301

Email: Fax: (503) 378 — 8395

E-mail. stacy werber @class.oregonvos.net



